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Introduction 
 
 
In January 2009 the restructure of the Academic Services Division into 
component units resulted in the appointment of a Head of Learning Development, 
with responsibility for maintaining a strong Learning Development team that is 
focussed on assisting the University to meet, among other things, the 
recommendations of the Bradley Review and to contribute to preparations for the 
AUQA Review in March 2011. This focus involves the development of a mixed 
model of programs that includes faculty-embedded teaching to assist students to 
make a successful transition to the first year of university study and that enables 
them to fully participate in university study throughout their degree. 
 
Learning Development continued to work with faculties and at all onshore 
locations to support student acquisition and development of discipline specific 
academic language, literacy and graduate qualities. This work involved: a co-
operative approach with faculty staff toward the inclusion of Learning 
Development support within subjects; the provision of lectures within subjects; 
postgraduate and undergraduate workshops series; and the development of 
teaching materials and student resources, including online resources, to support 
the development of discipline specific academic literacy at the time of acquisition 
of subject content. More than 4000 students were reached through these 
methods. 
 
Learning Development provided a series of thesis writing workshops each 
semester for Higher Degree Research students and established a cross-
disciplinary ‘thesis writing circle’ aimed at supporting beginning PG researchers 
and writers.  PG thesis writing workshops were also provided in several faculties, 
for example, in the Faculty of Education a ten-week seminar/workshop series 
titled ‘Academic Skills and Language’ was provided.  
 
In Spring semester, Learning Development successfully trialled an eight-week 
series of ‘Total Language Experience’ workshops for both UG and PG international 
students, combining both general and academic English.  Each three-hour 
workshop focussed on developing reading, writing, speaking and listening skills in 
a friendly atmosphere that utilised a social setting and provided a rich range of 
activities. 
 
Throughout the year, workshops for undergraduate students were provided on a 
range of study, research and writing related topics and individual consultations 
were provided for research and coursework students across all faculties. The 
Disability Support Program continued to attract a strong number of students. 
Approximately 1000 students sought individual consultations with Learning 
Development lecturers, including those referred by faculty staff, Counsellors and 
Disability Liaison Officers.  
 
There have been many highlights. Learning Development staff co-convened the 
successful 4th Asia Pacific Conference on Educational Integrity, which led to 
refereed publications, and following the conference a Learning Development 
lecturer was elected Co-Chair of the Asia Pacific Forum for Educational Integrity. 
Under the auspices of the University’s ‘Focus on Teaching’, a Learning 
Development lecturer co-convened a symposium on ‘New Contexts in Learning 
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and Teaching’ and another delivered a symposium on ‘Linking Internationalisation 
and the New Graduate Qualities’.  
 
Strong links with other University units were maintained. Learning Development 
assisted with the writing and development of ‘Module 4 - Academic Integrity’ for 
the Library’s on-line StartSmart compulsory program, which aims to introduce 
academic research and information literacies.  A successful benchmarking 
exercise was undertaken with the University of Tasmania, examining strategies 
for delivering support for the acquisition of academic language and literacy.  
 
Several accolades for staff were received in 2009. At the Vice Chancellor’s Awards 
night, three awards for an Outstanding Contribution to Teaching and Learning 
were won by Learning Development staff; Kim Draisma for her contribution to the 
Faculty of Engineering Graduate Capabilities Team; Joanne Dearlove for her 
contribution to the Faculty of Education BMathEd project at Loftus Campus; and 
Meeta Chatterjee-Padmanabhan as the outstanding Faculty Early Career 
Academic. As well as these awards, Bronwyn James’ contribution to the Learning 
Development profession was recognised in her election as National President of 
the Association for Academic Language and Learning (AALL). 
 
In December, the Learning Resource Centre housed in Building 19 was 
demolished to make way for new teaching spaces and several Learning 
Development staff members were relocated to Building 11, where the majority of 
LD staff members were already accommodated. This provided an opportunity to 
create teaching rooms for LD use and to provide an identifiable location for all LD 
contact.  Refurbishment of the new space will not be complete until Spring 
semester 2010 and visibility to students has been reduced because of this 
relocation, however, it is anticipated that timely use of new electronic advertising 
opportunities available on campus will not only maintain the LD profile, but 
enhance it.  
 
The 2009 Learning Development Annual Report, which follows, details the 
significant contribution that Learning Development has made to the University 
over the last twelve months.   
 
 
 

 

 Kim Draisma  
Head, Learning Development 

Photo provided by: 
Ken Robertson, Illawarra Mercury 
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Learning Development Objectives 
Table 1: Learning Development Objectives in support of University Goals and Objectives 2009 

University of Wollongong Goals and 
Objectives 

Learning Development Objectives 
for 2009  

UOW Strategic Plan Core Goal 1 
 
Objective 2: An active, collaborative and 
flexible learning experience for 
students. 

Development of advanced level context-
specific English language support 
programs for students from non-English 
speaking backgrounds. 

UOW Strategic Plan Core Goal 1 
 
Objective 1: Graduates equipped for 
productive roles in society and the 
workplace. 

Development of strategies to assist 
commencing students and students in 
academic transition in later years of 
study to achieve academic success. 

UOW Strategic Plan Core Goal 1 
 
Objective 1: Graduates equipped for 
productive roles in society and the 
workplace. 

Support of the University in embedding 
the outcomes of the Academic Integrity 
Project within learning and teaching 
processes. 
 

UOW Strategic Plan Core Goal 1 
 
Objective 1: Graduates equipped for 
productive roles in society and the 
workplace 

Support of faculties in integrating into 
the curriculum, strategies for the 
development of graduate qualities.  
 

UOW Strategic Plan Core Goal 1  
 
Objective 5: High Quality teaching 
Excellence and innovation in learning 
and teaching  
 

Development of Learning Development 
professional capabilities and best 
practice and increased use of evaluation 
and reflection to inform quality service 
provisions. 

UOW Strategic Plan Core Goal 4  

Objective 2: Efficient and professional 
management of each phase of the 
student experience; and  

Objective 4: Effective communication 
between students and the University 

Improved student awareness – 
especially first year students – of 
support services, programs and 
resources offered by the University. 
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Achievements and Highlights 
 
Achievements and highlights for Learning Development in 2009 included: 
 

• the establishment of Learning Development as a separate reporting unit 
within the Academic Services Division under the leadership of the Deputy 
Vice chancellor (Academic); 

• integration of Learning Development support within 139 subjects; 
• making the transition to Learning at UoW more accessible for First Year 

students; 
• increased student attendance at Learning Development workshops; 
• increased international research student participation in the postgraduate 

thesis writing seminar series; 
• increased Learning Development activity at satellite sites; 
• increased learning support for equity students; 
• inclusion of Learning Development expertise in developing the focus on 

core learning attributes and graduate attributes within faculties and 
programs; 

• positive acknowledgement of Learning Development initiative programs  
throughout the University; and 

• acknowledgement of Learning Development staff in the Vice-Chancellor’s 
awards  for Outstanding Contribution to Teaching and Learning. 

 

 

 

 

 

 

 
 

Meeta Chatterjee Padmanabhan  
The Vice Chancellor’s OCTAL Award for 
an Early Career Academic. 
 
 
 
 
 
Joanne Dearlove (3rd from left) 
Member of the Loftus Campus B.Math.Ed 
team, the Faculty of Informatics Award  
for OCTAL. 
 
 
 
 
 
Kim Draisma  (3rd from left) 
Member of the Faculty of Engineering 
team, the Vice Chancellor’s Award  
for OCTAL. 
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Arts 

 
ESDF project - enhancing 
discipline-specific learning 
Learning Development worked with 
faculty staff in History to implement 
the ESDF project to develop reading 
resources (VARs) to enhance 
discipline-specific learning and 
teaching. The VARs were provided to 
students in AUST101 and HIST350 on 
the Wollongong campus. The use 
students made of the resources was 
captured electronically and their 
evaluation of effectiveness was 
measured by survey and focus group 
responses. The results of this project 
will be disseminated in 2010. 
 
Faculty governance 
Learning Development contributed to 
curriculum development across the 
Faculty through its representation on 
the Faculty Education Committee and 
the FEC Subcommittees for the South 
Coast and Southern Highlands, 
Faculty Benchmarking, and Graduate 
Qualities. Contributions to staff 
development were made through 
Learning Development participation in 
the inductions of new teaching staff. 
 

Student Feedback  
Thank you very much for last Wednesday.  
You played a crucial role for me providing 
me with a map to climb the mountain.  
Thanks to you, I could finish the task 
successfully. I have never forgotten the 
precious experience. Thank you so much. 
Kaori Koizumi AUST101 student] 

Report by Dr Heather Jamieson 
 
Learning Development worked with 
staff and students in the Faculty of 
Arts in the areas of governance, 
supporting the learning needs of 
transitional and equity students, 
providing programs for specific 
disciplines and subjects, and providing 
individual consultations for 
undergraduate and postgraduate 
students. 
 
Work with transitional and equity 
students 
The learning needs of transitional and 
equity students were the focus of LD 
work across the Wollongong and 
South Coast and Southern Highlands 
(SCSH) campuses.  

• First year students  
In AUST101, LD provided input 
into assessment design; in 
SOC103, in-class instruction in 
academic writing and resource 
and curriculum development. 

• NESB students   
Parallel tutorials were provided 
for NESB students in AUST101; 
individual consultations were 
provided for international 
students enrolled in Arts 
subjects. 

• Honours students   
Two series of workshops, 
supplemented by individual 
consultations, were provided to 
support the development of 
students undertaking thesis 
writing for the first time. 

• High Degree Research students  
Individual writing consultations 
for both domestic and 
international students were 
conducted in collaboration with 
faculty supervisors. 
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Commerce 
 

   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 
 
Report by Dr Celeste Rossetto 
 
Learning Development provided 
resources that focused on developing 
the curriculum to support student 
learning in both undergraduate and 
postgraduate subjects. These 
included: 

MGMT110  MARK922  
MGMT963  ACCY974  
MARK101  COMM110  
MARK217 PRMM220   

While most of the support for these 
subjects was delivered on the 
Wollongong campus, students on 
satellite campuses were also 
supported. Learning Development 
resources were delivered online and 
through videoconferencing and LD 
lecturers were available to both tutors 
and students for individual 
consultations at each satellite campus 
and education centre. 
 
Core activities by Learning 
Development in 2009: 

 individual consultations for 
tutors and students; 

 evaluation and further design 
of curriculum integration 
materials;  

 continued support in terms of 
curriculum development and 
teaching ; 

 advice on development of new 
subjects; 

 an ongoing role in approving 
related new subjects. 

 
 

 
CELM Working Party 
Learning Development lecturer, Alisa 
Percy, continued her involvement in  
the Commerce eLearning Module 
(CELM) Working Party to oversee the 
redevelopment of the CELM into  
Commerce Academic Integrity Online 
(CAIO) and the negotiations to 
embed it into the core Bachelor of 
Commerce subject COMM101 for 
2010.  
 
In Spring semester a Commerce 
Faculty initiative resulted in the 
allocation of an office in Building 40 
for ASD staff. Learning Development 
is co-located there one day per week 
in order to be more easily available 
for faculty academics to meet to 
discuss curriculum design and 
student support. The physical 
presence of LD staff within the 
Faculty has led to higher visibility 
among faculty staff which has 
resulted in enhanced learning 
outcomes for students and 
collaborative research papers with 

Student Feedback 
‘I wanted to let you know that I got my 
first OHS assignment back that you looked 
over for me and I got 100%.  I wanted to 
thank you for giving me confidence in my 
ability.  I was pretty nervous coming back 
to Uni after a fairly long break and wasn’t 
overly confident in myself.  It is great that 
Wollongong Uni has such great help 
available.’   
Masters Student, MGMT963  
 

Academic Feedback 
‘I have received some great feedback so 
far.  Fantastic resource – thank you.’  
Belinda Parrish, Lecturer, COMM101 
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Creative Arts 
 
 
Report by Dr Ruth Walker 
 
Contributions were made to four core 
subjects in Creative Arts:  

• VISA121: Introduction to 
Critical Theory in Art and 
Design,  

• VISA122: Perspectives on 
Modernism,   

• PERF116: Dramaturgy A: Text 
and Peformance  

• PERF117: Dramaturgy B: 
Introduction to Genre and 
Style. 

 
In VISA121, three sequenced lectures 
focused on the development of 
academic writing skills for Creative 
Arts students and provided 
information on the requirements for 
undertaking research and 
assignments in the discipline.  
Lectures focused on essay writing, 
referencing and developing a critical 
argument in response to the essay 
question.  
 
In PERF116, a lecture was provided 
on how to satisfy an assignment 
requirement of the first academic 
research essay.  This lecture 
addressed a range of topics, including 
essay writing, critical analysis of a 
play text, and reading of relevant 
dramatic theory.    This was followed 
in PERF117 in the next semester with 
a lecture on refining referencing 
techniques to showcase use of 
research, including the use of 
quotations and paraphrases from 
secondary and theoretical sources. 
Additionally, Learning Development 
worked closely with staff from the 
Library and Learning Design to 
develop a new subject, VISA123: 
Introduction to Aboriginal Art and 
Society.  
 

The subject coordinator was eager 
to incorporate research and writing 
instruction into the lecture program, 
and also to develop creative and 
subject-specific assessment tasks, 
such as critical reviews of 
indigenous art exhibitions, and 
opportunities to engage with the 
indigenous art community. Learning 
Development will continue to work 
with this subject in 2010, and with 
other related subjects that will 
comprise a new minor. 
 
The Faculty of Creative Arts has 
changed its referencing style to 
Harvard and resources and 
activities were designed for these 
subjects to model appropriate use 
of this citation style, using the kind 
of research materials that Creative 
Arts students need to incorporate 
into their assignments, such as 
visual art, online media and 
performance related material. 
 

Academic Feedback 
 ‘It is great having you back for PERF117 
– the Learning Development sessions 
are always popular and, more 
importantly to me, very helpful in 
getting the message across to students 
that they are not in high school 
anymore.  It makes a huge difference 
having a writing expert come into the 
class to give them direction.  I think 
they take it much more seriously than 
when I go on about the essay 
instructions in the subject guide.  1000 
thanks for this.’  
Dr. M. Hamilton 
Creative Arts Lecturer 
 
Academic Feedback 
‘Thanks for this fantastic effort.  I am 
really pleased with the streamlining of 
my draft proposal, and think that the 
Learning Development contribution will 
make the subject work much better … 
Our brainstorming session today was 
very helpful in clarifying what students 
will need and how we can make the 
assignments as engaging as possible.’ 
Creative Arts Subject Co-ordinator 
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Report by Meeta Chatterjee  
Padmanabhan, Dr Paul Moore 
and Joanne Dearlove 
 
 
 
  
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

    
 
 

Education 

As in previous years, Learning 
Development continued to provide 
support in core subjects and those 
that attract large cohorts of 
international students. This support 
took the form of workshops and 
tutorials within the lectures and 
seminars in collaboration with the 
subject academics or in parallel 
tutorials to develop academic skills 
and provide language support.  This 
year LD also offered a 90 minute 
workshop for 12 weeks to Masters 
by coursework students in the 
Faculty of Education. LD was also 
involved in providing support to 
Masters of Education (TESOL) 
students through the distance 
mode. 

 
Academic Feedback 
‘I really appreciated you (LD lecturer) 
coming and helping out in week 1. I 
think that the information that you 
provide is invaluable and certainly sets 
the correct expectations for the session. 
It is very important for students to 
know and understand the expectations 
for Masters level course work - and you 
do this well. I know that the students 
also value your support throughout the 
session - your door is always open and 
many of them have commented how 
helpful you are. In some aspects it is a 
difficult class to teach because of the 
mixed nature of the class, so having 
your support and knowledge there to 
support this class has been critical.’  
Rachel Jones 
Subject Co-ordinator for EDGZ921 
 
Student Feedback 
‘Thank you, Kim Draisma, for supporting 
me academically and not letting me 
leave’. 
Graduate - B.Tch, Early Childhood 
Education (ERCH), now working as 
a child care teacher. 
 

Learning Development provided 
support at the postgraduate level by 
running assessment related parallel 
tutorials and integrated workshops in 
the following subjects: 
  
• EDGT984 is a core TESOL subject 

that many international students 
undertake to do as one of their 
first subjects at University.  To 
support them, workshops were 
offered on writing essays and 
case studies.  Consultations 
were also offered in support of 
each assignment.  

 EDGZ921 is an introductory 
subject in research methods in 
Education. LD offered seminars 
on expectations at the Masters 
level and essay writing.  
Individual consultations were 
also provided. 

 EDGZ931 is another core research 
methodology subject that 
research students in Education 
are expected to undertake prior 
to undertaking research at the 
masters or the doctoral level.  
The LD contribution to the 
subject involved a three-hour 
seminar, team taught with the 
faculty academic, on writing 
literature reviews. Individual 
consultations also followed.  

 
Integration Activities at Loftus 
The continuity of Learning Development 
work in core subjects in the first three 
years of the Education degrees taught 
on the Loftus campus has facilitated a 
staged and developmental approach to 
the integration of academic literacies. 
This has proved to be very successful in 
the development of academic skills in 
EDUT104 and EDUT301. In 2009, 
workshops on writing a reflective 
journal were held within EDUT104: 
Introduction to Teaching and Learning, 
team taught with the subject academic. 
The LD lecturer at Loftus also produced 
material to support students in EDU301, 
a research methodology subject.  

o  
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Academic Feedback 
‘From my perspective this initiative has been 
wonderful. There was a spate of problems 
among students this year and last. Having the 
protocols in place for tutors identifying 
students and referring them to Learning 
Devleopment has really solved this problem. 
It has also been really interesting 
recognising study related difficulties in 
distance students. I can do this easily with on 
campus students but had not previously made 
the link with distance students. The feedback I 
have got directly from students and indirectly 
from tutors has been really positive. The work 
that Meeta and Paul have done has been 
thoughtful, practical and useful for 
the students. This does not mean that every 
case is successful in terms of academic 
outcomes.’  
Ken Cruickshank, Co-ordinator, M.Ed   
(TESOL)- distance program 
 
Student Feedback 
‘In my case I would assess the tutorial 
assistance program from Learning 
Development a huge success. I doubt that I 
would have achieved the result that I did 
without the guidance, patience and 
professionalism of the tutor. I would suggest 
that the service be offered at the outset for all 
distance students’  
M.Ed (TESOL) distance student  

 
Masters in TESOL (Distance) 
Faculty of Education students enrolled 
in the Master of Education (TESOL) 
degree by ‘distance mode’ had their 
academic literacy needs supported 
through regular online contact.  
Meetings were held with tutors and 
experiences working with these 
students were reported in an evidence 
–based conference paper:  
 
Moore, P., & Chatterjee, M. ‘Minimizing 
the tyranny of Distance in an online 
TESOL program’, AALL conference, 
Brisbane 2009. 
 

Joint initiative academic skills and 
language tutorials 
A new joint initiative was the provision 
of tutorials to address the English 
language and academic skills needs of 
international students enrolled in 
coursework Master of Education 
degrees. The tutorials were provided 
for 1.5 hours a week over a 12 week 
period. The program will be continued 
through 2010 and its effectiveness 
evaluated.   
 
ESDF project 
LD was a partner with Education and 
Informatics academics in an ESDF 
funded project for 2009:  Raising the 
standard:  establishing learning 
networks to improve language and 
learning experiences for students 
across faculties.  
 
The collaboration with the Faculty of 
Education in teaching throughout 2009 
was successful in enhancing student 
learning. Efforts at further supporting 
equity and international students are 
consistently being made to ensure 
quality teaching and support.  
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Report by Kim Draisma  

       
 
       
 
           

      
  
 
 
 
 
 
 
        
 
 
 
 
 
 
 
 
 
 

    

Engineering 

In 2009, as in past years, Learning 
Development presented two lecture 
series each semester in the core 
capstone thesis subjects, ENGG452 
and ENGG453: one addressing the 
written requirements of the 
compulsory thesis project; and the 
other addressing the oral 
presentation component of the thesis 
project. This presentation pattern 
allows each 400 level cohort to 
receive timely information on the 
Faculty’s requirements for the first 
assessment task, the Thesis Proposal, 
and other components of the thesis 
as they arise. The thesis subject is 
designed to enable students to 
transition to postgraduate research 
studies. 
   
In spring semester, the Faculty of 
Engineering redesigned its strategy 
for 400-level students, offering two 
capstone subjects for 2010: a thesis 
subject for those with a high level 
weighted average mark (WAM) ; and 
a project subject for those whose 
WAM is insufficient to undertake the 
thesis. Learning Development 
participated in the working party to 
investigate and redesign these final 
year subject offerings and will be 
involved in delivering the lectures for 
the thesis and the new project 
subject when they are offered for the 
first time in 2010. 

Student Feedback 
‘Kim Draisma from Learning Development 
helped me to complete my thesis, which 
received a High Distinction grade.  She made 
an enormous difference to my final year.’ 
400 level Engineering Student 
 
‘The writing support Alisa Percy gave me 
allowed me to maintain my Distinction 
grade.’ 400 level Engineering Student 

Kim Draisma received the Vice 
Chancellor’s Award for her 
Outstanding Contribution to Teaching 
and Learning as part of the Faculty of 
Engineering ‘Graduate Capabilities 
Team’.  This ESDF-funded team 
project utilised a computational 
strategy to align elements of the 
University’s Graduate Attributes, the 
Faculty’s Graduate Capabilities, degree 
courses, subjects and assessment 
tasks. 
 

Back Row:  A/P Brett Lemass (Engineering), 
A/P Rodney Vickers (Engineering), Ms Anne 
Melano (ASD, Project Manager) 
Front Row: A/P Paul Cooper (Engineering), A/P 
Sharon Nightingale (Engineering), Mrs Kim 
Draisma (Head, Learning Development) 
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Health & Behavioural Sciences 
Report by Dr Paul Moore 

 
Curriculum development activities 
involved both evaluation and further 
design of curriculum integration in the 
Nursing, Dietetics, Occupational Health 
and Safety and other Health Sciences 
programmes. This included 
involvement in on-campus face-to-face 
classes on several campuses, through 
online distance learning and in blended 
learning and transnational programs.  
 
Learning Development core activities 
in 2009 were: 

 both evaluation and further 
design of curriculum integration 
materials;  

 further support in terms of 
curriculum development and 
teaching in the Nursing Bridging 
Program; 

 advice on development of new 
subjects; and  

 an ongoing role in approving 
related new subjects. 

 

Academic Feedback 
‘During Autumn semester 2009 Paul Moore and 
Meeta Chatterjee Padmanabhan from Learning 
Development assisted me to conduct extra 
optional tutorials for final year students enrolled 
in the subject I coordinate - BND433/GHMA 933: 
Communication in Healthcare Practice. This 
subject is taught in the final year of the Dietetics 
course prior to the commencement of an 18 
week practicum, which occurs primarily in 
hospitals. The subject introduces students to the 
theory and practice of communication in the 
professional dietetic work environment, 
emphasising skills required for successful 
communication in a range of contexts. Poor 
communication skills were commonly cited by 
field supervisors as contributing to students 
requiring extra time. In an attempt to improve 
the situation for the 2009 cohort, one and half 
hour optional tutorials were offered to students 
enrolled in the communication subject. 
Benefits of these tutorials for me as the subject 
coordinator included: 

• assistance from people who are experts 
in the field with strategies to assist 
students to improve their verbal 
communication skills;  

• broadening of my knowledge about 
challenges students face when English is 
their second language. For example, the 
vast number of idioms that are used in 
Australian everyday language; 

• relief that there is assistance available 
and I am not on my own in trying to 
assist these students; 

• sharing ideas and discussing strategies 
that might be useful for future student 
cohorts. 

Students attending these tutorials reported the 
following benefits: 

• increased confidence in communication, 
• increased skills in dietary counselling, 
• tips on communicating with patients, 
• improved pronunciation, 
• increased knowledge of idioms and 

colloquial terms, 
• increased familiarity with cultural 

issues. 
Of the ten students who attended the 2009 
tutorials and proceeded to practicum, only two 
required extra time.  This is a significant 
improvement compared to previous years.’ 
Meredith Kennedy, Lecturer BND 433/GHMA 

Academic Feedback 
‘Paul focussed on explaining the relationship 
between formative and summative tasks, 
logical development and structure of essays, 
the differences between descriptive and critical 
writing and integrating material from different 
sources into an argument. As a result, many 
students have commented that the skills learnt 
are transferable to other subjects requiring 
critical analysis and essay writing skills.’ 
Lecturer, Nursing 

 
Student Feedback 
‘Initially when I started off with this course-
MSc Population Health -  I was not aware of 
the kind of academic writing that it demanded. 
But gradually when the intricacies of the 
assignments posed as a difficulty, I began to 
realise the vast difference in the style of 
education at UOW as compared to the one in 
my home country.  
Thankfully though, the workshops conducted 
by Learning Development staff and the classes 
taught as part of GHMD 903 were of great help 
in figuring my way out. Your classes in 
particular were precise and yet very 
informative and assisted me in gaining skills 
beyond my expectations. Because of the 
writing skills and the art of analysing and 
integrating literature into an essay, that were 
taught by you, I can today venture into any 
summative piece of writing with confidence.’ 
Postgraduate international student, 
Health Sciences 

 
Learning Development lecturers Meeta 
Chatterjee Padmanabhan and Dr Paul 
Moore were involved with Dietetics to 
support the development of oral 
communication skills by non-English 
speaking background students. More 
information on this unfunded project can 
be found below (cf. also Chatterjee, 
Moore & Kennedy, 2009).  
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Report by Meeta Chatterjee Padmanabhan  
and Dr Paul Moore 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

Informatics 

In both Autumn and Spring semesters, 
Meeta Chatterjee Padmanabhan taught 
within CSCI441, providing seminars on 
writing Annotated Bibliographies and 
Literature Reviews.  
 
The seminars in both semesters were  
integrated into the curriculum and 
team-taught with the subject 
academic. A majority of students who 
attended the seminars also were 
provided with individual consultations 
through Learning Development. 
International student attendance at 
the seminars resulted in positive 
feedback.  

Student Feedback 
‘I really appreciated your help. I am certain 
that without your help I would not be 
anywhere near graduation at this stage. I am 
extremely grateful for your patience and 
professionalism. Also, as a teacher who 
marks students’ papers, I can understand 
the frustration of having told students 
something and then having them make the 
same mistake over and over again. At some 
point in the future, I hope to meet you and 
personally give you my thanks for a job very 
well done.’ 
Robert- student CSCI441  

‘Thank you very very very much Meeta. Your 
advice was greatly appreciated, and made our 
group have a clue how to do the research.’ 
Andy – Student, CSCI 940/CSCI 441 
 

 

• They have a greater sense of 
belonging to the school (78% either 
agree or strongly agree).  

• They have learnt a great deal about 
Australian culture (92% agree or 
strongly agree).  

• They have developed friendships 
with other students (89% agree or 
strongly agree). 

• Three in four feel integrated in 
university life and almost two in 
three are more confident in talking 
to faculty staff. 

The aims of the course, too, are being 
met for the vast majority of the 
students: 

• 78% have a better understanding of 
how to communicate effectively to 
individuals.  

• 84% have a better understanding of 
how to communicate effectively to 
groups.  

• They are more confident in using 
English, whether it’s electronic media 
(81%), speaking (75%) or writing 
(61%).  

In regard to positive aspects of the 
course, students cited opportunities to 
practice English, receive feedback from 
staff, be encouraged to improve 
language skills, work as a group and 
undertake the oral presentation. 

ECTE975: Communication and ICT 
Workplace Practice was collaboratively 
designed by staff from Learning 
Development, SECTE and Careers 
Central. This core subject was 
introduced in Spring and aims to 
develop learners’ awareness of their 
individual language and learning needs, 
with a particular focus on preparation 
for entering the workplace and 
successfully negotiating workplace 
practice in an Australian setting. 
Assessment tasks include a 
personalised learning plan, a mock job 
application and interview and a group 
ICT project-scoping assignment. A 
survey of students reported the 
following:  
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Law 

Report by Dr Ruth Walker 
 
Learning Development activities and 
resources are now embedded in the 
Autumn semester subject LLB110: 
Legal Research and Writing.  Learning 
Development co-taught follow up 
tutorials and more advanced writing 
classes on critical analysis and 
argument in research essays in the 
Spring semester subject LLB160: 
Foundations of Law B. 
 
Learning Development also worked 
with the subject coordinator of 
LAW302/9302: Law of Business 
Organisations and LAW301: Banking 
Law, to design an online role-play 
group assignment that would work with 
students located on different  
campuses.  Additionally, Learning 
Development worked with an FEC sub-
committee to develop models and 
templates for subject change 
proposals, focussing on aligning the 
new Law-specific Graduate Qualities 
with subject learning outcomes and 
assessment tasks.  
 
However, the major focus of LD work 
for the Faculty of Law in 2009 was with 
Masters by coursework programs in the 
specialist research centres. Students in 
these centres are often either 
international or at some (time) distance 
from their previous studies, and 
welcome assistance in (re)orienting to 
the academic expectations of 
independent research intensive 
assignments.  

The Learning Development program for 
the Centre for Transnational Crime 
Prevention (CTCP) included a full two 
day Getting Started orientation, 
delivered in collaboration with the 
Library. The workshops were based on 
the online module, CTCP Student 
Toolbox, designed with a legal 
research, reading and writing focus. An 
online quiz was delivered at the end of 
each orientation to assess the 
participating students’ acquisition of 
legal research, referencing and writing 
skills. The online modules are open 
access to allow for transnational 
students’ and teachers’ ease of access, 
and are available at:  
http://ctcp.ouw.edu.au/resources. 
 
The Library and Learning Development 
worked together in 2009 to develop 
and improve this module after 
identifying the specific learning needs 
of this CTCP cohort who had a wide 
range of educational backgrounds and 
language proficiencies. The orientation 
workshops were followed up in mid-
semester with additional seminars 
based on research essay writing for 
specific subjects, such as LEGL955: 
Issues in Comparative Criminal Justice 
and LEGL959: International 
Corporation and Transnational Crime in 
Autumn semester, and LEGL958: 
Studies in International Criminal Law in 
Spring semester.  
 
 

Student Feedback 
‘I am impressed with your lecture, which is 
clear and logical indeed. Also, the handouts 
and activities on writing using law are 
fantastic.  Thank you so much for your help.  
Still, in order to review all the knowledge you 
gave today… I am convinced the course will 
facilitate my academic student in days to 
come.  It is sincerely appreciated.’ 
Student, CTCP Masters coursework 
student on CTCP Getting Started 
Program. 
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An online quiz was delivered at the 
end of each orientation to assess the 
participating students’ acquisition of 
legal research, referencing and 
writing skills. Students who struggled 
with the online modules and quiz 
were directed to Learning 
Development for individual 
consultations.   
 
Additionally, a group of seven AusAID 
students from diverse professional 
backgrounds (including policing, 
public service and the military), who 
were enrolled in the CTCP masters 
program, were identified as needing 
supplementary Learning Development 
support in a series of individual 
consultations and small group 
seminars.  
 

The ongoing success of the LD 
program for CTCP was identified by 
the program coordinator as having 
a ’…significant impact on improving 
academic literacy and lowering the 
levels of plagiarism detected within 
the targeted student populations’. 

  ANCORS 
Learning Development worked with 
the Australian National Centre for 
Ocean Resources and Security 
(ANCORS) on developing the 
curriculum for the Masters of 
Maritime Policy and a new Masters 
of Fisheries Policy degree. The 
focus was on streamlining the 
academic requirements for 
referencing and writing 
assignments for this ANCORS 
degree with the Faculty of Law’s 
expectations and existing research 
and writing resources, previously 
developed in collaboration with 
Learning Development and the 
Library.  

Student Feedback 
‘I was surprised how much I needed to 
know about the basic referencing and 
writing requirements for law – I had 
expected that my earlier studies would 
be enough and thought the orientation 
would be a waste of my time. However, I 
am so glad they made me go! I can see 
that I will need to work in order to cope 
with the heavy research essays. And the 
legal referencing system is crazy – but 
with your class examples, I can see how 
to use the AGLC referencing book 
without freaking out to much. But I think 
I might need more help! Are there more 
workshops before the essays are due?’ 
 
CTCP Masters Course Work 
Feedback on CTCP Getting Started 
program 
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Science 
 
Report by Emily Purser 
 
Teaching focused on the development 
of academic literacy and language 
communications within Science, with 
curricula being focused on: new 
students in the Master of Science 
degree; thesis writers in 
Environmental Studies programs; and 
first year students in a new subject 
on climate change.  
 
Enrolments in the Master of Science 
program are rising, and while half or 
more of the international students it 
attracts attend language development 
classes at WCA prior to enrolment, 
they all still face a significant 
transition challenge and so are 
advised to complete the Faculty’s 
preparatory subjects (SCIE911-914) 
before commencing studies in specific 
disciplines of Biotechnology, 
Chemistry, or Earth and 
Environmental Studies.  
 
The first subject in the preparatory 
program (SCIE911) is being 
continuously developed and delivered 
as a collaboration between LD and the 
Faculty’s Co-ordinator of the Masters 
program.  
 
Teachers of subsequent subjects in 
the degree program, taken in 2009 by 
graduates of the preparatory subjects 
introduced in Spring 2008, have 
noted significant improvement in 
student performance in written work 
and classroom interaction – though 
performance in examinations remains 
a problem. Various focus group 
interviews were conducted as part of 
ongoing evaluation of the subject, the 
online learning environment and 
outcomes.  
 
Collaborative work has led to further 
innovation in the use of multimedia 
and communications technologies in 
the classroom and online, and 
investigation into the nature of 
examinations and students’ 
preparation for them. 
 

 
 
A presentation about LD’s 
collaborative experience in 
developing and teaching this 
subject was given at the University 
of Zagreb in June (where one of the 
partners in this teaching regularly 
visits for research purposes), as 
they expressed a particular interest 
in our approach and innovations in 
eLearning and language 
development.  
 
Individual instruction in thesis 
writing, through facilitated peer-
review sessions and LD’s heavily 
used online resources, continues to 
be an important focus of LD 
attention in the Faculty. 
Participation in Honours thesis 
writing classes has increased, and 
feedback on all aspects of LD advice 
and teaching for thesis writers 
remains consistently positive. The 
peer-review writing groups are 
acknowledged by the Faculty and 
the students as playing a very 
important role in assuring quality 
writing and easing the experience of 
learning to write extended reports 
of scientific research work.  
 
The Faculty introduced a new 
subject on climate change in 2009, 
aimed at first year students, and 
open to participants from any 
faculty. The first iteration, in Spring 
semester, enrolled c.90 students.  
Planning and delivering the subject 
involved extensive input from 
Learning Development, especially in 
relation to assessment (a 
communications task involving 
group work, extensive online 
discussion and production of 
multimedia classroom 
presentation). The collaboration 
through this subject between 
Learning Development and faculty 
staff was particularly good in terms 
of both student learning outcomes 
and the mutual benefits and joy of 
the process for teachers. 
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Batemans Bay Education Centre 
 
 

  
      

 
Report by Dr Jeannette Stirling and Dr Kimberley McMahon-Coleman 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Table 2: Bateman’s Bay Education Centre Enrolments 2005 - 2009

2005 2006 2007 2008 2009 1st Yr 2009 
67 78 86 100 137 61 

Core Activities  
In 2009 Learning Development 
provided weekly one-hour workshops 
focused on a number of  areas, 
including: 

• essay writing 
• note-taking 
• referencing 
• time management 
• study skills. 

 
A series of ‘drop in’ workshops were 
trialled in Spring semester, providing 
student-centred opportunities to 
work collaboratively on developing 
skills as they were needed.  
 
Individual consultation times were 
available two days per week 
throughout the academic year. 
These were accessed by a cross-
section of the Batemans Bay student 
population, from both undergraduate 
and postgraduate degree programs, 
specifically the BA, B.Comm, 
Grad.Dip. Educ., and M.Mgt. 
 
Face-to-face student consultation 
times were supplemented by via 
telephone, video-conferencing and 
email as needs warranted. 
 
 

Students from the Batemans Bay 
Education Centre were included in 
the second stage of a longitudinal 
study, which commenced in 2007, 
of learning support requirements in 
multi-media and multi-location 
learning environments.  This kind 
of research is timely in light of the 
2008 Bradley Review of Higher 
Education, which has as one of its 
focuses the delivery of quality 
tertiary teaching to students from 
rural and regional areas. 
 
In Autumn semester 2009, 
Learning Development at 
Batemans Bay worked closely with 
the tutor of ABST150 to develop a 
face-to-face workshop on essay 
writing.  This was taught within 
scheduled class time prior to 
students’ submission of their first 
assignments. 

Student Feedback 
‘Whilst studying at the Batemans Bay 
campus I have been using the Learning 
Development service regularly. I have had 
several appointments in order to improve 
my essay writing skills and fine tune 
individual essays, particularly within the 
area of English Literature. The advice has 
been a great help. Kimberley took the time 
to read each essay before our appointment 
time in order to give me detailed feedback 
and suggestions on how to improve 
individual essays and my writing skills. The 
advice helped me achieve high results 
within my degree.’  3rd Year B.A. Student  
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Report by Dr Stephen Brigham 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Table 3: Bega Education Centre Enrolments 2005-2009 
 

2005 2006 2007 2008 2009 1st Yr 2009 
116 131 130 150 141 63 

Core Activities 
A Learning Development Lecturer 
was available at Bega Education 
Centre two days per week to 
provide a number of core services, 
including: individual consultations;  
generic, networked and integrated 
workshops; and support and 
advice to tutors on teaching and 
learning. 

 
Generic workshops addressed: 
research skills; critical thinking and 
academic argument; tutorial 
presentation skills; research 
planning; academic and essay 
writing; report writing; and exam 
preparation techniques.  

Workshops were also integrated 
into several subjects: 
• COMM101 (report writing and 

exam preparation)  
• MGMT110 (essay writing)  
• MATH131 (exam preparation)  

 
Networked workshops on study 
skills, stress management and 
exam techniques were provided to 
Graduate Dip.Ed. students.  

 

 
Nursing students in first year were 
provided with networked one-hour 
workshops during Autumn 
semester, focusing on the 
development of academic literacy, 
writing, research techniques, and 
study skills to facilitate successful 
transition into undergraduate life.  
 
A 1st year Nursing students’ peer 
support group was co-facilitated 
by the Learning Development 
lecturer and two Bega-based 
Nursing academics in Spring 
semester.  
 
The two workshops ran parallel to 
course content and, though 
student attendance was voluntary, 
both programs were well-attended 
and feedback was extremely 
positive. Workshop attendance 
also correlated with subsequent 
uptake of individual learning 
development consultations. 
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Loftus Education Centre 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Report by Joanne Dearlove 
 
 
 
 
 
 
 
 
 
Table 4 : Analysis of student feedback on what Learning Development support was valued  
 
Analysis of student comments Samples of student comments – What they valued 
Responses from 100 Level students reflect the 
valuing of specific, often discrete, items of 
information or skills 

referencing, what a journal is; the learning scaffold; 
answering the correct question; structure of essays; 
referencing, evaluating statements. 

Responses from 200 Level students reflect an 
increasing ability to integrate skills and 
information teleologically.   
 
 

Being able to [now] structure an essay properly and 
plan out information; The organising of my 
thoughts is very helpful – as is the scaffold; it is 
relevant to this and future assessments; how to 
plan, analyse and communicate through group 
work. 

Responses  from 300 Level and 400 Level 
students reflect an ability to generalise the 
specific skills taught and supported beyond the 
particular assignment context and in relation to 
the thinking that precedes the writing of an 
assignment 

onsidering both sides of argument; structure an 
argument; group issues; how to write an argument; 
examining plausibility of evidence; proper selection 
of an article. 

Responses reflect the complementary nature of 
the consultations to the development of 
discipline-specific skills and knowledge and the 
transferability of the skills and knowledge to 
broader academic contexts. 

She helped me develop some really good skills - 
and those skills transfer across to all subjects; I like 
to excel at things and Joanne was able to help me 
do that; The lecturer tells you what she wants for a 
specific question and that’s based on what she’s 
been teaching you, the whole background to the 
subject, whereas Joanne shows just how to do it. 

 
 
 
 
Table  5: Loftus Education Centre Enrolments 2005-2009 
 

2005 2006 2007 2008 2009 1st Yr 2009 
134 235 290 255 271 134 

Core Activities 
Learning Development provided 
individual consultations and 
integrated in-class workshops to 
support Loftus students. These 
consultations were most often used 
by students as follow-on to in-class 
sessions addressing the academic 
skills relevant to assignments and 
related to a particular assessment 
task. Together, these modes of 
support to students assist them to 
develop academic skills and 
knowledge that are necessary to 
their successful completion of their 
degree.  

Overall Performance 
An analysis of student feedback on LD workshops, as well as research 
(conducted by an independent party via interviews) into students’ perceptions of 
individual consultations at Loftus, provides evidence of students’ development of 
academic abilities and graduate qualities over their period of enrolment and 
highlights the complementary role of individual consultations in the development 
of discipline-specific skills and knowledge.  
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Table  6: Moss Vale Campus Enrolments 2005-2009 
 

2005 2006 2007 2008 2009 1st Yr 2009 
88 96 97 96 104 39 

The Learning Development practice 
at Moss Vale has evolveded since 
2005 with a concentrated effort to 
create a vigorous environment that 
engenders student success. This has 
been achieved through extensive 
communication with the Centre 
Manager enabling learning at UoW 
Moss Vale campus to proceed with a 
‘user friendly’ approach. The 
approach has been to: 
• create an atmosphere that 

encourages students’ learning, 
transition to and development of 
academic literacies;  

• define the LD role;  
• maintain a constant and 

consistent profile with students 
and tutors on Campus; 

• inform sessional tutors of the LD 
role; 

• organise regular meetings for 
tutors to meet and disuss issues  
and receive academic 
development.  
 

Core Activities  
• Individual consultations 
• Generic workshops 
• Embedded literacies 
• Orientation Day 

Community Engagement 
The objectives of community 
engagement at UOW Moss Vale are 
to: 
 
• increase awareness among the 

Southern Highlands community 
of higher education learning at 
UoW; 

• create greater ties between the 
UOW Moss Vale campus and 
the general community so that 
the UOW is perceived as a vital 
part of the community, rather 
than on the periphery; 

• provide the UOW with greater 
opportunities in community 
engagement through projects 
involving the commercial 
regional development of the 
area and the inland port to be 
centred at Moss Vale; and 

• provide the community with the 
opportunity to employ both 
students and graduates from 
UOW Moss Vale in order to 
increase the human capital of 
the area. 

Report by Dr L Celeste Rossetto 

Student Feedback 
Thank you, Celeste.  Your down-to-earth 
and fun approach to teaching helped me 
enormously.  You took the anxiety and 
stress out of learning and helped give me 
a clearer understanding of how I approach 
my studies.  1st Year Student 
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Shoalhaven Campus 
 

 

 
 

Report by Dr Jeannette Stirling 

Learning Development worked 
closely in Autumn semester 2009 
with tutors in MGMT110 to ensure 
successful local delivery of 
integrated resources and activities.  
Workshops were taught inside two 
of the scheduled subjects and 
integrated resources were provided 
for a number of other subjects. 
 
Nursing Program 
In consultation with Jenny Sim, 
(Nursing – Shoalhaven) Learning 
Development designed and taught a 
series of networked, weekly one-
hour  (voluntary attendance) 
workshops from the first week of 
Autumn semester  to facilitate 
successful transition for 1st year 
students. This short workshop 
program focussed on: critical 
reading and writing; effective use of 
evidence; and referencing.  
 
A short networked workshop 
program was also developed for 2nd 
year Nursing students who had 
entered the degree pathway via the 
bridging course. This program ran 
parallel to course content and 
focused on developing academic 
literacy, supporting research 
techniques, and developing sound 
strategies for textual analysis and 
writing. 
 
 

 
 
Performance 
Overall, attendance at the weekly 
sessions averaged 45% of the total 
student cohort. The workshop 
program was followed up by 
dedicated weekly individual 
consultation times. The 2nd year 
Nursing workshop program was 
supplemented by less formal ‘drop-
in’ sessions later in the semester 
and individual consultations. 
Workshop attendance numbers 
varied throughout the course of the 
program: maximum attendance, 30 
students; minimum attendance, 8. 
A similar workshop program was 
delivered in Spring semester. 
 
Generic Workshops 
Throughout the first ten weeks of 
Autumn semester, one-hour generic 
workshops were provided on a 
range of topics: 

 
• research and critical 

evaluation techniques, 
• academic literacy; 
• effective use of evidence in 

essay and report writing; 
and 

• referencing conventions. 
 
Repeat sessions of some workshops 
were made available to suit student 
attendance times. 
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Table  7: Shoalhaven Campus Enrolments 2005-2009 

 
2005 2006 2007 2008 2009 1st Yr 2009 
223 205 301 384 448 208 

Individual consultations 
Appointment times were available 
two days per week throughout the 
academic year.  These were 
accessed by a cross-section of the 
Shoalhaven student population from 
both undergraduate and 
postgraduate degree programs, 
specifically; B.Arts, B.Comm, 
Grad.Dip. Ed., MBA, and combined 
MB/BS. 
 
Individual face-to-face consultations 
were supplemented by an online 
service, primarily accessed by 
indigenous students in Nursing and 
Commerce subjects (ACCY100 and 
ACCY200) from the Wollongong 
campus, referred to Learning 
Development by the Woolyungah 
Indigenous Centre. 
 
 
Study of learning support 
requirements 
As the second stage in a longitudinal 
study that commenced in 2007 of 
learning support requirements in 
multi-media and multi-location 
learning environments, Learning 
Development at Shoalhaven, Moss 
Vale and Batemans Bay surveyed 
students in regard to  their perceived 
learning needs. Findings will be used 
to develop relevant first year 
transitional learning support 
programs for 2010, including a day-
long introduction to university study 
that will build on Orientation 
programs at each campus.  
 

Aspects of this stage of the 
research project were presented 
at an international conference at 
the Centre for Excellence in 
Preparing for Academic Practice, 
University of Oxford in December 
2009. In the current and 
projected phases, the research 
project responds to 
recommendations from the 2008 
Bradley Report. It also connects 
with similar policy initiatives on 
widening participation in 
university study in the U.K. 

Student feedback 
‘I’d not written an essay for twenty 
years when I started my Nursing 
degree.  I had no idea about things lie 
‘evaluating evidence’, how to reference, 
what an essay structure was supposed 
to be.  The Learning Development 
workshops, and later some individual 
consultations kept me moving forward 
rather than collapsing in an 
overwhelmed heap.  By the end of my 
first semester at university I was able 
to improve my marks from around 60% 
to a Credit and then my first 
Distinction.’ 
1st Year student, B.Nursing. 
 
‘I found the Learning Development 
workshops really useful in helping me 
understand what kind of reading and 
writing standards were required at 
university level. I had got good marks 
at high school and didn’t expect that 
writing essays at university would be  
much different.  When I got my first 
assignment back, the mark proved me 
wrong.  Learning Development helped 
me identify what worked with my 
writing and what needed to be worked 
on to bring it up to university standard.  
The workshops on critical thinking and 
referencing really made the difference.’ 
1st Year student, B.A 
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Sydney Business School 
 

Report by Dr Ruth Walker 
 
The Sydney Business School’s (SBS) 
largest student cohort is international 
Masters by coursework students.   
Previously known as the Graduate 
School of Business (GSB), SBS changed 
its name in 2009, with an expansion of 
the Sydney campus and plans to 
establish a strong presence at the 
Innovations Campus by the end of the 
year. Learning Development has 
supported SBS students for a number 
of years in an ongoing series of 
workshop programs offered at the 
Sydney campus and in integrated 
seminars inside subjects on both the 
main and Sydney campuses. Student 
feedback for the workshops and 
seminars has always been very 
positive. 
 
Following feedback in 2008 from staff 
and students about good student 
learning outcomes, the LD workshop 
program continued its compulsory 
attendance requirement for all new 
incoming students on the Sydney 
campus.  
 

 
LD also responded to requests from 
SBS subject coordinators and 
lecturers for subject-specific 
integrated seminars delivered in class 
time. These lecturers recognised that 
students would benefit from subject-
specific guidance on assessment 
tasks and writing or reading 
expectations. LD worked with the 
subject coordinators and lecturers in 
either designing resources or 
delivering instruction during class 
time in the following Masters subjects 
in the MIB, MBA and MSc programs:  
 

TBS903, TBS906, TBS930, 
TBS935, TBS965, TBS968, 
TBS969, TBS983, TBS985, 
TBS986.   
 

The outcomes at the end of 2009, 
with fewer failures and reported 
cases of plagiarism, indicated that 
compulsory attendance at workshops, 
in conjunction with integrated 
assessment-specific seminars, was 
successful in improving student 
learning. 
 
Additionally, integrated classes on 
thesis writing and higher level critical 
analysis of research were delivered to 
DBA students in TBS999 and TBS997. 
 
Thai student workshops 
LD designed and delivered a new 
program of English language and 
academic writing support workshops 
on the main campus, specifically for 
visiting students from Assumption 
University, Thailand. Each program of 
eight workshops per session focused 
on English language development as 
well as academic writing 
expectations. In Autumn session 
2009 there were 35 Assumption 
university students enrolled in the 
program, and in Spring session there 
were 26. 
 
 
 

The Sydney campus of SBS runs four 
intakes every year, and the program of 
Learning Development workshops at 
that campus provides seven weeks of 
topics for each intake: 
  

• Academic Expectations 
• Harvard referencing  
• Business report writing  
• Essay writing  
• Critical reading and analysis 
• Developing a critical argument  
• Exam writing strategies 

 
While these workshop programs were 
independently delivered, strong efforts 
were made to align the instruction with 
the discipline and make them as 
subject-specific as possible, to best 
support the students in their studies 
and preparation for assignments. 
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Postgraduate Thesis Writing 
Workshops 
 
 
Report by Dr Heather Jamieson 
 
 
 
 
 
 
 

 
Student Feedback 
‘Very informative and entertaining too.  Thanks for making the classes fun and interesting – I 
always look forward to the Thursday workshops.  It is not only an introduction to university 
studying but a great way to meet people and I wish we had opportunities to get teachers 
interested in us personally in other subjects like this.’ 
MBA student (via email) 
 
‘I needed your help to tackle my first essay in many, many years… I think that my biggest difficulty 
in the first report was not understanding what I was expected to do – not just how to put it 
together in a professional way but in actually doing something to analyse the issues.  The problem 
I have is bin breaking down or rephrasing the question and developing some questions to answer 
in research.  Thanks to your class for giving me some ideas – I will be back for more help if that is 
OK!’ 
MBC student, (via email) 
 
Thanks so much for your today's lecture which gave me a mind shock because usually in Asia 
country, our teacher would not teach like your style, full of passion, humorous and lively...I like it 
so much!  But, there is also a problem,  my English is too poor to catch you fully, so I know that I 
will have to work hard to keep going. Frankly, it is also the main reason why I come here, hope it 
is not too late. Anyway, I don't want to bother you a lot, but I am glad you will be giving more 
classes. I really like your lecture! 
MIB student (via email) 
 
‘While I enjoyed the writing workshops at the time, it was only later in my studies that I realised 
how much I had learnt from them. I kept getting stuck and went back to my notes and went – yes, 
that’s what we talked about! That’s what I should have done! I didn’t realise how important this 
advice  really was until I was really writing my reports, and looking back wish that I had applied it 
sooner.’ 
MBC student (via email) 
 

In 2009 Learning Development 
continued its much appreciated series 
of Thesis Writing Workshops for 
Higher Degree Research students. 
This series of six workshops, which is 
run in both Autumn and Spring 
semesters, provides comprehensive 
coverage of issues encountered in 
thesis writing: from the broad 
perspective of examiners’ 
expectations; planning research and 
writing tasks; overall thesis structure 
and organisation of individual 
chapters, to more detailed language 
issues involved in writing a Literature 
Review; and achieving paragraph 
cohesion and developing an 
appropriate critical voice. 

Students were actively engaged in 
planning and writing exercises and 
the workshops provided a valuable 
forum to discuss their research and 
writing with peers from their own 
and other disciplines.  
 
The value of these workshops for 
both domestic and international 
Higher Degree Research students is 
attested by consistently high formal 
evaluations (see Quality Review of 
Thesis Writing Workshops, below), 
informal feedback and the large 
number of requests for follow-up 
consultations with the Learning 
Development presenters. 
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Workshop Q1 
Quality of 
presenter 

Q2 
Presenter’s 
preparation 

Q3 
Presenter’s 

level of 
understanding 

of topic 

Q4 
Relevance of 

content 

What is a 
thesis? 

4.4 4.5 4.4 4.3 

Structure of a 
thesis 

4.7 4.6 4.8 4.3 

Planning your 
research and 
writing project 
report 

4.6 45 4.5 4.5 

Organising your 
chapters: 
chapter and 
paragraph 
cohesion 

4.5 4.5 4.5 4.6 

Developing a 
critical 
argument 

4.8 4.8 4.7 4.7 

Writing a Thesis 
Proposal and 
Literature 
Review 

4.3 4.4 4.4 4.5 

Quality Review of PG Thesis 
Writing Workshops  
Learning Development conducted a 
series of six Thesis Writing Workshops 
for Higher Degree Research students 
in both Autumn and Spring Sessions in 
2009. Each workshop was presented 
by two Learning Development 
Lecturers and formally evaluated via a 
confidential questionnaire.  
 
Students were asked to respond to the 
questionnaire questions on a scale of 1 
to 5, with 1 being least favourable and 
5 being excellent. As the sample below 
 
 

shows, the Thesis Writing 
Workshops were consistently 
highly evaluated by the 
participating students, who 
represent all faculties at the 
University and both the domestic 
and international student cohorts. 
The questionnaire also captured 
qualitative data in the form of 
student comments on the four 
questions tabulated below. These 
were also consistently positive, 
underlining the value of the 
workshops and frequently asking 
for more and longer sessions. See 
Table 8. 

Table 8: Student feedback on postgraduate thesis writing seminars.  
Legend: Ratings are from 1-5: 1 very poor; 2 poor, 3 satisfactory; 4 very good;  
5 excellent. 
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Undergraduate Generic Workshops 
 
 
 
 
 

Workshop 

 
No.  of 
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of 
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Approx. 
attendance 

 

  A S A S A S A S A S A S  
Academic Survival Skills 1 X X X X         131 
Academic Vocabulary 1 X X           22 
Critical Reading & 
Notetaking 

1   X X X X      X 28 

Critical Reading & 
Research 

1         X    5 

Critical Thinking & 
Arguments 

1 X X   X    X    4 

Effective Referencing 2 X X X X X       X 64 
Efficient and Critical 
Reading 

1 X          X X 12 

Essay Writing A: 
Structure of the Essay 

6 X X   X        182 

Essay Writing B : 
Developing a Critical 
Argument 

4 X X   X        98 

Essay Writing 1 X X X X X X X X   X X 78 
Exam Preparation & 
Techniques 

2 X X X X  X X X  X X X 35 

Grammar  8 X X           45 
Mature Age Orientation 1 X            180 
Online Communication 2  X           9 
Preparing for Your 
Assignments 

1      
 

  X    33 

Presentations 2 X X    X  X   X  54 
Pronunciation 2 X            33 
Reading Strategies 2 X X           61 
Report Writing 2 X X X X  X  X  X X X 56 
Study Skills 1 X X X X  X X X   X  128 

Workshop 

 
SBS 

Intake 
A 

 
SBS 

Intake 
B 

 
SBS 

Intake  
C 

 
SBS 

Intake 
D 

Academic expectations X X X X 
Harvard referencing X X X X 
Report writing X X X X 
Essay writing X X X X 
Critical reading and analysis X X X X 
Writing a critical argument X X X X 
Exam writing strategies X X X X 

Total 67 70 49 82 

Generic Workshops focused on various aspects of academic language and literacy and 
provided a forum for students to address many of their academic learning needs. The 
following table identifies the workshops provided at each campus or education centre. 
  
Table 9: Student attendance at LD generic workshops in 2009 

Attendance at 
generic workshops 
exceeded 1520 
students. 
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Individual Consultations 
 
Working with individual students in private consultations remains one of Learning 
Development’s key strategies for addressing learning related matters that are not 
addressed in faculty-embedded support or generic workshops. 
 
Quality review of Individual Consultations 
 
A review of the individual consultations was undertaken during Week 5 of Autumn 
and Spring semesters. All students attending a consultation at each location were 
asked to complete an evaluation of their session, providing responses in relation 
to three areas: 
 

• ease of communication with Learning Development lecturer; 
• value of ideas discussed; and 
• usefulness of the consultation. 

 
Below are samples of responses to these questions: 
 
‘One useful thing I got out of this consultation was...’ 
 

• The structure of essay and importance of critical analysis 
• I learned some specific teaching strategies and some ways of thinking to 

help me with lesson/unit planning and practice 
• Learning of better explanations of the academic reading and writing 
• Paragraph structure. The example essay’s which were provided will be 

great help with further essays 
• I got some good ideas about how to organise the essay structure based on 

my topic and how to do further research 
• The importance of rehearsing an oral presentation 
• Logical planning first for the assignment 
• Understand main points in essay 
• Encouraged to plan more effectively before writing 
• Very good explanation on how to write essays and being coherent. Very 

good feedback (love u guys) 
• How to write a literature review 
• Need more English writing skills 
• Clarification of tutor’s comments 
• Questioning my ideas – why I had written what I have written –  

re-evaluation 
 
‘One thing I’m still unclear about is...’ 
 

• I may have to come back to learn more about writing to my assessment 
tasks 

• Can’t think of anything; nothing; all good 
• Grammar 
• Academic wording 
• Comments about the rest of the essays – because the consultation time 

was too short for me 
• Specifically how to do research 
• Thesis 
• Critical thinking 
• How to write almost perfect report 
• I need to make my big picture much smaller 
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• Referencing artworks within the text (not in the reference list) 
Quality review of individual consultations cont. 
 
Students were asked to rate each of three areas on a scale of 1-7, with 1 being 
the least useful and 7 being most useful.  Student evaluations in each of these 
areas during 2009 were positive. 
 
 
Figure 1: Student Feedback - lecturer 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2: Student Feedback – new ideas 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 3: Student Feedback – usefulness 
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On- Line Resources 

 
Students make frequent use of the materials available from the UniLearning 
website.  Figure 4 Illustrates the rapid growth of these online resources since 
initiation in 2002. 
 
Figure 4: Annual UniLearning website visits 2002-2009 
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Trends in Service and Resource Use 
2005-2009 

 
The table below shows the number of students enrolled in subjects in each 
Faculty  that received Learning Development integrated instruction 2005-2009.   

• The number of international and equity students in each group are 
identified (where Equity includes ABTS, Disability, Low SES, NESB, Rural 
and Isolated, First in Family). 

• The total number of hours spent by Learning Development lecturers on 
planning, undertaking projects and teaching or providing integrated 
activities, for the indicated faculty cohorts and future students with the 
Faculty’s subjects, are identified. 

 
 
Table  10: Overview of students reached via integrated activities 2005-2009

Faculty Total Students 
International  

Students  

  2005 2006 2007 2008 2009 2005 2006 2007 2008 2009 

Arts 331 489 26 65 640 82 174 3 23 130 
Commerce 2063 4791 2264 5491 3175 651 2260 674 797 1022 
Creative Arts 222 476 201 298 401 26 41 6 18 25 
Education 1048 1071 1226 545 1145 42 26 169 130 167 
Engineering 50 91 169 132 302 14 5 24 9 15 

H & BS 85 792 169 628 988 32 133 87 240 205 
Informatics 213 745 522 455 407 153 394 262 237 228
Law 201 263 1033 688 763 2 7 224 47 254 
Science 223 50 36 68 326 20 17 33 25 46 
SBS 927 34 492 642 1499 903 29 348 545 1323 

TOTAL 
5363 8802 6138 9012 9646 1925 3086 1830 2071 3415 

Faculty Equity Students 
Total  

Hours  

  2005 2006 2007 2008 2009 2005 2006 2007 2008 2009 

Arts 73 184 19 32 331 204 714 253 165 228 
Commerce 875 1352 1112 303 1383 193 919 252 264 334 
Creative Arts 101 277 157 73 251 100 208 355 61 117 
Education 558 794 832 135 625 269 245 585 311 458 
Engineering 24 40 NA 71 57 70 179 169 146 101 

H & BS 25 344 74 164 387 349 604 502 279 359 
Informatics 29 180 138 37 285 251 255 553 548 576 
Law 111 151 544 171 352 43 425 254 434 191 
Science 118 27 1 12 198 92 178 102 287 317 
SBS 15 3 0 75 154 489 369 130 311 285 

TOTAL 
1929 3352 2877 1073 4023 2060 4096 3155 2806 2674 
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During 2009, Learning Development was engaged in planning or providing  
curriculum developments and planning or providing integrated delivery for 129 
subjects, as summarized below.  The table shows the number of enrolled 
students, equity students and international students in eah subject in which 
Learning Development worked. 
 
 
Table 11: Subjects receiving LD support, planning, curriculum development,  
and/or integrated delivery in 2009

No. Faculty Subject Campus 

 
Students 
Enrolled 

International 
Students 

 
Equity 

Students 

LD Planning 
Curriculum 
Development 
and/or Integrated 
Delivery Hours 

 Autumn       
 Arts      142 
1  ARTS901 W 5    
2  AUST101 W 249 98 94  
3  PHIL411 W 4  3  
4  SOC103 W 342 31 217  
5  SSMAC W *   Planning 
 Commerce      189 
6  COMM110 W 405 129 186  
 
 
7 

 
Commerce 
Tutors 
Workshop 

 
 

All 

 
* 

 
 

 
Planning 

8  CeLM/CAIO All *   Planning 
9  MARK101 W 503 100 247  
10  MARK217 W 271 41 104  
11  MARK922 W 126 113 7  

12  

MATH131 
 
 
 
 

BB 
Bega 
MV 

S’haven 
 

18 
14 
23 
34 

  

11 
9 

14 
21 

 

 

 
13  MGMT110 W 

L 
556 
38 

130 300 
21 

 

 Creative 
Arts   

  
 

 
52 

14  VISA103 W 60 2 40  
15  VISA121 W 111 2 76  
16  VISA123 W 33 15 10 Planning 
17  PERF116 W 50 1 35  
 Education      237 
18  EDGD810 W 83 33 29  
19  EDGT984 W 59 22 21  
20  EDGZ921 W 62 18 28  
21  EDGZ931 W 9 2 5  
22  EDUF204 L *   Planning 
23  EDUF 212 L *   Planning 
24  EDUT104 L 30  23  
25  TESOL 

Distance 
 

W 
 

141 
  

42 
 

 Engineering      80 

26  
ENGG452/ 
ENGG453 W    

 
Planning 

27  ENGG456 W    Planning 
28  ENGG457 W    Planning 
 GSM      20 
29  RCA/PPD W/ 

S’haven 
235 9   

 H&BS      244 
31  BND433 W 20 5 5  
32  GHMA927 W 22  14  
33  GHMA929 W 2  1  
34  GHMA933 W 21 6 8  
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No. Faculty Subject Campus 

 
Students 
Enrolled 

International 
Students 

 
Equity 

Students 

LD Planning 
Curriculum 
Development 
and/or Integrated 
Delivery Hours 

 Autumn       
 H & BS        
35  GHMB956 W 6 2 2  
36  GHMD903 W 35 35   
37  GHMD905 W 80 58 12  
38  NMIH102 W 

S’haven 
189 
28 

19 
 

133 
27 

 

39  NMIH107 W *   Planning 
40  NMIH204 W 180 17 86  
41  NURS100 W    Planning 
42  NURS325 W    Planning 
43  NURSING S’haven 64  62  
 Informatics      315 
44  ECTE975 W 40 40   
45  ISIT102 W 228 57 124  
46  ISIT917 W 111 109 2  
47  ISIT900 W 142 1 1  
48  ISIT950 W 19 2 2  
 
49 

 Bluescope  
Steel 
engineering 

 
W  

* 
  

 
Planning 

 Law      101 
50  CTCP W *   Planning 
51  LAW302/ 

LAW9302 
 

W 
184 
106 

74 
103 

54 
1 

 

52  LAW321 W 10  5  
53  LEGL955 W 29 25 2  
54  LEGL959 W 22 18 1  
55  LLB110 W 190 1 144  
56  LWPD900 W 2  1  
57   LWPD916 W 7 7   
58  SSMAC W *   Planning 
 SBS      149 
 
59  TBS908 W  

SBS 
105 
129 

104 
118 

 
32 

 

60  TBS930 W 60 55 4  
61 

 TBS935 W  
 SBS 

86 
138 

76 
121 

6 
14 

 

62  TBS950 SBS 43 38 15  
63  TBS963 SBS 18  13  
64  TBS968 SBS 16 16 2  
65  TBS983 SBS 16 16 2  
66  TBS986 SBS 92 82 6  
67  TBS997 SBS 6 6   
 
68 

 TBS999 SBS 5 1   

 
69 

 Thai 
postgrads 

W 238 238   

 
70 

 Cert in 
Professional 
Developm’t 

 
W 

 
* 

   

 Science      120 
71       Planning 
 Spring       
 Arts      86 
72  DIGC101 W 38 1 17  
73  PHIL411 W 2    
74  SSMAC ESDF W *    
 Commerce      145 
75  ACCY974 W 19 19   
76  CAIO All *    
77  COMM110 W 300 97 149  
78  MARK 270 L 28  12  
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79  MGMT110 W 519 97 285  
80  MGMT901 W 120 114 6  

No. Faculty Subject Campus 

 
Students 
Enrolled 

International 
Students 

 
Equity 

Students 

LD Planning 
Curriculum 
Development 
and/or Integrated 
Delivery Hours 

 Commerce      145 
81  MGMT963 W 18 13 2  
82  M.COMM W 183 169 9  
83  PRMM220 W    Planning 

 
Creative 
Arts      

 
65 

84  VISA122 W 98 3 60  
85  VISA123 W    Planning 
86  PERF117 W 49 2 30  

87  
Postgrad 
symposium W *   

 
Planning 

 Education      219 
88  EDGZ921 W 49 16 25  
89  EDUF212 L    Planning 
90  Multiple Dist 281 24 285  

91  
TESOL 
distance W 179  55 

 

92  
Masters by 
coursework W 252 52 122 

 

 Engineering      21 

93  
ENGG452/ 
ENGG453 W    

 
Planning 

 GSM      16 

94  RCA/PPD 
W 

S’haven 235 9  
 

 H&BS      115 
95  GHMA929 W    Planning 
96  GHMD903 W 12 12   
97  NMIH100 W 21  16  
98  NMIH102 W *   Planning 
99  NMIH110 W 31  21  
100  NMIH204 W    Planning 
101  NURS100 W *   Planning 

102  NURS325 
W 
HK 

1 
41 

1 
41  

 

 Informatics      261 

103  
CSCI441/ 
IACT441 W    

Planning 

104  ECTE975 W 64 60 2  
105  STAT232 W 24 5 9  
 Law      90 
106  CTCP W    Planning 
107  LEGL958 W 27 24 3  
108  LLB160 W 186 2 141  
109  MFP W    Planning 
110  MMP W    Planning 

111 Library 
StartSmart 
module 4 W    

 
30 

 SBS      136 

112  TBS903 
 

W 58 47 8 
 

113  TBS906 SBS 48 33 11  

114  
 
TBS935 

W  
SBS 

144 
101 

134 
91 

5 
6 

 

115  TBS965 SBS 18  13  
116  TBS969 SBS 20 2 7  
117  TBS986 SBS 158 145 10  
118  CPDP W *   Planning 
 Science      197 

119  EESC104 
W 
MV 

167 
20 

16 
 

108 
20 

 

120  SCIE103 W 83 9 60  
121  SCIE911 W 21 21   
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No. Faculty Subject Campus 

 
Students 
Enrolled 

International 
Students 

 
Equity 

Students 

LD Planning 
Curriculum 
Development 
and/or Integrated 
Delivery Hours 

 Annual       
 Engineering       

122  
ENGG452/ 
ENGG453 W 302 15 57 

 
Planning 

 Informatics       
123  CSCI441 W    Planning 
124  ECTE171 W 56 8 4  
125  ECTE250/ 

INFO202 
 

W 
58 
16 

16 
4 

12 
2 

 

126  ECTE350 W 112 43 85  
127  ECTE457 W 77 37 42  
 Science       
128  EESC401 W 16  10  
129  ENVI403 W 6    

 
 
 

 
Key Indicators of Performance  

Student perception 
 
 
The 2009 University of Wollongong Student Satisfaction Survey provided evidence 
of positive feedback for Learning Development. The survey reported the 
percentage of students in various student sub-groups, who were more likely to 
agree with the statement ‘I was satisfied with the level of support provided when 
I accessed Learning Development’. 
 
The Survey provided evidence that Learning Development is important to 
students: 
 

• 67% of Postgraduate students who used Learning Development services 
indicated satisfaction with the level of support they received. 

• The highest levels of satisfaction with Learning Development support were 
recorded by Commerce, Informatics and the Sydney Business School, 
which are areas with high numbers of students from non-English speaking 
backgrounds. 

• A high percentage of international students and postgraduate students 
indicated satisfaction and recognised improved success with learning skills 
provided by Learning Development workshops. 
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Program Initiatives 
 
 
Total Language Experience  
 
Project Report by Meeta Chatterjee Padmanabhan  
 
Learning Development piloted the generic English language program ‘Total 
Language Experience’ for international students, which consisted of a three-
hour per week program offered over eight weeks. Of the 13 students who 
completed the course: 

• 5 rated the course 10/10; 
• 4 rated it 9/10; and 
• 2 rated it 8/10. 
• 7 out of 13 would strongly recommend the course; and 
• all indicated that they would attend a class in the Summer 

Session if it were offered.  

 
 
 
 
 
 
 
 
Towards Benchmarking  
 
Project Report by Bronwyn James  
 
A combined database of national academic language and learning practices 
was made possible by two previously funded projects by the Association for 
Academic Language and Learning (AALL).  This database allows for a dynamic 
sharing of practice and research that has many potential applications, 
positioning our practitioners to be able to respond to the questions: ‘What do 
we ALL do and what is informing AALL practices?’ 
 
One of the earlier projects was at RMIT, and aimed to establish a database for 
research conducted by AALL advisers on topics related to AALL practice.  This 
research is published in a number of places, making it difficult to locate.  In 
2007, the University of Wollongong project team developed a website and 
database for the Towards Benchmarking Project 
(http://dev.uow.edu.au/cedir-dev/Projects/AALL/).  The RMIT and UoW 
projects have been combined to create the current database, which is user-
friendly and able to be updated, allowing AALL practitioners and Learning 
Development units to learn and work together beyond the boundaries of their 
institutions. 
 

Student Feedback 
I really enjoyed the workshops.  Going to the workshops helped me understand how I 
was expected to write my essays.  It is so good to know that help from workshops like 
this one are available at UOW. Thank you.’ 
International Student 
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Multimedia learning support 
resources  
 
Project Report by Emily Purser 
 
A number of activities, programs and projects that promote access, retention 
and/or success for students from equity target groups were initiated. 
 
Instruction videos and powerpoints 
As an outcome of involvement with the ALTC-funded Maths learning support 
project led by Anne Porter (Informatics) and the digital storytelling group led 
by Susie Pratt (Commerce), a range of new digital resources are being 
developed to support literacy development for non-English speaking students 
(NSEB) and other students unfamiliar with specific assignment types, 
communication genres and research/writing/presentation procedures required 
by their disciplines. Resources under development are currently being trialled 
and evaluated in subjects that target NESB students in Masters-by-Coursework 
programs.   
 
Audio magazine assessment task 
A new type of assessment task, trialled with NESB students of Electrical 
Engineering in 2008 sought to develop students’ spoken English, social 
interaction and friendship/study group formation, and confidence. The 
weighting of the oral presentation task was increased and the task and 
instruction were designed in a way that required the development of strong 
teams and practice over several weeks using an eLearning site, before final 
class presentation. In 2009 this learning design was implemented for similar 
cohorts in Science. Anecdotal student feedback as well as faculty-evaluated 
performance of students was very positive, demonstrating a marked 
improvement in students’ ability and confidence in speaking English to small 
and large audiences. The process and results are currently being researched, 
and the task being made part of a sharable learning design and set of 
resources that can be easily used in other contexts.  
 
Virtual workplace role play 
A virtual workplace role-play was developed for students in a new subject 
(ECTE975: Communication and ICT Workplace practice) to simulate some 
aspects of the workplace and provide an environment for students to 
collaborate on the production of a project scoping document. The role-play is 
associated with several weeks of instruction from Learning Development 
(focussing on language development) and from Careers (where students learn 
to apply for professional jobs). Several virtual companies were set up and 
students managed themselves as a company, producing a formal written 
document that scoped a project for tender that would successfully address a 
given scenario problem/challenge. The role-play was trialled in Autumn 2009 
and is gradually being developed into a more sophisticated simulation, as time 
allows. The concept has sparked interest in other disciplines, such as HBS 
(occupational health) and Commerce (business management). 
 
Language development blog/podcast 
An eLearning site was established to supplement two workshops offered by 
Learning Development for NESB and mature-aged students: Academic 
Vocabulary and Grammar, and the website remained available to enrolled 
students throughout the session. While the resources provided and strategies 
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suggested through workshops and online interaction are traditionally well-
received by students, participation is often at a lower rate than the need it 
addresses, a phenomenon often experienced with generic workshops offered 
outside the curriculum.  To address this, these workshops and resource 
development opportunities were used as a testing ground for material which 
was then integrated into faculty-based subjects, where the focus on language 
was related to assessment tasks. 
 
 

StartSmart – Compulsory Student 
Online Program 
 
Report by Dr Ruth Walker 
 
At the end of 2009, Learning Development contributed to the development 
of StartSmart, the Library’s replacement to the compulsory ILIP program. 
This online program is compulsory for all new undergraduate students and 
assists those in transition to develop skills required during their first four 
weeks of study at UOW. During this time they are typically required to locate 
essential readings as well as independently search for books and journal 
articles for their first assessment task. The StartSmart program can be 
found at:  
http://www.uow.edu.au/student/services/fye/resources/startsmart/index.ht
ml 

Dr Ruth Walker assisted with the development of ‘Guide 4: Academic 
integrity’, which provides strategies to assist students to: 

1. know the values associated with using information in assessment 
tasks; 

2. know that referencing styles apply consistent rules to the 
recording of references; 

3. identify referencing techniques for quoting, paraphrasing and 
summarising the work of others; 

4. recognise the University of Wollongong’s expectations for 
academic integrity and the penalties that relate to plagiarism; 
and 

5. access UOW guides and policies that will help minimise the risk 
of plagiarism. 
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4th Asia Pacific Conference on 
Educational Integrity  
 
Report by Dr Ruth Walker 

The 4th Asia Pacific Conference on Educational Integrity (4APCEI) was held 
at the University of Wollongong on 29-30 September 2009, with a pre-
conference workshop on 28 September.  The conference focus on 
‘educational integrity’ included topics such as plagiarism, values in teaching 
and learning, as well as the broader educational context. Keynote presenters 
included Dr John Lesko, Editor of Plagiary: Cross-disciplinary studies in 
plagiarism, fabrication, and falsification, and Anna Broinowski, Director of 
the film Forbidden Lies.   

Learning Development was strongly represented in the coordination of the 
4APCEI conference, with Dr Celeste Rossetto as Co-Secretary, Dr Ruth 
Walker as Conference Co-Chair, and Bronwyn James, Dr Paul Moore, Meeta 
Chatterjee and Alisa Percy members of the conference committee.  Learning 
Development also contributed by chairing sessions, delivering papers and 
presentations, and in peer reviewing published papers.  
 
 
 
 

 
 

 
 
At the AGM held during the last day of the 4APCEI conference, Dr Ruth Walker 
from Learning Development was elected deputy Chair of the Asia Pacific Forum 
for Educational Integrity (APFEI), a multi-organisational and cross-disciplinary 
forum for the promotion of academic integrity. 
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ESDF projects 
Graduate Attributes  
 
Quality Graduates become Professional Engineers 
 
The outcomes achieved in this ESDF project by Christian Ritz (SECTE) and 
Bronwyn James (LD) in 2009 focussed on surveying and mapping a number 
of subjects offered in the School of Electrical, Computer and 
Telecommunication Engineering in the Faculty of Informatics. The project: 
 

• mapped SECTE attributes and Engineers Australia attributes to the 
curricula across the four years of the core undergraduate 
subjects  ECTE171, ECTE250, ECTE350, and ECTE457 using 
information available in the subject outlines and on subject eLearning 
sites; 

• developed a spreadsheet that identifies where there exists an 
assessment task, learning activity or learning and teaching resource 
that relates to the attributes; and  

• surveyed students enrolled in ECTE171, ECTE250/INFO202, and 
ECTE350 about their perceptions of where they have or will learn 
about the attributes. The information from these surveys is intended 
to provide a baseline from which to evaluate the impact of any future 
interventions.  

 
In 2010 this project will:  

• focus on emphasising the relationship between learning activities, 
assessment tasks and graduate attributes in ECTE250/INFO2020; 

• survey students in ECTE250/INFO2002 and compare the results with 
answers to the survey of students enrolled in ECTE171 in 2009; 

• survey subject co-ordinators in the identified subjects about which 
attributes they address and how they do this, followed up with focus 
group discussion with subject lecturers/co ordinators;  

• compare students’ perceptions with lecturers’ intentions; and  
• compile a resource bank of existing learning and teaching materials 

from these subjects that address the attributes.  
 
These resources will remain available across the degree program and 
accessible to both students and staff. Any resource gaps that will need to be 
addressed in the future will also be identified. 
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Linking Internationalisation to the new Graduate Qualities in the 
Faculty of Arts: a case study of SSMAC 
 
As part of an ESDF project, ‘Linking Internationalisation to the new Graduate 
Qualities in the Faculty of Arts’,  Dr Ruth Walker from Learning Development 
and Dr Brian Yecies from the School of Social Sciences, Media and 
Communication (SSMAC) in the Faculty of Arts co-ordinated a one day 
symposium titled ‘New Contexts in Learning and Teaching’. Following from 
work Dr Walker undertook with SSMAC in the transnational BA program in 
Hong Kong between 2006-2008, this ESDF project aimed to review good-
practice strategies regarding staff and student engagement with 
internationalisation issues in SSMAC.  
 
The project took advantage of the Faculty’s required development of 
discipline-specific Graduate Qualities in 2008 by encouraging a bottom-up 
review and reflection of current innovative and successful teaching and 
learning strategies that involve international students or contexts.  To this 
end, the project mapped assessment tasks, teaching strategies and student 
perceptions of their learning experience to consider how the GQs might be 
articulated in ways that would maximise appeal and involvement for 
international student perspectives. 
 
The follow up Symposium in December 2009 was co-sponsored by the  
University of Wollongong’s Promoting Excellence Initiative project, funded by 
the Australian Learning and Teaching Council and included two discussion 
sessions involving participants from a range of disciplinary and UOW 
perspectives: 
 

• Session 1 – ‘Student Engagement and eLearning’ was led by Sue 
Bennett (Education), Kate Bowles (Arts), Ann Hodgkinson 
(Commerce) and Rebecca Walker (Arts). 

• Session 2 –‘Linking Internationalisation and the New Graduate 
Qualities’ was led by Brian Yecies (Arts), Ruth Walker (Learning 
Development), Katie Freund (Arts), and a range of invited Faculty 
speakers. 

 
 
Copies of the participants’ powerpoint presentations and audio interview are 
available at:  http://focusonteaching.uow.edu.au/events/index.html#new 

A paper discussing findings  
of the  ‘Linking 
Internationalisation to the 
new Graduate Qualities in the 
Faculty of Arts’ ESDF project 
was presented at the 
Internationalising Learning 
and Teaching in Academic 
Settings (ILTAS) conference 
at the University of Sydney 
on November 23rd 2009. 
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Staff Publications, Conference 
Presentations and Externally Funded 
Projects in 2009 
 
Journal Articles 
 
McMahon-Coleman, K. 2009, 'Arctic and Outback - Indigenous Literature at the 'Ends of 
the Earth'', Australasian Canadian Studies, vol. 26, no. 1, pp. 43-58.  
 
RIS 29350: McMahon-Coleman, K. 2009, ‘"Lost" Children: Crossing Indigenous Cultural 
Borders in the Canadian Arctic', in R. Dhawan & S. Gill (eds), Canadian Studies Today: 
Responses from the Asia Pacific, 1 edn, Prestige Books, Rohini, Delhi.  
 
Beaumont, R., Stirling, J. & Percy, A. J. (2009). Tutors' Forum: engaging distributed 
communities of practice. Open Learning, 24 (2), 141-154. 
 
Walker, R ‘The eyes of the university: paranoia, plagiarism and pedagogy’,  International 
Journal of Academic Integrity (under review) . 
 
Walker, R. and Barwell G. ‘Survivor academia: game tactics, reality television and peer 
evaluation’,  Technology, Pedagogy and Education  (under review) . 
 
Walker, R. and Barwell G.(2009) ‘Click or clique? using educational technology to address 
students’ anxieties about peer evaluation’ , International Journal for the Scholarship of 
Teaching and Learning, vol 3, no 1: 1-21. 
 
Book review for an academic journal 
 
Walker, R. (2009) ‘Originality, Imitation and Plagiarism: teaching writing in the digital 
age’ Book review for  International Journal of Educational Integrity vol 5 no 1: 38-39  
http://www.ojs.unisa.edu.au/index.php/IJEI/issue/view/95. 
 
Non-refereed publications  
Wilson, J. and Walker, R (2009) ‘Guide to Writing in Twitter and Twitwall’  issued under a 
Creative Commons Attribution http://creativecommons.org/licenses/by-nc-sa/2.5/au. 
 
Conference Presentations 
 
James, B. & Percy, A. (2009). Paradigms of ALL work: A practical exploration of 
contradictions and convergences. Presentation and workshop for the ACT/NSW AALL 
Professional Development Day, ANU, 25th September, 2009. 
 
Wallace, M. & James, B. (2009). What would you do?  Role playing ethical dilemmas. 
Roundtable presented at the 4th Asia Pacific Conference on Educational Integrity, UoW, 
29th -30th September, 2009. 
 
James, B. & Maxwell, J. (2009). ALL collaborations: Learning and working together 
beyond the boundaries of our institutions. Roundtable presented at the Association for 
Academic Language and Learning Conference, University of Queensland, 26th -27th 
November, 2009. 
 
James, B. & Percy, A. (2009) 'Paradigms of ALL work:  a practical exploration of 
contradictions and convergences'. Presentation at the ACT/NSW AALL Professional 
Development Day. Australian National University, 25 September, 2009. 
 
Chatterjee, M. and Moore, P. Issues of Inclusivity for online distance learners: An 
academic Learning support perspective, 4th  Asia Pacific Educational Integrity Conference, 
University of Wollongong, September 25-27, 2009. 
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Chatterjee, M. Moore, P. Kennedy M., 2009, Food for Thought in a Nutrition and 
Dietetics subject, AALL conference 26-27 November, Brisbane. 
 
Moore, P. and Chatterjee, M. Minimizing the tyranny of distance in an online distance 
TESOL program, AALL conference 26-27 November, Brisbane. 
 
Moore, P. (2009). “Did I say that?” Contextual influences on oral language 
taskperformance. Individual paper in refereed colloquium on “Oral assessment in higher 
education: Critical issues in recent research” G. Joughin convenor. International 
Association for Educational Assessment 35th Annual Conference 2009, Brisbane, 13-18 
September.  

Cruickshank, K. & Moore, P. (2009). Exploring what works: Educational integrity, 
inclusivity and international students. Pre-conference workshop presented at Fourth Asia-
Pacific Conference on Educational Integrity. University of Wollongong, Australia, 28-30 
September. 

Percy, A. Yanamandram, V. & Humphrey, S. (2009) 'The various incarnations of an online 
academic integrity module, or whose responsibility is it anyway?'. Paper presented at the 
4th Asia Pacific Conference for Educational Integrity. University of Wollongong, 28-30 
September, 2009. 
 
Percy, A. & Ritz, C. (2009) Quality Assuring Casual Teaching: A whole of university 
approach. Invited presentation at 'Towards Sustainable Practice', the 2009 National 
Colloquium: Sessional Staff in Higher Education and Vocational Education, Victoria 
University, Melbourne, 27 November, 2009. 
 
Walker, R., Yecies, B  and Freund K, ‘Linking internationalization and the new Graduate 
Qualities: a case study from the Faculty of Arts’,  Internationalising Learning and Teaching 
in Academic Settings, University of Sydney, 23rd November 2009. 
 
Barwell G and Walker R. 'Collaborative research in Teaching and Learning: the clickers 
project'  with Graham Barwell, Focus on Teaching Symposium, University of Wollongong, 
30th September 2009. 
 
Barwell G and Walker R. ‘The student experience: using clickers in the classroom’, 32nd 
annual conference of Higher Education Research and Development Society of Australasia, 
Darwin, July 9-10th  2009. 
 
Non-refereed International Conference Presentation  
 
Rossetto, LC. 2006 ‘Keeping the balance; walking the tightrope in the country’ Paper 
presented at Association of Tertiary Learning Advisers of Aotearoa / New Zealand 
Conference, Tauranga, November 23-25, 2006.  
National Peer-reviewed Conference Proceedings  
 
Stirling, J & Rossetto, LC. 2007 ‘Providing language and academic skills support in a 
multi-media and distributed learning environment’ Paper presented at Society for the 
Provision of Education in Rural Australia Conference, Perth, August 30-31.  
 
International conference (in review for journal) 
 
Stirling, J & Rossetto, LC. 2009 ‘Weaving the academic and social: working in higher 
education on rural and remote Australian campuses’, paper presented at Centre for 
Excellence in Preparing for Academic Practice, University of Oxford, December 13-15.  
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Awards & Other 
 
Meeta Chatterjee Padmanabhan – The Vice Chancellor’s OCTAL for an Early Career 
Academic 
 
Joanne Dearlove – as a member of the Loftus Campus B.Math.Ed team, the Faculty of 
Informatics Award for OCTAL 
 
Kim Draisma – as a member of the Faculty of Engineering team, the Vice Chancellor’s 
Award for OCTAL. 
 
James B., Conference organising committee for the 4th Asia Pacific conference on 
Educational Integrity, UoW 29th -30th September, 2009 
 
James B., Elected state representative for the national Association of Academic Language 
and Learning 
 
James B., Elected President of the Association of Academic Language and learning 
External member of the Victoria University College review panel 
 
James B., Member of the sub committee for the Asia Pacific Forum on Educational 
Integrity 
 
James B., Journal refereeing Invited referee for the Australasian Journal of Peer Learning 
Vol. 2 issue1 (2009) 
 
Projects 
 
James, B., & Maxwell, J. (2009) Cross institutional (UoW and RMIT) A. AALL database: 
Learning and working together beyond the boundaries of our institutions. 
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Learning Development Staff 
 

 

Name Position 
Campus and/or 
Education Centre 

Kim Draisma Head  Wollongong 

Leanne Emmett Administrative Assistant Wollongong  

Dr Stephen Brigham Lecturer Bega  

Meeta Chatterjee Lecturer Wollongong  

 
Joanne Dearlove Lecturer Loftus  

Bronwyn James Senior Lecturer Wollongong  

Dr Heather Jamieson Associate Lecturer Wollongong  

Dr Kimberley  
McMahon-Coleman Lecturer Wollongong  

Dr Paul Moore Lecturer Wollongong  

Alisa Percy Lecturer Wollongong Campus 

Emily Purser Lecturer Wollongong  

Dr Celeste Rossetto Lecturer Wollongong & Moss Vale  

Dr Jeannette Stirling Senior Lecturer Wollongong & Shoalhaven  

Dr Ruth Walker Lecturer Wollongong & SBS  

Victoria Jordan Lecturer ( Casual) Wollongong 

Richard Kenderdine Lecturer (Casual) Moss Vale  

Teresa Millman Lecturer (Casual) Wollongong  

Dr Denis Whitfield Lecturer (Casual) Wollongong  
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CONTACT INFORMATION
For more information about Learning Development
visit: http://www.uow.edu.au/student/services/Id/
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