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Welcome to 
Crossroads

A school environment that actively 
promotes health and encourages 
young people to participate within 
the school and community can play 
a protective role with respect to 
physical, social and emotional health. 
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Welcome to 
Crossroads

The Curriculum Networks Illawarra Year 11 Symposium is a 
partnership between the Department of Education and the 
University of Wollongong, enabling schools to share resources and 
expertise and provide unique opportunities to senior students in 
order to meet the requirements of the Department-mandated 25-
hour Crossroads Course.

Crossroads offers unique opportunities to assist senior students in 
their transition from adolescence to adulthood. A commitment to 
inclusion, valuing diversity and equity can enable all young people 
to feel supported and connected. The importance of these messages 
for the health, safety and wellbeing of our students cannot be 
underestimated. (Crossroads content rationale, 2017)

The content developed by the Department of Education and the 
University of Wollongong meets the requirements of the Crossroads 
course, providing 25 hours across the six learning contexts. The 
symposium also provides an opportunity for the University of 
Wollongong to engage with students regarding effective study 
strategies, navigating post-school options and understanding 
themselves as life-long learners, all key objectives of the Outreach 
and Pathways program.

HOW TO USE THIS BOOKLET

SYMPOSIUM MODULES

• Personal Identity 
• Mental Health and Wellbeing
• Relationships, Sexuality and Sexual Health
• Drugs, Alcohol and Safe Travel

The booklet has been divided into 3 sections:

• Pre-symposium content
• Symposium 
• Post-symposium content

Evidence shows that sustained learning over a period of time 
leads to better learning outcomes for students. Best practice for 
Crossroads is providing pre and post learning for any seminar 
presentations to enable students to develop a deeper knowledge and 
understanding of the content presented, whilst having opportunities 
to practice skills needed to keep themselves and others safe. 
(Crossroads, 2017)

It is recommended that time be provided for students to complete 
the pre-symposium content before attending the symposium, 
however, this is not compulsory.

Please note; students will be provided with a booklet at the 
symposium. The symposium content is listed within this booklet 
simply to enable reference, for both pre and post learning.
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CREATING A SUPPORTIVE LEARNING ENVIRONMENT

Allow for 
anonymity

Provide all students with the opportunity to contribute in less public ways. Some students may 
find it difficult to contribute to class discussion and may say little in group activities. Don’t 
assume they are not participating or engaged in the activities.

Vary the style of 
learning

Vary the style of learning activities to allow students to explore the ways in which they learn 
best. This also enables all students to develop skills to actively participate in a variety of 
learning situations.

Discourage 
personal 
disclosures

Actively discourage public disclosures of personal or sensitive information.
• Keep discussions global rather than personal as this will enable all students to discuss 

issues more freely.
• Distinguish the difference between public and private information.
• Dissuade students from talking in the first person in class discussions. Encourage students 

to talk in third person, for example, “If a person..., what if someone...”.
• Maintain a professional role.

Students who feel connected to their learning are more likely to achieve learning outcomes. There are a number of 
strategies that can be used to create a supportive learning environment which enables students to feel safe to learn and 
ask questions. They include:

• Making students aware at the beginning of Crossroads sessions that disclosing personal information that 
indicates they may be at risk of harm will be reported to the school principal in all instances. This includes 
personal disclosures related to instances of abuse, drug use, neglect or sexual activity under the legal age of 
consent.

• Being aware that some parts of Crossroads can be confronting and sensitive for some students.
• Enabling students to withdraw if they find issues personally confronting. This can support students and assist to 

protect them from making harmful disclosures. Equally, it is important to be prepared for issues that arise as a 
result of a student making a public disclosure in the classroom.

There are number of steps you can take to ensure your classroom environment is a safe place for all students. They 
include:

DELIVERY GUIDE

Schools will need to decide on a method of delivery for pre and post learning. Ideally the teachers facilitating these 
groups would be the teachers in attendance at the symposium, to enable them to facilitate discussion and answer 
questions based on the presentations and opportunities provided to students. The content has been written in a way to 
enable student-centred and self-paced learning if this is the chosen method of delivery.

Methods of delivery may include one of the following:

Timetabled:
For example, weekly/fortnightly Positive Behaviour for Learning (PBL) lessons. Both PBL and Crossroads promote a 
strengths-based approach to student learning, promoting health, safety and wellbeing. Pre and post module content can 
be delivered over consecutive PBL lessons in the lead up to the symposium (terms 1 and 2) and following the symposium 
(terms 2 and 3).

For example – 30 minute weekly PBL lesson
Pre-learning – 12 weeks x 30 minutes = 6 hours
Post-learning – 12 weeks x 30 minutes = 6 hours

Scheduled Crossroads delivery:
For example, 1 to 2 days pre-learning (Term 1) and 1 day post-learning (term 2 or 3)

If you have any questions regarding the delivery of content, please reach out to your Department of Education contact 
(details provided on back cover of this booklet).
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• Answer questions and respond to statements globally without personalising, for example: 
‘Everyone...’ or 'Some people...'

• Use the one step removed strategy. This might include using fictitious case studies and 
moral dilemmas.

• Use the protective interrupting strategy to interrupt students who begin to disclose 
private information. For example, saying ‘it sounds as though you want to talk about this, 
why don’t we talk about it after class?’ After protective interrupting, guide the discussion 
back to one step removed.

Promote key 
messages

Plan lessons and think critically about lesson content and delivery so that students have a take 
away message. Be clear about the key messages you want students to take away. 

The purpose of a lesson will not always be solely about knowledge of content but rather, 
students may learn, develop and apply skills to allow them to participate as a positive member 
of the community.

Students are more likely to engage in learning where they see the relevance of it and can 
connect with it.

Be inclusive of 
diversity

Appreciate and celebrate the diversity of all students within the classroom.
Provide opportunities for students to reflect on situations and issues in the context of their 
own life experiences.

Keep in mind that those students who feel included and valued will most often engage with 
their learning.

Challenge negative 
attitudes and 
behaviours

Maintain a learning environment free from bullying, exclusion and harassment to promote 
respect and provide a safe learning space. Lead by example by modelling and reinforcing the 
language, attitudes and behaviours expected of students.

Establish clear 
expectations

Establish and maintain expectations, guidelines and boundaries for students to encourage 
mutual respect and allow for positive relationships to develop in the classroom. Reinforcing 
positive behaviour is equally important.

Engage students in the development of a class agreement or expectations. The following are 
some examples. In this class/ group/ session we will:

• listen to different ideas without ‘put downs’
• not interrupt while someone is talking
• stick to the point
• allow everyone the right to speak
• be responsible for our own behaviour
• keep what other people say as confidential
• never refer to someone by name when giving an example
• always support each other
• respect other’s cultural traditions, beliefs, values and languages
• respect that everyone has the right not to offer an opinion.

Activities 
to promote 
cooperation

Build an atmosphere of trust and respect needs to be developed for students to feel 
comfortable when discussing feelings, values and personal experiences where appropriate.

Exploring learning contexts that are sensitive and confronting may evoke different feelings 
and emotions in students.

Activities that promote the development of group trust, build communication skills and 
enhance cooperation should be implemented before commencing learning about this content. 
Partner and team activities that require cooperation and elements of problem solving are 
examples of activities that encourage the development of trust and cooperation.

Generating 
purposeful 
and respectful 
discussion

Teachers can help generate purposeful, respectful discussion and promote positive classroom 
experiences to support students to feel positive about themselves and the activities in which 
they are participating. This can be done by:

• expecting and reinforcing positive behaviours
• being consistent when dealing with students
• modeling expected behaviours, for example, active listening
• using and reinforcing inclusive and appropriate language
• affirming the diversity in the responses of individual students. 
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Pre-Symposium 
Modules
The following modules have been developed by the Department 
of Education and the University of Wollongong. Schools are 
encouraged to utilise these lesson plans and resources to deliver 
content prior to the 2018 Crossroads Symposium:

1. Personal Identity
2. Mental Health and Wellbeing
3. Relationships, Sexuality and Sexual Health
4. Drugs, Alcohol and Safe Travel
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Pre-Symposium 
Modules
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Personal 
Identity
The Personal Identity learning context 
focuses on identifying individual values, 
skills and strengths; understanding how 
this impacts our lives; and valuing the 
diverse values and strengths of others.

LED BY THE UNIVERSITY OF WOLLONGONG
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Personal Identity 
PRE-SYMPOSIUM CONTENT 

Duration: 1.5 hours (suggested to be delivered over 2 consecutive periods or over 2 separate lessons) 

Crossroads Outcomes 
3.1 Respect the right of others to hold their own personal set of values and beliefs. 

3.3 Evaluate how the varied influences on attitudes and values impact on behaviours. 

4.3 Show respect for the ideas, feelings and contributions of others in various contexts. 

5.2 Assess personal strengths and skills required to achieve a positive outcome in a range of  challenging 
and changing situations. 

6.1 Build positive thinking, self-belief and a sense of empowerment by evaluating the contribution of 
personal strengths and achievements on the meaningful futures of self and others. 

6.2 Demonstrate behaviours and actions which value inclusion, diversity and equity and show a 
commitment to social justice and creating supportive environments for self and others. 

Crossroads Content What do we want students to know, understand or 
be able to do? 

Personal Identity – Owning yourself 

Own identity 
• Aspects of identity

— Strengths 
— Self-concept 

Values and beliefs 
• Personal values

— Influences on values and beliefs 

Post school preparation 
• Connectedness and spirituality

— Recognising strengths and potential 

Personal Identity – Responding to others 

Respect for others 
• Inclusivity

— Mutual respect 
— Valuing diversity 
— Collaboration 

Relationships – Responding to others 

Respectful relationships with others 
• Applying relationship skills in differing

contexts
— Appropriate expressions of thoughts, 

emotions and opinions 
— Communication skills 

• Increase levels of energy and allow students
to feel comfortable within the group.

• Contribute to creating a safe and supportive
environment for discussion and disclosure.

• Reflect on and share aspects of their own
identity and experiences.

• Identify personal strengths and values and
understand the impact of these on our
decision making in day to day life.

• Identify the various external influences that
shape and change our personal values and
develop an understanding of how this is
different to each individual.
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Understanding Values (50 mins) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

5 minutes Introduction Explain to students: the focus of the Personal Identity learning context is on identifying our own values, 
skills and strengths; understanding how this impacts our lives; and valuing the diverse values and 
strengths of others. 

Activity: What are values? 

Facilitate a group discussion on the following topics: 
o What are values?
o What are strengths?
o Why is it important to understand our values and strengths?
o How is it useful to be able to identify strengths in others?
o What are the values of our school?

o Whiteboard
o Whiteboard

markers.

10 minutes Icebreaker Explain to students: the lesson will begin with an icebreaker activity as can help everyone get to know 
one another better and feel comfortable throughout the session. 

Activity: Everyone who… 

Create a circle of chairs with one student or facilitator in the centre of the circle. There should be no spare 
chairs. 

The person in the centre of the circle calls out a phrase beginning with “anyone who...” or “everyone 
who...” The phrase must apply to the speaker and describe something about themselves or something they 
have done and therefore they would be included in “everyone who...”.  For example: 

o Anyone who has travelled out of the state/country…
o Anyone whose parents were not born in Australia...
o Everyone who has a sibling…
o Anyone who speaks another language at home…

When the speaker in the centre states the phrase “anyone who...”, any of the seated participants who share 
the attribute or experience with the speaker must leave their seat and find another. Participants cannot sit 
in their own seat or move to a seat either side of where they first started. 

The speaker moves to find a seat leaving one participant without a seat. That person becomes the new 
speaker. Repeat for as long as required for participants to show they have increased their levels of 
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comfort and energy for further activities. 

As a group, discuss: 
o What did participants learn about other participants?
o What commonalities did they identify which they didn’t know before today?

10 minutes Where do values 
come from? 

Explain to students: the purpose of this activity is to better understand the many factors that influence 
our values. This is important is not only understanding the values that we hold but also enables us to 
consider the backgrounds and perspectives of those who hold values different to our own. 

Activity: Identifying influences on our values. 

Divide students into groups of 3-4. Ask them to brainstorm the various influences on our values. 
Responses may include: 

• family
• peers (social influences)
• the workplace (work ethics, job roles)
• educational institutions such as schools or TAFE
• significant life events (death, divorce, losing jobs, major accident and trauma, major

health issues, significant financial losses and so on)
• religion
• media
• technology
• culture
• major historical events (world wars, economic depressions, etc).

Explain to students that whilst everyone has their own personal values, there are also dominant or societal 
values that impact all of us. It is important to recognise that these values change throughout time, with 
location and within sub-groups. 

Activity: Matching influences with examples 

Write each of the influences on the board. Divide the ‘Examples’ strips amongst the groups and ask the 
students to identify which influence this fits under. Students must pin the example under the relevant 
heading on the board. This activity helps students to understand how each influence can change the 

o Butcher paper
o Markers

o Blue tack
o Teacher Resource:

Matching
Influences with
Examples (Pages
17-20 of Teacher
Handbook)
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values of different people in different ways. 

20 minutes What are my 
values? 

Explain to students: this activity involves identifying our top values and understanding the importance 
of living by these values day to day. 

Activity: Values Discovery Exercise 
Lay the cards out on the table with enough space that people can get around the table and all cards are 
visible. Explain to the students that they are going to be asked to pick a small number of cards that 
represent their personal values. They will not be allowed to pick many as this will force them to be 
focused and prioritise their core values. 

Invite the students to gather around the table and choose: 
o 3 cards that represent their top personal values (those that impact them at home)
o 3 cards that represent their top education values (those that are important for them within a

learning environment)

Students can write these down on their worksheet. 

Whilst students are deciding on their value, divide the whiteboard into two sections – personal values and 
education/learning values. Place a different coloured post-it note in each section. 

When students have decided, ask them to write one of their values from each category on the 
corresponding coloured post-it note and stick this up on the board.  

Highlight the differences in values across the class and ask some prompting questions: 
o Which values were the hardest to choose (personal, school or least important)? Why?
o How do your personal values also impact you at school?
o Why is it useful to know our least important values?
o How do we feel when we live by our values compared to when we don’t?

o Values cards
o Student Handbook: 

Understanding 
Values (Page 7 of 
Student Handbook) 

o Whiteboard
markers

o Post it notes (two
colours)

5 minutes Reflection and close Activity: Two stars and a wish 

Students complete this task individually. 

Ask the students to identify two positive aspects from the session and then express a wish about what 
they would still like to learn about their personal identity. 

o Student Handbook: 
Understanding 
Values (Page 7 of 
Student Handbook) 
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My strengths (45 mins) 

Timing 
(Est.) 

Content (What you 
are teaching) 

Strategy (How you are teaching) Resources 

10 minutes Identifying strengths 
and values 

Explain to students: this lesson gives us an opportunity to delve further into our personal identity and 
discover more about our values and strengths. Having a good understanding of our own strengths and 
values is so important as this boosts our general wellbeing, helps us make decisions in challenging 
situations and impacts our understanding of our place in the world. 

Activity: Strengths cards and discussion 

Take the red cards from the deck (24 VIA Character Strengths and Virtues). Lay the cards out on the 
table with enough space that people can get around the table and all cards are visible. 

Ask the students to identify any words that are unfamiliar and explain these to the class. 

Ask the students to choose their top five strengths from the list – according to their thoughts. Students can 
write this down on their worksheet. 

Divide students into groups of 3-4. Ask them to share: 
o Their top five strengths
o How they use one of these strengths in their daily life.

When complete, ask students to pick another of their top strengths and write down what they can do today 
to live this value? 

o Values cards and or 
VIA Strengths 
website:
https://www.viacha 
racter.org/www/Ch 
aracter-Strengths

o Student Handbook: 
Understanding 
Strengths (Page 8 of 
Student Handbook) 

25 minutes Explain to students: The VIA Survey of Character Strengths is a simple self-assessment that takes less 
than 15 minutes and provides a wealth of information to help individuals understand their core 
characteristics. The VIA Survey focuses on the best qualities and strengths of each individual and is great 
for understanding ourselves and others. 

Activity: VIA Strengths Survey 

Ask students to access the VIA Strengths Survey and click on the ‘Take the Free VIA Survey’ button. 

Students will need to register their details and select the ‘VIA Survey (Youth - Ages 10-17)’ option. 

Ask students to complete the survey. This will take approximately 10 minutes. 

o Students will
require access to a
computer.

o Access VIA
Strengths
Assessment -
https://www.viacha
racter.org
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When complete, students can download their results by clicking ‘Download Character Strengths Profile 
Report’.  

At the end of this activity, ask students to return to their group of 3-4 from the previous activity. 
Ask each student to share: 

o Was there a significant difference between the strengths they had identified from the cards and
those listed on the report?

o Were there any surprises for the students about their reports?

As a small group, ask the students to brainstorm how they could utilise their top strengths to help them 
with success at school. Ask 1-2 groups to share their responses with the class. 

o Butchers paper
o Markers

10 mins Individual 
Reflection 

Activity: M&Ms Reflection 

Students do this task individually. 
Provide each student with a handful of M&Ms and a worksheet. 

For every colour M&M, they must pick a strength from their report and respond to the following: 
o Green – How do you live by this strength each day?
o Red – How has this strength enhanced a decision you have made?
o Brown – What are the important goals in your life right now?
o Blue – How will your strengths and values help you work towards your goals?
o Yellow – Pick one of the lower strengths in your report. How will you strengthen this in future?
o Orange – Pick one of your classmates and write down what you think their top strengths may be.

o

o

Packet of M&Ms 

Student Handbook: 
My Strengths (Page 
9 of Student 
Handbook)
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Personal Identity 
PRE-SYMPOSIUM CONTENT 

Activity: Matching influences with examples 

Students are required to match up the value with the influence, as below: 

Influences on values Examples of values 
Family • caring for each other

• family comes first
• spending time together

Peers • importance of friendship
• importance of doing things that peers approve of
• being loyal to one another

Workplace • doing your job properly
• working in a team
• delivering quality
• meeting deadlines

Educational institutions • the valuing or otherwise of learning
• value of self in relation to an ability to learn
• school pride

Significant life events • reviewing what is important after the death of a loved one
• the importance and role of marriage and children
• separation and divorce and the value change that may be

associated with this (valuing of self or otherwise)
Religion • beliefs about ‘right and wrong’

• beliefs in gods
• celebration of special holidays

Media, Music and 
Technology 

• the impact of TV, movies, radio, the Internet and advertising on
what is important in our lives

• what is valued and not valued
• the importance of technology or otherwise
• the importance of computers and developing computer skills

Culture • importance of individuality as opposed to conforming to groups
• showing tolerance and respect
• respect for the elderly

Major historical events • not wasting anything
• saving for times of drought
• valuing human life
• patriotic values
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caring for each other 

family comes first 

spending time together 

importance of friendship 

importance of doing things that peers approve 
of 

being loyal to one another 

doing your job properly 

working in a team 

delivering quality 

meeting deadlines 
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the valuing or otherwise of learning 

value of self in relation to an ability to learn 

school pride 

reviewing what is important after the death of 
a loved one 

the importance and role of marriage and 
children 

separation and divorce and the value change 
that may be associated with this (valuing of 

self or otherwise) 
beliefs about ‘right and wrong’ 

beliefs in gods 

celebration of special holidays 

the impact of TV, movies, the Internet and 
advertising on what is important in our lives 
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what is valued and not valued 

the importance of technology or otherwise 

the importance of computers and developing 
computer skills 

importance of individuality as opposed to 
conforming to groups 

showing tolerance and respect 

respect for the elderly 

not wasting anything 

saving for times of drought 

valuing human life 

patriotic values 

20 of 130



Mental Health 
& Wellbeing
The Mental Health and Wellbeing 
learning context focuses on identifying 
the signs and symptoms of mental 
health; understanding the power of 
stress; and engaging in help-seeking 
behaviours.

LED BY THE UNIVERSITY OF WOLLONGONG
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Mental Health and Wellbeing 
PRE-SYMPOSIUM CONTENT 

Duration: 1.5 hours (suggested to be delivered over 2 consecutive periods or over 2 separate lessons) 

Crossroads Outcomes 
2.1 Formulate and reflect on strategies and personal actions that enhance health, safety and 

wellbeing relevant to their current situation. 

2.2 Recognise and respond appropriately to situations which may be harmful to self and others. 

3.4 Demonstrate behaviours that model positive values, beliefs and attitudes to health, safety and 
wellbeing. 

7.1 Identify appropriate sources of support. 

7.2 Critically evaluate services and resources to identify sources of reliable information and 
support. 

7.3 Demonstrate the capacity to seek help for self and others. 
Crossroads Content What do we want students to know, 

understand or be able to do? 
Mental Health and Wellbeing– Owning 
yourself 

Self-efficacy and mental fitness 
• Self-awareness and self-regulation

— Emotional awareness and self-
regulation 

Mental Health and Wellbeing – Responding to 
others 

Responding to changes and challenges 
• Skills and strategies for managing change

and challenges
— Stress management 
— Seeking support and help 
— Time management 
— Juggling commitments 

Support for self and others 
• Connecting and reaching out

— Networks of support online and 
offline 

— Asking for and accepting help 
— Accessing services 

• Supporting others
— How to support others 
— Empathy 

• Increase understanding of stress and
ability to utilise stress management tools
in challenging situations.

• Develop a nuanced understanding of
mental health and the possible impacts on
overall wellbeing.

• Identify the signs and symptoms of
mental health.

• Identify specific contacts (people,
organisations, websites etc) that can offer
mental health and wellbeing support.
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Understanding mental health (45 mins) 

Stress and positive wellbeing (45 mins) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

45 minutes Understanding 
mental health 

Created by Beyond Blue, this Mind Matters module focuses on 
o What is mental health?
o What affects mental health?
o Signs and symptoms of mental health problems
o Understanding friends and peers
o Helping friends and peers
o Who else can help?

A teacher guide, student workbook and accompanying videos are available on the Mind Matters website. 

o Mind Matters
Module 4.5 –
Understanding
peers and friends -
https://www.mindm
atters.edu.au/explor
e-
modules/understand
ing-friends-and-
peers 

Timing 
(Est.) 

Overview Content and Strategy Resources 

25 minutes Understanding 
stress 

This activity is based on the ‘social stress test’, as outlined in the Kelly McGonigal TED Talk ‘How to 
make stress your friend’. 

Note: This activity may not be suitable for students with severe anxiety. Please use your judgement about 
what is appropriate for your cohort. 

Explain to students: Nothing! Students should have NO warning that a stress test is about to take place. 
Once students have entered the classroom, advise them that they are about to undertake a surprise skills 
test. Tell them to get out paper and a pen. Do not wait for them all to be ready, simply begin. 

Activity: Stress Test 

Part A – Multiple Choice Quiz (3 minutes) 
Advise students that all classes are undertaking a multiple choice quiz to gauge where they are at with 
their general knowledge. The results of this quiz will determine who may need to attend a remedial class 
that will take place after school hours. Tell the students that the test is timed and that they need to work 
fast to get through as many questions as possible. Throughout the test, give students discouraging 

o Teacher Resource: 
Stress Test Quiz
(Pages 46-47 of 
Teacher Handbook) 
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feedback (scowls, comments to hurry up, rolling eyes, point out any mistakes etc). 

Read out the questions and multiple choice answers on the quiz sheet. Do not repeat the questions. Do not 
give students much time to answer.  

Part B – Mental Arithmetic (2 minutes) 
Instruct the class to count backwards from 1,022 in steps of 13. If anyone makes a mistake, that group 
must start again from the beginning. The students must work to get the number as low as possible and 
only have 2 minutes on the clock.  

At the end of this experience, explain to the students that they have just undertaken a stress test. Ask the 
group: 

o How did you find that experience?
o How are you feeling emotionally?
o How are you feeling physically?

As a group, watch the Kelly McGonigal TED Talk ‘How to make stress your friend’ (15 mins) 

o Kelly McGonigal
‘How to make
stress your friend’
TED Talk -
https://www.ted.co
m/talks/kelly_mcgo
nigal_how_to_mak
e_stress_your_frien
d#t-202366

15 minutes Stress Management 
Tools 

Explain to students: Reframing stress has a marked impact on our overall health and wellbeing. In 
addition to changing our thinking about stress, there are many practical ways that we can manage difficult 
situations and promote positive wellbeing in our own lives. 

Activity: Thriving in stressful situations 

Divide students into groups of 3-4 and provide them with butchers paper and markers. 

Ask half of the groups to brainstorm poor/ineffective ways to deal with stress ask the other half to 
brainstorm positive/effective ways to deal with stress. Some examples include: 

Ineffective coping mechanisms Effective coping mechanisms 
Believing stress is bad for you 
Blaming/complaining 
Suppression (Holding it in/Ignoring) 
Drug or alcohol use 
Passivity (Waiting for others to help) 
Acting Out: 

o Revenge
o Verbal or Physical Aggression

Understanding that stress is helpful and your 
body is preparing you to cope with the situation. 
Deep breathing 
Relaxation audio/video 
Scheduled relaxing activities: take bath, go for a 
walk, positive and relaxing hobbies 
Positive Self Talk 
Conflict Resolution/Letting go 

o Butchers paper
o Markers
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o Destruction of Property Supportive relationships 

Explain to students: we will now practice three simple techniques that we can use to feel calm, present 
and positive in our day to day lives. 

Activity: Practice makes perfect 

Students can complete this individually. Talk students through the following exercises to give them the 
chance to practice stress management strategies. 

Breathing Exercise 
Breathe in for two counts and out for two counts.  
Breathe in for two counts and out for four counts. 
Breathe in for two counts and out for six counts. 
Breathe in for two counts and out for hour counts. 
Repeat. 

Grounding Exercise 
Identify five things you can see, four things you can hear, three things you can touch, two things you can 
smell, one thing you can taste. 

Planning 
Before commencing a stressful task, spend a short moment planning your approach, rather than beginning 
work right away. For example: when commencing an examination, take a moment to read through all of 
the questions; highlight the areas you want to complete first; and jot down any notes that you want to 
remember. Then commence and follow your plan. 

5 minutes Reflection and 
Close 

Activity: Group Discussion 

Facilitate a group discussion on the following topics: 
o How can stress be useful?
o What other activities can we do to promote positive wellbeing?
o What is the difference between happiness and positive wellbeing?
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Module 4.5 
Understanding friends 
and peers
Introduction
The ‘Module 4.5 Understanding friends and peers’ teacher guide is designed 
to assist you to prepare and facilitate student activities using the MindMatters 
module 4.5, which can be found at www.mindmatters.edu.au. The MindMatters 
modules contribute to the ongoing MindMatters journey of improving the mental 
health of students by building a whole school approach.

This teacher guide consists of numerous learning activities to use with a group 
of students, and is to be used in conjunction with the ‘Understanding friends and 
peers’ student handout. The activities can be covered using a flexible approach 
determined by your individual school context and do not need to be considered as 
lesson plans. 

Implementing MindMatters as a whole school approach requires the active 
participation of the whole school community, including students. 
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Objective
Students will: 
• recognise mental health warning signs and know where help can

be accessed.

Outcomes
Students will:
• understand the concept of mental wellbeing and mental health problems

• have a hopeful and helpful orientation towards mental health, have beliefs
that they can improve their mental health and seek support to improve their
mental health

• feel confident to identify signs that something is not quite right, and know of
pathways to improve mental health.

Key messages
• Your mental health is somewhat like your physical health – you can have

times of top physical health and times of top mental health. You can also
have periods of poor physical health (like having a cold) and poor mental
health (like feeling sad a lot).

• There are things that happen in life that can have a negative impact on your
mental health.

• There are things that you can do to improve your mental health.

• There are supports available to help people who want their mental health
to improve.
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Prepare
Before you begin facilitating a student session, undertake the following 
steps:

1. Familiarise yourself with the student handout, the online animation and
any background reading and references.

2. Decide which activities you will include and how much time you will aim
to spend on them.

3. Check that your school allows access to YouTube. If not, speak to your IT
team to get access.

4. Select a physical environment conducive to active learning – students
sitting in discussion groups with room to move.

5. Organise any materials needed for activities.

6. Organise copies of the student handout.

You might also like to:

1. Speak with your local MindMatters project officer about extra hints or
support for facilitating the student activities.

2. Ask the school librarian or resource centre person to gather together
existing and relevant learning resources for use during the session/s.

3. Consider the range of beliefs that may be relevant to the module you are
facilitating – issues, students, the school, the local community.
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Overview

Activity Materials needed

Introduction 
a) Develop an agreement for working together and address ‘housekeeping‘ essentials
b) What’s this about?

Whiteboard or poster paper, markers or post it notes
Page 3 of ‘Understanding friends and peers’ student handout

1. What is mental health?
Page 4 of ‘Understanding friends and peers’ student handout,
poster paper and pens, whiteboard with illustration on page 4 of the student 
handout, animation ‘Understanding friends and peers’

2. What can affect mental health? Page 5 of ‘Understanding friends and peers’ student handout  

3. Signs and symptoms of mental health problems Pages 6 and 7 of ‘Understanding friends and peers’ student handout  

4. a) Understanding friends and peers

b) Understanding friends and peers continued

Video ‘The MindMatters Panel’, page 8 of ‘Understanding friends and peers’ 
student handout 
Whiteboard and markers

5. Helping friends and peers Page 9 of ‘Understanding friends and peers’ student handout  

6. Who else can help? Pages 10 and 11 of ‘Understanding friends and peers’ student handout,  
access to computers, online access for small groups of students

7. Common myths Page 12 of ‘Understanding friends and peers’ student handout 
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Introduction 
a) Develop an agreement for working together

Instructions:

1. Ask students to brainstorm and share ideas about how they wish to work during these activities.

2. Individuals can write suggestions on post it notes or the teacher can record suggestions on
whiteboard or poster paper.

Here are some examples for agreements for a successful session:

• listen to each other

• respect different perspectives

• share only what you are comfortable sharing

• confidentiality and privacy aspects are to be remembered

• students have the right to pass

• engage in one conversation at a time

• share airspace.

Debrief: Talk to the group about how negotiating group agreements takes time and is an important part of 
every session. It helps to create a safe and supportive environment, which is a key factor protecting us when 
we are sharing information about wellbeing. A safe learning environment also enables open discussion for us 
all. Emphasise the importance of looking after one another as well as ourselves. It is OK to seek help if you 
feel uncomfortable at any time. This applies for both students and staff.

MATERIALS: 

• ‘Understanding friends and
peers’ student handout.
DOWNLOAD AND PRINT

• Whiteboard or poster paper.

• Markers or post it notes.

PURPOSE: To create a safe 
learning environment so that 
all students can participate in 
the activities in a respectful 
way. To make expectations 
clear to ensure all students 
can contribute their views and 
ideas. To encourage students to 
take responsibility for their own 
learning and be accountable to 
peers. 

ACTIVITY CONTINUED ON NEXT PAGE
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Introduction 
b) What’s this about?

Read through this section on page 3 of the student handout with the students, noting that a) mental health is 
only one part of being healthy and that b) friends can be there for one another in difficult times. Explain that 
the activities you are about to undertake with them will explore each of these aspects further. 

MATERIALS: 

• ‘Understanding friends and
peers’ student handout.
DOWNLOAD AND PRINT

• Whiteboard or poster paper.

• Markers or post it notes.

PURPOSE: To create a safe 
learning environment so that 
all students can participate in 
the activities in a respectful 
way. To make expectations 
clear to ensure all students 
can contribute their views and 
ideas. To encourage students to 
take responsibility for their own 
learning and be accountable to 
peers. 
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1. Activity 1: What is mental health?
Instructions: 

1. Explain:

• We will be looking at mental health with a specific focus on understanding friends and peers.

• It is useful to understand what it is like to be healthy, both physically and mentally.

• The focus on this activity is on ‘health’ not ‘health problems’.

• Sometimes we fall into the trap of thinking that health just relates to our bodies – but that’s only part
of the picture.

• We are body and mind – and both make us who we are.

• Just as we can think about what it means for our bodies to be healthy we can think about what it
means for our minds to be healthy.

2. Ask:

• So what is it like to be fully healthy?

• How does your body feel?

• How does your mind feel?

3. Explain:

• It is useful to think about what makes a healthy mind as how we think, how we feel and how we
behave.

4. Ask:

• Students to share a few examples of physical health and mental health.

MATERIALS: 

• ‘Understanding friends and
peers’ animation.
VIEW ON MODULE PAGE

• Page 4 of the student
handout.

• Poster paper and pens.

• Whiteboard with illustration
on page 4 of the student
handout.

PURPOSE: To help students 
conceptualise mental health. To 
closely associate physical and 
mental health as two parts of 
total health. To help students 
overcome preconceptions of 
any stigma attached to mental 
health. To provide context prior 
to showing the animation.

ACTIVITY CONTINUED ON NEXT PAGE
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5. Divide the group into two groups. Provide each group with paper and pen and ask them to allocate a
scribe.

6. Invite group one to brainstorm and write examples of physical health and group two to brainstorm
examples of mental health.

7. After a few minutes, invite ideas from the two groups and write them on the board as per the illustration
on page 4 in the student handout.

Examples could include: 

Physical health: 

• Ability to easily engage in everyday physical activity

• Quick recovery from minor incidents

• Flexibility

• Strength

• Endurance.

Mental health: 

• Ability to easily engage in daily tasks

• Quick recovery from minor disappointments

• Feeling good about ourselves and our relationships

• Knowing what’s important to us, and being able to do these things (like study, work, hobbies
and spending time with family and friends)

• Coping with the day-to-day hassles that life might throw our way.

MATERIALS: 

• ‘Understanding friends and
peers’ animation.
VIEW ON MODULE PAGE

• Page 4 of the student
handout.

• Poster paper and pens.

• Whiteboard with illustration
on page 4 of the student
handout.

PURPOSE: To help students 
conceptualise mental health. To 
closely associate physical and 
mental health as two parts of 
total health. To help students 
overcome preconceptions of 
any stigma attached to mental 
health. To provide context prior 
to showing the animation.

ACTIVITY CONTINUED ON NEXT PAGE
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8. Show the animation ‘Understanding friends and peers’.

9. Invite students to share what messages from the animation stood out for them.

Debrief: Our mental health is as important as our physical health. Everyone has ups and downs. It can be hard 
to ask for help but we know that often the simple act of reaching out and talking to someone can help get us 
back on track. If we don’t want to talk to a person there are all sorts of websites and helplines where we can 
get information and support.

MATERIALS: 

• ‘Understanding friends and
peers’ animation.
VIEW ON MODULE PAGE

• Page 4 of the student
handout.

• Poster paper and pens.

• Whiteboard with illustration
on page 4 of the student
handout.

PURPOSE: To help students 
conceptualise mental health. To 
closely associate physical and 
mental health as two parts of 
total health. To help students 
overcome preconceptions of 
any stigma attached to mental 
health. To provide context prior 
to showing the animation.
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2. Activity 2: What can affect mental health?
Instructions:

1. Share with the whole group:
• A key message from the animation was that ‘life isn’t always awesome’, that sometimes things come

along that affect our mental health.
• Some things we can just get over like the common cold, but sometimes a situation can be more

serious.
• Sometimes the things that can affect our mental health could even be something that happened a

long time ago e.g. losing a grandparent with whom we were very close.

2. Invite students to read page 5 of the student handout.

3. Break students into groups of three.

4. Provide each group with a sheet of paper and ask them to divide the page into two columns. Head one
column with ‘help’ and the other column with ‘under the weather’.

5. Ask students to imagine they are journalists and will be interviewing people at a gathering e.g. shopping
centre or a local park. They are going to ask two questions:

1. “What things do you do to help your mental wellbeing?” E.g. play sport, eat chocolate, go to the
movies with friends.

2. “What things have made you feel ‘under the weather’ or ‘out of sorts at times’?” E.g. feeling
worried about passing my driver’s test, worried about meeting my girlfriend’s parents.

6. Give students about 10 minutes to discuss and write down the kind of things that people might say.

7. Bring the small groups together and invite each group to share their ideas.

Debrief: Different things can affect different people in different ways. People manage their mental health in 
different ways. What one person may find stressful, may not affect another person. What another person uses 
to manage their mental health will be different from someone else. There are no right or wrong answers. 
However, being aware of what helps and hinders our own mental health is important and is positive.

MATERIALS: 

• Page 5 of the student
handout.

PURPOSE: To extend the theme 
‘help seeking’.To talk about the 
negative impacts we all have 
from time to time that affect 
our mental health. To normalise 
the idea that our mental health, 
just like our physical health, 
is something that goes up and 
down depending on what life 
throws at us.
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Instructions:

Note: Before you start this next session, mention to students that although the examples we will be discussing 
may not be specific to them, they can sometimes raise emotions. If so, let them know that it is OK to organise 
having someone to talk to after the session. Monitor behaviour in the group to ensure individuals are 
comfortable with the discussions.

1. Think of a time when you (teacher) had an experience that affected your mental health that you are willing
to share with your students.

2. Share your story, including the signs and symptoms that you felt, e.g. was asked to do a presentation in
front of the whole staff group.

• Feelings – worry, anxious, fear

• Thoughts – ‘I can’t do this, people will get bored, I am going to embarrass myself’

• Behaviour – difficulty sleeping, snappy at family

• Physical – sweaty palms, dry mouth, loss of appetite

• What did I do that helped? Talked to a friend, asked someone to help with technology, practised my
presentation to a family member I felt safe with.

3. Explain:

• We all know the feeling of being physically unwell. We can feel it coming on – that tickle in the
throat, feeling hot, dizzy and so on. And then there are the days of lying in bed, with no energy to be
excited about anything.

• In the same way, we probably know the signs of being mentally unwell, but perhaps we haven’t
thought about them as much.

3. Activity 3: Signs and symptoms of mental health problems

MATERIALS: 

• Pages 6 and 7 of the student
handout.

PURPOSE: To role model 
an example from an adult 
perspective. To introduce 
the signs of mental health 
problems within the context of 
‘it happens to everybody’. To 
assist students in becoming 
more familiar with these signs.
To assist students to identify 
these signs in themselves, their 
friends and their peers.

ACTIVITY CONTINUED ON NEXT PAGE
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• Our mental wellbeing affects our mind and all the things our mind controls, like our feelings, our
thoughts and our behaviour.

• As our mind and body are both part of the same organism, our mental wellbeing can also affect our
physical self.

4. Keep students in the same group they were in for Activity 2.

5. Ask them to choose one thing that the group wrote down in the previous activity under the heading ‘under
the weather’ that has the potential to affect mental health.

6. Ask them to consider how this event could affect a person’s thoughts, feelings, behaviour and physical
wellbeing.

7. Give them 10 minutes to use the table on page 7 in the student handout to take notes of their ‘mental
health story’.

8. Invite a few students to share their story.

Debrief: Being aware of how our mental health affects our feelings, thoughts, behaviour and physical 
wellbeing is important. By being aware, it might make it easier to manage those difficult times. It will also 
assist us in being aware of how others are managing their mental health and wellbeing.

MATERIALS: 

• Pages 6 and 7 of the student
handout.

PURPOSE: To role model 
an example from an adult 
perspective. To introduce 
the signs of mental health 
problems within the context of 
‘it happens to everybody’. To 
assist students in becoming 
more familiar with these signs.
To assist students to identify 
these signs in themselves, their 
friends and their peers.
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4. Activity 4: a) Understanding friends and peers

Instructions:

1. Explain:

• Being aware of the signs of a mental health issue puts us all in a great place to be able to
understand, and perhaps help, our friends and peers when they are going through a rough patch.

• We will watch a video where young people talk about their experiences at school, some of the
pressures they have felt, ways they have coped and how they have supported their friends and
peers.

2. Have the students watch the video ‘The MindMatters panel’.

3. Ask the students to take notes on page 8 of the student handout under the following headings:

• Signs of the mental health issues discussed by the panellists

• Strategies the young people in the video used for coping with mental stresses

• How the panellists helped their friends and peers get through difficult times

• The types of support that were used by young people experiencing a mental health problem.

Debrief: Hearing about other students’ experiences can be helpful, especially hearing about how they 
managed their ‘ups and downs’. Being aware of our own ‘conditions for growing’ is important. Take a few 
minutes to think about what you need e.g. taking a walk, playing sport, spending time with a friend. Seeking 
support for yourself is OK. Seeking support to help someone else is also OK.

MATERIALS: 

• Page 8 of the student
handout.

• ‘The MindMatters Panel’
video.
VIEW ON MODULE PAGE

PURPOSE: To hear from other 
young people. To shift the focus 
to helping friends and peers. To 
consider strategies for coping 
with mental pressures.
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4. Activity 4: b) Understanding friends and peers continued 

Instructions:

1. Facilitate a large group discussion about coping strategies, highlighting their effects on mental health.

2. Encourage respectful conversations – invite students to be mindful of not identifying students by name if 
providing any examples in discussions.

3. Consider the strategies mentioned in the video:
• taking breaks from study

• not forgetting to have fun

• thinking beyond current issues

• considering your ‘optimum growing conditions’ 

• using music 

• maintaining regular exercise. 

4. Ask students what ideas stood out for them from the video.

5. Invite them to share some of their own ideas and write these on the whiteboard.

6. Strategies could include:

• looking after physical health (eating well, exercising regularly, getting enough sleep, getting physical 
health problems treated)

• doing things that are important and provide meaning – like having hobbies and interests, and 
keeping involved with school

• spending time with people they care about, and who care about them.

Debrief: Seeking support for yourself and others from trusted friends and adults is OK. You are never alone.

MATERIALS: 

• Whiteboard and markers.    

PURPOSE:  To highlight that 
mental health can be managed.
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5. Activity 5: Helping friends and peers

Instructions:

1. Break class into small groups of three. If previous small groups worked well and were comfortable with
each other, consider keeping the same groupings.

2. Remind students of the stories in the video where friends had been helped to get the support
they needed.

3. Explain: Typically, our friends and peers are people we see nearly every day, and quite often over long
periods of time, sometimes years. So it’s not surprising that if a friend or classmate is going through a
rough time that is affecting their mental health, we may notice some of the signs.

4. Have students use the table on page 9 of the student handout as a guide to discuss ways that friends and
classmates can help someone who is going through a rough patch.

5. Explain that some ideas are already included but others can be added.

Debrief: We should never underestimate how ‘little things can make a difference’ to someone’s wellbeing. Ask 
students if they can think of an example that they would be willing to share, when a small gesture, kind word, a 
thoughtful gift made a difference to their wellbeing.

MATERIALS: 

• Page 9 of the student
handout.

PURPOSE: To let students know 
that it is OK to help a friend. 
To share some simple and 
‘friendly’ things they can do to 
help a person improve their 
mental health and seek help if it 
is needed.
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6. Activity 6: Who else can help? 

Instructions:

1. Explain:

• As you have seen in the last activity, friends can be a great support to someone going through a 
rough time. 

• There are also many other people, both at school and in the community and many websites and 
services that can provide help and support. 

• It’s important to know about the range of options and to better understand how to get help when it is 
needed and how to help another in need.

2. Break students into groups of three or have them remain in the same groups as for previous activities.

3. Allocate different websites to different groups. See the list on page 10 of the student handout. 

4. Allowing at least 20 minutes, have students record information in the table provided on page 11 of the 
student handout.

5. Bring focus back to the large group. 

6. Invite each small group to share a site they found and how that organisation could help someone.

7. Once students have shared their online research and heard about the findings of the other groups they 
could think about:

• how they could use this information to help themselves or others get support when it is needed 
– e.g. maybe explain to a friend from another class, who can help with mental health concerns at 
school and in the community 

• suggestions for action the school might take – forward these to a teacher.

MATERIALS: 

• Pages 10 and 11 of the 
student handout.

• Computers for small groups 
of students.

PURPOSE: To provide an 
opportunity for students to 
become more familiar with the 
kinds of people who can help 
with mental health issues.
To provide students with 
information about websites 
and services that are available 
to them. To begin to gather 
information. To provide an 
opportunity for students to 
become more familiar with 
key sites so they can direct 
themselves and others if help is 
required.

ACTIVITY CONTINUED ON NEXT PAGE
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8. Students could also:

• do their own research to find other online resources such as websites, apps and forums

• ask others about information on adolescent development and looking after friends.

9. Mention that there is a more complete list of sites and services at the end of the student handout, which 
they could explore in their own time.

Debrief: By being aware of people and agencies we can approach, it assists us and others when we are in 
need of help and support.

MATERIALS: 

• Pages 10 and 11 of the 
student handout.

• Computers for small groups 
of students.

PURPOSE: To provide an 
opportunity for students to 
become more familiar with the 
kinds of people who can help 
with mental health issues.
To provide students with 
information about websites 
and services that are available 
to them. To begin to gather 
information. To provide an 
opportunity for students to 
become more familiar with 
key sites so they can direct 
themselves and others if help is 
required.
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7. Activity 7: Common myths 
Instructions:

1. Allow five to 10 minutes for small groups to look at page 12 of the student handout.

2. Have them read what each character is saying and decide if they believe the statement to be true or  
not and why.

3. If time allows invite students to write their own mental health opinion.

4. Bring back to the large group and use the notes below to guide the discussion:

Some people may feel that there is truth in some of the statements. In this case ask them why, and point 
out the negative aspects to these opinions that may be damaging to a person experiencing a mental 
health problem.

“Talking about worries only makes things worse”. Emphasise that there are different kinds of talking and 
that talking about a mental health problem can be beneficial and is often the first step to improvement. 
Explain that there are things apart from talking that can improve problems and improve mental health 
e.g. mental health websites. These can assist students who are worried about talking about problems, or 
have past negative experiences of talking about problems.

“If you have a problem with your mental health, they put you in the loony bin”. You may want to emphasise 
that there are a range of ways mental health problems can be improved, and that medical and hospital 
treatment are part of a broad menu of options available to people to assist them to improve their mental 
health.

“Having mental health problems indicates a personal weakness”. Everyone has struggles at times where we 
all need extra support. Just as we would go to the doctor to get some support for our physical wellbeing 
the same applies for our mental wellbeing. As an example you would never tell someone who has asthma 
that they are weak or they should deal with it themselves. You would encourage them to go and get some 
support and advice.

Debrief: Having an awareness about mental health greatly assists in being able to seek and ask for help for 
ourselves and others.

MATERIALS: 

• Page 12 of the student 
handout.

PURPOSE: To assist in 
dispelling some of the myths 
around mental health. 
To reinforce that there is 
information about mental 
health that is incorrect or 
misleading, which can reinforce 
the stigma that continues to be 
attached to mental health.
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MindMatters is a national mental health initiative for secondary schools 
developed by beyondblue with funding from the Australian Government 
Department of Health.

See more MindMatters resources at www.mindmatters.edu.au
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Mental Health and Wellbeing 
PRE-SYMPOSIUM CONTENT 

Stress Test – Multiple Choice Quiz 

1. According to the law of supply, there is a

(a) negative relationship between price and the quantity of a good supplied.

(b) positive relationship between price and the quantity of a good supplied.

(c) negative relationship between price and the change in supply.

(d) positive relationship between price and the change in supply.

2. What is a six sided polygon called?

(a) Pentagon

(b) Hexagon

(c) Heptagon

(d) Octagon

3. How do antibiotics work?

(a) They stop bacteria from reproducing

(b) They can stop viruses from reproducing

(c) They can stop toxins poisoning the tissues of the host

(d) They can kill viruses

4. Which of these gases is mainly responsible for acid rain?

(a) Carbon monoxide

(b) Methane

(c) Sulphur dioxide

(d) Argon

5. When writing a formal letter to someone you do not know, you should begin with:
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(a) Hi, Mr Smith

(b) Dear John

(c) Dear Mr Smith

(d) Hello John

6. Which of these is an example of an imperative?

(a) Why don’t you boil some water?

(b) Boil some water

(c)Boiling water

(d) Is the water boiling?

7. When did the Berlin Wall fall?

(a) 1985

(b) 1989

(c) 1993

(d) 1995

8. Whose assassination in Sarajevo led to the outbreak of World War One?

(a) Albert I

(b) Tsar Nicholas II

(c) Leopold II

(d) Archduke Franz Ferdinand

9. Which best describes international migration?

(a) People moving from one place to another within a country

(b) People going on holiday abroad

(c) People moving from one country to another to visit family

(d) People moving from one country to live in another.
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Relationships, 
Sexuality & 
Sexual Health
The Relationships, Sexuality and Sexual 
Health learning context focuses on 
safe and ethical behaviour; accessing 
services; reproductive and sexual health; 
and consent and external influence on 
behaviour.

LED BY THE DEPARTMENT OF EDUCATION
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Relationships, Sexuality and Sexual Health 
PRE-SYMPOSIUM CONTENT 

Duration: 1.5 hours (suggested to be delivered over 2 consecutive periods or over 2 separate lessons) 

Crossroads Outcomes 
1.2 Critically analyse situations, attitudes and behaviours that influence health, safety and wellbeing in 

different contexts. 

2.1 Formulate and reflect on strategies and personal actions that enhance health, safety and wellbeing 

relevant to their current situation. 

3.1 Respect the right of others to hold their own personal set of values and beliefs. 

4.4 Analyse the positive and negative implications of technology on their personal identity, relationships 

with others and their health behaviours. 

7.3 Demonstrate the capacity to seek help for self and others. 

Crossroads Content What do we want students to know, 
understand or be able to do? 

Relationships – Responding to others 

Influences on relationships 
• Technology

— Social networks 
— Impact of sharing information with others 
— Becoming a confident digital citizen 
— Being a positive influence 

Valuing and advocating for rights of self and others 
• Participation and advocacy

— Asserting a stance on a situation or decision 
— Appropriately expressing thoughts, opinions 

and beliefs 
— Upstander behaviour online and offline 

Sexuality and Sexual Health – Responding to others 

Influences on behaviour 

• Influences on behaviour
— Personal values 
— Explicit imagery 
— Critical media literacy 

• Influence of technology and media on sexuality
and sexual behaviour
— Standards of behaviour 
— Sharing information and images 
— Challenging perspectives, stereotypes and 

media portrayals 
— Online communities 

• Recognise the positive and negative implications
of communicating with others online.

• Be a responsible, ethical and authentic online
citizen.

• Be an upstander, advocating for the rights of self
and others online and offline.

• Develop the knowledge and skills to be a critical
online citizen.
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What does your electronic tattoo shout? (1.5 hours) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

5 minutes What is my online 
presence? 

Explain to students: the focus of this learning context is to help students develop their understanding of 
relationships, their use of social media and the possible risks of interacting with others online. 

Activity: Understanding my social presence 

Ask students to reflect on their online presence and make a list of their online interactions/activities. 
Include social media apps, email, online purchases and surveys etc. 

o Student Handbook: 
What does your 
electronic tattoo shout?
(Page 26 of Student 
Handbook) 

5 minutes 

6 minutes 

15 minutes 

Electronic Tattoos Explain to students: the TED Talk that we are about to watch introduces the concept of ‘electronic 
tattoos’ which is a great way to think about what information exists online about each and every one of 
us. 

Activity:  Defining terms. 

Ask students to define the following terms: 
o immortality
o narcissistic
o big data

Explain to students that they need an understanding of these terms before watching the video. 

Watch video: Juan Enriquez ‘ Your online life, as permanent as a tattoo.’ (5.54) 

Activity: Visual/written representation 

Students complete this task independently. 
Students write or draw about what their electronic tattoo shouts. Ask students to consider their current 
online presence: 

o What do you post?
o Is it filtered – pictures and content?
o What comments do you post on your own content and on the content of others?
o Does it accurately represent their life as it is? Why or why not?
o What does this say to people who know them?

o Pages 26-27 of Student 
Handbook

o TED
Talk https://www.ted.co 
m/talks/juan_enriquez_ 
how_to_think_about_di 
gital_tattoos 
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15 minutes Activity: Peer feedback 

Ask students to get into pairs. 
Students share their representation with a peer and discuss. Peers give feedback on whether they believe 
this is an accurate representation. 

15 minutes Online relationships Activity: Inquiry learning 
Ask students to log onto Relationships Australia. Go to relationship advice sheets – online relationships. 
Complete the worksheet questions: 
1. What do you need to consider for a relationship to work out?
2. What do “good relationships” involve?
3. What are the risks, positive and negative, with online dating?
4. How can you reduce negative risks with online dating?
5. List some strategies to protect yourself when meeting an online friend face-to-face.
6. What advice would you give to a friend who had met someone online?

Activity: Speed dating “Two truths, one lie” 
Find a space and ask students to create two circles, with the inner circle facing the outside circle.  
Remind students that this is a safe space, and the content of what is said stays in the room. In saying this, 
it is not the time to disclose personal information that may make others feel uncomfortable. If something 
is disclosed, this information should be given to the teacher. 

Facing a partner, the outside circle gives two truths and one lie about themselves. The partner on the inner 
circle then has a chance to guess which comments are the truths and the lie. Allow 45 seconds to 1 minute 
per rotation. Ask the outside circle to move in a clockwise direction. 

After this activity, facilitate a discussion as a class or in small groups. What non-verbal cues helped you 
make a decision about what the person was saying? 

o Students will need 
access to a computer.

o Relationships Australia 
https://www.r 
elationships.org.au/relat 
ionship-
advice/relationship-
advice-sheets/online-
relationships/the-risks-
of-online-relating

o Pages 28-29 of Student 
Handbook 

51 of 130

https://www.relationships.org.au/relationship-advice/relationship-advice-sheets/online-relationships/the-risks-of-online-relating
https://www.relationships.org.au/relationship-advice/relationship-advice-sheets/online-relationships/the-risks-of-online-relating
https://www.relationships.org.au/relationship-advice/relationship-advice-sheets/online-relationships/the-risks-of-online-relating
https://www.relationships.org.au/relationship-advice/relationship-advice-sheets/online-relationships/the-risks-of-online-relating
https://www.relationships.org.au/relationship-advice/relationship-advice-sheets/online-relationships/the-risks-of-online-relating
https://www.relationships.org.au/relationship-advice/relationship-advice-sheets/online-relationships/the-risks-of-online-relating
https://www.relationships.org.au/relationship-advice/relationship-advice-sheets/online-relationships/the-risks-of-online-relating


30 minutes The ease of creating 
a persona online 

Activity: Fakebook 
Students can complete this task independently or in pairs. 
Ask students to log onto the Classtools Fakebook page. 

Students create their own fake profile and include a picture from the internet. Instruct students to search 
the archive for others and add at least three friends. 

Facilitate a class discussion 
o Can students guess who was who?
o What are the limitations when communicating online, as opposed to face-to-face?
o On what basis do you accept a friend request on facebook or follow someone on other platforms

such as twitter, instagram or tumblr for example?
o What other social media platforms do you use?
o To what degree do you own the content you post online?

o Students will need
access to a
computer.

o Classtools
Fakebook https://w
ww.classtools.net/F
B/home-page

3 minutes Final reflection Activity: Advice for a friend 

Ask students to write down: 
o What advice would you give a friend who was starting to use a particular social media site?

o Page 29 of Student 
Handbook 
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Drugs,
Alcohol &
Safe Travel
The Drugs, Alcohol and Safe 
Travel learning context focuses 
on understanding the factors that 
contribute to road crashes; deepening 
insight into individual rights and 
responsibilities; and identifying 
strategies to reduce the risk of harm to 
self and others.

LED BY THE DEPARTMENT OF EDUCATION
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Drugs and Alcohol and Safe Travel 
PRE-SYMPOSIUM CONTENT 
 
Duration: 1.5 hours  
 
Crossroads Outcomes 
 
1.2 Critically analyse situations, attitudes and behaviours that influence health, safety and wellbeing in 
 different contexts. 
 
2.1  Formulate and reflect on strategies and personal actions that enhance health, safety and wellbeing 
 relevant to their current situation. 
 
2.3   Evaluate the skills and actions that could be used in various situations which promote the health, safety
 and wellbeing of self and others. 
 
3.2  Analyse the relationship between health behaviours and personal beliefs, attitudes and values. 
 
7.1   Identify appropriate sources of support. 

Crossroads Content What do we want students to know, 
understand or be able to do? 

Safe Travel– Owning yourself 
Travelling safely locally and overseas 

• Safe travel  
— protective behaviours 
— strategies to minimise harm to self and others 
— seeking help  

 
• Challenging personal attitudes and behaviours as 

increasingly independent road users  
— rights and responsibilities as a passenger 
— rights and responsibilities as a driver 
— assertiveness as a driver and passenger 
— making informed decisions  

 
Safe Travel – Responding to others 
 
Safe road use 

• Responsible behaviour for road users  
— alcohol and driving 
— drugs and drivin 
— drink/drug walking, riding 
— road user distraction 
— speeding 
— tiredness  

 
Protecting each other 

• Looking out for others  
— planning for safe travel with others 
— supporting yourself and others 
— first aid in emergency situations 

• Develop a deeper understanding 
of the factors that contribute to 
road crashes and be able to 
explain what responsible road use 
behaviour looks like. 
 

• Develop knowledge of strategies 
to minimise harm to self and 
others. 

 
• Develop a deeper understanding 

of their rights and responsibilities 
as a driver and as a passenger. 

 
• Reflect on their personal attitudes 

and behaviours as an increasingly 
independent road user. 

 
• Develop a deeper knowledge and 

understanding of how to protect 
and support others. 
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Crash Investigator (1.5 hours) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

2 minutes Introduction Explain to students: This module will enable them to develop a deeper knowledge and 
understanding of how to protect themselves and others when travelling locally and abroad. They will 
also identify the skills needed for responsible and safe behaviour in regards to drugs, alcohol and safe 
travel. 

40 minutes Investigating a crash 
through the utilisation of 
Haddon’s matrix. 

Explain to students:  There are a variety of factors that contribute to car crashes. Haddon’s Matrix is 
a recognised road safety model for examining factors which may have led to a crash. An 
understanding of this model will improve the ability to identify strategies that can reduce the risk of 
harm resulting from a car crash. 

Activity: Investigating a crash 

Note: It is important to be sensitive to students’ experiences and local issues regarding car crashes. 
Local newspaper articles can be very relevant if appropriate. 

1a. Students access and read at least one newspaper article and collect the following information: 

o name and source of article
o summary of article
o all possible factors contributing to the crash and list them under the three headings
o choose at least 3 factors and propose strategies to reduce the risk/harm of the crash.

1b. In pairs or small groups, student present their research, the contributing factors and strategies 
chosen to reduce risk/harm. Peers give feedback on the strategies and contribute at least one more. 

2. As a class, students reflect on the articles and brainstorm a list of factors that could potentially
cause a car crash - record as class list.

3. Discuss with students the fact that crashes can be caused by the interaction of factors.

Haddon’s Matrix is one way of organising these factors- human factors (H), vehicle factors (V) and 
environmental factors (E). Explain the definition of each factor below. 

o Human factors – the behaviour of any people involved.

o Newspaper articles 
related to road 
crashes or 
electronic devices 
and access to the 
internet

o Whiteboard
o Whiteboard marker
o Student Handbook: 

Crash Investigator 
(Pages 31-34 of 
Student Handbook) 
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o Vehicle factors – features of any vehicle involved e.g. type, size, condition, safety
equipment.

o Environmental factors – features of the surrounding road and the surrounding area e.g. road
surface and condition, objects near the side of the road i.e. trees, power poles.

4. Students identify an example of each by writing H, V and E next to the appropriate response in the
brainstormed list. Students categorise brainstormed list. Examples may be placed in more than one
category.

Teacher Note: Haddon’s matrix is a recognised road safety model for examining factors that may 
have led to a crash and the injuries which result from crashes. The matrix was developed to examine 
the three stages of a crash: the pre-crash phase, the crash phase, and the post-crash phase. 

5. Discuss with students:

o Is it just one factor that causes crashes or a number of factors? (A combination of factors)
o Which category contains the most factors? (The majority of road crashes are caused by

human factors alone, or in combination with vehicle or environment factors 67% – Have
human factors as major contributors, 4% – Have vehicle factors alone, 4% – Have road
environment factors alone).

o Which category contains factors that can be most easily changed to reduce the risk of a car
crash? (Human category because the driver is most in control of these factors, 95% of
crashes have human factors alone or in combination with one or more other factors as major
contributors).

o Could changing just one factor have an influence in reducing the risk of a car crash? (Yes it
can if it is the major contributing factor i.e. Speed,)

40 minutes Safe Systems Approach Explain to students: The National Road Safety Strategy is based on the Safe System approach to 
improving road safety. This involves a holistic view of the road transport system and the interactions 
among roads and roadsides, travel speeds, vehicles and road users. It is an inclusive approach that 
caters for all groups using the road system, including drivers, motorcyclists, passengers, pedestrians, 
cyclists, and commercial and heavy vehicle drivers. Consistent with our long-term road safety vision, 
it recognises that people will always make mistakes and may have road crashes—but the system 
should be forgiving and those crashes should not result in death or serious injury. 

Activity: Critical Inquiry - Safe Systems Approach 

Students research the Safe Systems Approach being used to underpin the National Road Safety 
Strategy. 

o National Road
Safety Strategy
2011-2020
http://roadsafety.g
ov.au/nrss/safe-
system.aspx

o Transport for NSW,
Centre for Road
Safety
http://roadsafety.t
ransport.nsw.gov.
au/aboutthecentre/
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Discuss and use whiteboard to brainstorm student responses: 

Q. How does a safe systems approach address Haddon’s Matrix?

Students work collaboratively to investigate how a safe systems approach has been used to target the 
issue of distractions. Consider education and information, innovation, standards, coordination, 
research and data, road rules and enforcement, and licensing and registration. 

Ask students to research under the headings of a safe system – safer roads, safer speeds, safer people 
and safer vehicles. Depending on time, you may ask each group to research one arm of the Safe 
Systems Approach. Students record their research on the A3 sheets provided. They can then move 
around the room and read other’s group’s research. 

Teacher note: Some inputs to reduce the impact of distractions on road crash statistics include: 

Safer roads – cameras capable of detecting drivers using their mobile phones whilst driving have 
been trialled in Victoria for enforcement and use has began in NSW. 

Safer speeds – reduced speeds are used in areas with high risk and distractions. For example, school 
zones (40km/h) and residential or built-up areas (50km/h). 

Safer people – content included in current K-6 and 7-10 PDHPE syllabus on identifying and 
managing distractions on the road, smartphone software to reduce driving distractions. Apple 
technology includes a “do not disturb whilst driving” mode and can block incoming calls and texts 
when the car senses driving motion or is connected to a car via Bluetooth. Apps are also available, 
providing the same software for android phones. 

Safer vehicles – new high-tech safety features such as forward-collision warning (FCW), automatic 
emergency braking (AEB), lane departure warning (LDW), lane-keeping assist (LKA); to reduce the 
risk of a crash, compensating for distractions. 

Activity: Formative assessment 
Visual learning - Students share their research on A3 posters around the room. 

safe-
system/index.html 

o A3 sheets of paper
– 1 per group.

o https://www.dailyte
legraph.com.au/...dr
iving...camera...driv
ers...phones/.../cc5a
0813f77... 
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Adapted from Crash Investigation, NSW Department of Education, 2017. (Adapted from Shifting Gears: Activity 1.2, p18 RTA, 2004 

10 minutes Reflection Activity: Exit pass  
Students record a social media post promoting strategies to reduce risk on the road as a driver or a 
passenger. This visual learning activity can be done electronically or in the classroom. 
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Crossroads
Symposium 
2018
The 2018 Crossroads Symposium for 
Year 11 students and teachers will be 
held from the 4th - 7th of June at the 
University of Wollongong. 

Featuring internal and external presenters, the 
symposium provides interactive workshops for students 
using the various facilities at UOW. Students and teachers 
will have access to lunchtime entertainment, food and 
services and agencies, providing opportunities to connect, 
interact and build positive relationships. Students will be 
placed into school groups of approximately 30 students, 
with staff supervision and a university student leader as a 
facilitator.
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Daily overview of the 
2018 Crossroads Symposium

DAY ONE

TIME ACTIVITY

7:45am - 8:15am Travel to UOW
Students will travel by bus or train to University of 
Wollongong Campus and will be greeted by an In2Uni Mentor 
upon arrival.

8:15am - 8:30am Registration and morning tea collection

8:30am - 9:00am Welcome and Introduction

9:00am - 9:45am Guest Speakers
Melissa Abu Gazaleh- CEO, Top Blokes Foundation
Oliver Batten- Head Chef, Hidden Harvest (Sustainability 
Advocate)

9:45am - 10:15am Recess break & session transition

10:15am - 11:30am ‘Understanding Consent’
Relationships, sexuality & 
sexual health Seminar
CNI PDHPE Teachers

‘Travel Safety’
Drugs, alcohol & safe travel 
seminar
Kate Fitzsimons- Director, 
Nicole Fitzsimons Foundation & 
Teen Resilience Specialist

11:30am - 12:15pm Lunch- Wheel of Wellbeing Fair (ft. Headspace)
Over the lunch period, students will be able to rotate through 
interactive activities related to the six aspects of the Wheel of 
Wellbeing: Mind, Spirit, People, Place, Planet, and Body.

12:30pm - 1:45pm ‘Travel Safety’
Drugs, alcohol & safe travel 
seminar
Kate Fitzsimons- Director, 
Nicole Fitzsimons 
Foundation & Teen 
Resilience Specialist

‘Understanding Consent’
Relationships, sexuality & sexual 
health Seminar
CNI PDHPE Teachers

2:00pm - 2:30pm Day one debrief
Structured debrief in school groups.

2:30pm Students depart
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DAY TWO

TIME ACTIVITY

7:45am - 8:15am Travel to UOW
Students will travel by bus or train to University of 
Wollongong Campus and will be greeted by an In2Uni Mentor 
upon arrival.

8:15am - 8:30am Registration and morning tea collection

8:30am - 8:45am Welcome and Introduction

9:00am - 9:15am Mentors Introductions and Icebreakers

9:15am - 10:00am Study Hacks (ft. In2Uni Mentors)

10:15am - 11:15am ‘Courage and Change’
Mental Health & Wellbeing 
seminar
Kate Fitzsimons- Director, 
Nicole Fitzsimons Foundation 
& Teen Resilience Specialist

‘Who Do You Think You 
Are?’
Personal Identity seminar
In2Uni Mentors

11:15am - 12:00pm Lunch
Music, lawn games and market stalls. Students can engage 
with stalls featuring UOW faculties, TAFE, UOW College, 
Woolyungah Indigenous Centre, UOW Careers, UOW 
Wellbeing and Leadership, Headspace, and more.

12:15pm - 1:15pm ‘Who Do You Think You 
Are?’
Personal Identity seminar
In2Uni Mentors

‘Courage and Change’
Mental Health & Wellbeing 
seminar
Kate Fitzsimons- Director, 
Nicole Fitzsimons 
Foundation & Teen 
Resilience Specialist

1:30pm - 2:15pm Group debrief and evaluation

2:30pm - 2:45pm Close of Symposium

2:45pm Students depart
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Post-Symposium
Modules
The following modules have been developed by 
the Department of Education and the University 
of Wollongong. Schools are encouraged to utilise 
these lesson plans and resources to deliver content 
following the 2018 Crossroads Symposium:

1. Personal Identity
2. Mental Health and Wellbeing
3. Relationships, Sexuality and Sexual Health
4. Drugs, Alcohol and Safe Travel
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Post-Symposium
Modules
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Personal 
Identity
LED BY THE UNIVERSITY OF WOLLONGONG
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Personal Identity 
POST-SYMPOSIUM CONTENT 
 

Duration: 1.5 hours (suggested to be delivered over 2 consecutive periods or over 2 separate lessons) 

Crossroads Outcomes 
3.1  Respect the right of others to hold their own personal set of values and beliefs. 
 
3.3  Evaluate how the varied influences on attitudes and values impact on behaviours. 
 
4.3 Show respect for the ideas, feelings and contributions of others in various contexts 
 
6.2 Demonstrate behaviours and actions which value inclusion, diversity and equity and show a 
 commitment to social justice and creating supportive environments for self and others. 
Crossroads Content What do we want students to know, 

understand or be able to do? 
Personal Identity – Owning yourself 
 
Own identity 

• Aspects of identity 
— Culture and language 
— Self-concept 

 
Values and beliefs 

• Personal values 
— Influences on values and beliefs 

 
Personal Identity – Responding to others 
 
Respect for others 

• Inclusivity 
— Mutual respect 
— Valuing diversity 
— Intercultural understanding 
— Reciprocity 

• Building community 
— Equality 
— Responsibility for others 

 
Influences on identity 

• Social and cultural norms 
— Conflicting norms 

 

• Understand the importance of inclusivity 
and recognise the different levels of 
inclusive behaviour. 
 

• Understand and value the differences that 
individuals bring to society and recognise 
the strength of diversity. 

 
• Recognise the impacts of stereotyping 

and develop new patterns of thinking 
around conflicting norms. 
 

• Reflect on their personal contribution to a 
thriving, diverse community. 
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Valuing diversity (50 mins) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

5 minutes Symposium debrief Explain to students: the focus of the symposium session on Personal Identity was on using your 
strengths and values as a foundation for responsible decision making. We will spend a few moments now 
reviewing what was covered. 

Activity: How did you go? 

Facilitate a class/small group discussion on the following topics: 
o What did you learn from the symposium session?
o Why is it important to examine our ethics?
o At the symposium you were encouraged to connect with some of the post-school study providers

(UOW, TAFE, UOW College etc). Did you find anything of interest?

5 minutes Introduction Explain to students: the focus of this session is on inclusivity and celebrating the varied values and 
strengths of a diverse community. 

Decades of research by organizational scientists, psychologists, sociologists, economists and 
demographers show that socially diverse groups (that is, those with a diversity of race, ethnicity, gender 
and sexual orientation) are more innovative and prosperous than homogeneous groups. 

Activity: What are we talking about? 

Facilitate a class/small group discussion on the following topics: 
o What is diversity?
o What is inclusivity?
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10 minutes Stereotypes and 
impressions 

Explain to students: it is important to understand the impact of stereotyping as creating an ‘other’ is 
detrimental to a harmonious, diverse society.  Just as it is important that we get to know our classmates 
and recognise the strength of diversity within our own schools, it is crucial that we remember that this 
diversity of experience exists across the globe.  

Activity: ‘All that we share’ 

As a class, students watch the ‘All that we share’ video. 

As a group, discuss: 
o What is the message of this video?
o Why do we stereotype and ‘put people into boxes’?
o Why is it important to be open-minded?
o Do you think it is positive or negative that everyone in the world is different? Explain.

NOTE: As an alternate take on this content, you may wish to coordinate the ‘putting people into boxes’ 
activity as shown in the video. This could be a powerful exercise but you will need to employ your own 
discretion as to whether this would be an appropriate activity for your specific cohort. 

o All that we share
video -
https://www.youtub
e.com/watch?v=jD
8tjhVO1Tc 

15 minutes Valuing diversity Explain to students: it is important to understand the impact of diversity and how a varied society is a 
stronger society. 

Activity: If All the Trees Were Oaks 

Divide students into groups of 3-4 and provide them with the ‘If All the Trees Were Oaks’ poem and 
questions worksheet. 

This poem paints a picture of how the world would be without diversity. Use this poem to discuss the 
importance of valuing differences in people. Remember, the focus should be broad in scope—do not limit 
discussion to race issues. Expand dialogue to include physical disabilities; learning styles; places of 
residence: urban, rural, and suburban; rich, poor; age; gender; religion; morals, values, traditions, and 
more. 

Ask a student to read out the poem to the class (or their own small group). 

Provide each group with two of the following questions: 
o How is the forest like the world?
o The poem lists four different types of tree (palm, pine, bamboo, and willow). What are some of

the differences found in people? Make a list.

o Student Handbook: 
If All the Trees 
Were Oaks (Page 
42 of Student 
Handbook). 

o Butchers paper
o Markers
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How can we make a difference? (45 mins) 

o What would it be like if all your friends were exactly the same; would you have as much fun
with them?

o What kind of things can you learn from a person who comes from another country outside
Australia?

o How do our differences help each other and allow us to learn from each other?

Ask the groups to share their thoughts with the class. Discuss any differences in opinion. 
15 minutes Understanding 

inclusivity 
Explain to students: in order for us to act in an inclusive way, we must understand the different levels of 
inclusivity.  

Activity:  Stairs to inclusivity 

Divide students into new groups of 3-4 and provide them with the ‘Stairs to Inclusivity’ worksheets. Ask 
students to put the stairs in order and then match the stairs with the correct definition. 

In their groups, ask students to discuss: 
o What steps can we take to reduce prejudice and discrimination?
o Why is it important to respect and celebrate, not just tolerate different groups of people?
o What are some real-life examples of how we can celebrate diversity? Examples may include

Harmony Day, Pride Month, International Women’s Day, cultural/religious celebrations.

o Teacher Resource: 
Stairs to Inclusivity 
(Pages 73-100 of 
Teacher Handbook) 

5 minutes Reflection and close Activity: Individual Reflection 

Students complete this task individually. Provide each student with a reflection hand out. 

Students will be asked to respond (privately) to the following: 
o Why is learning about other people important to understanding your own personal identity?
o What can you do today to make a contribution to a more inclusive school community?
o What personal values, strengths and qualities do you contribute to a thriving, diverse

community?

o Student Handbook:  
Reflection (Page 
43 of Student 
Handbook) 

Timing 
(Est.) 

Overview Content and Strategy Resources 
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10 minutes Introduction Explain to students: In addition to understanding ourselves, it is important that we understand how we 
can utilise our strengths and live by our values to make a positive impact in the world. In this session, we 
will explore ‘active citizenship’ and think more about how we can contribute to our own community as 
good citizens and leaders. 

Activity: Understanding citizenship 

Play students the ‘What is Active Citizens’ video. 

Divide students into groups of 3-4 students and instruct them to respond to one of the questions below. 
o What is ‘active citizenship’?
o What are the duties and responsibilities of citizens?
o What does it mean to be a good citizen?
o Who are examples of good citizens in our school, your town, our country?

Students will have 5 minutes to brainstorm their response and will then be asked to share this with the 
class. 

o ‘What is Active
Citizens’ video:
https://www.youtub
e.com/watch?v=kiZ
NO_Lca8k 

o Butchers paper
o markers

20 minutes Giving to the 
community 

Explain to students: In this activity we will identify the citizenship issues that are of concern to each of 
us and talk about what it is we can do to improve the situations that have been identified.  

Activity: What’s the problem? 

Arrange chairs in two concentric circles, with pairs of chairs facing each other. This activity requires even 
numbers of students. If uneven, ask a student to be the timekeeper/scribe. 

Seat half the group on the inner circle of chairs and the other half facing them on the outer chairs. Give 
each person sitting on the inner circle a different question on a piece of card (photocopied and cut up 
from the handout. 

Tell the people holding cards to ask the questions to the person sitting opposite. They discuss their 
question for two minutes. The time-keeper should ring a bell or clap loudly when two minutes have 
elapsed. 

Ask the people sitting on the outer circle to move one place to the right. Questioners stay put and now 
discuss their questions with the new partner, again for two minutes. Continue for four more moves. 

Ask each questioner to summarise the responses they received to the question. Ask the time-keeper to 
note these summaries down on a board. 

o Teacher Resource: 
Discussion 
Carousel (Page 101 
of Teacher 
Handbook) 
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With the whole class, discuss and vote on which three citizenship issues people seemed most concerned 
about. Ask for some suggestions on ways of tackling these problems, and ask them to find out who might 
be responsible for making changes. 

15 minutes Random Acts of 
Kindness 

Explain to students: In addition to getting involved in community or school projects, there are many 
ways to make an impact on the lives of others. The following example is a project that came from a 
simple idea and took only a small amount of time. As the idea grew and grew, so did the impact. 

More Love Letters is an international organization that has sent notes of positivity and encouragement to 
people in more than 50 countries around the world. Those deserving of letters are nominated, with 
friends or family explaining why they're deserving of an outpouring of support. Writing volunteers read 
the nominations and respond to those that move them. The letters are as unique as the individuals who 
write them. A quick glance at the More Love Letters website shows some written on embellished 
stationary while others are written on plain index cards. The messages written in the letters are meant to 
touch the heart of the reader. 

Activity:  More Love Letters 

As a class, watch the ‘Love Letters to Strangers’ TED Talk by Hannah Brencher (5 mins). 

Option A 
Inspired by the More Love Letters movement, the next task involves writing a letter to a Year 7 student at 
their school. Students will not know which student will receive their letter but should consider including 
the following: 

o What advice can they share to a student who is relatively new to high school?
o What words of encouragement or support could they offer?
o Could they share a book, film, music or quote that they have discovered and enjoyed during high

school?

Option B 
Access the My Love Letters website and review the letter requests for the month. Ask the students to pick 
one of the requests and compose a letter in response. This can be a powerful exercise but will require the 

o ‘Love Letters to
Strangers’ TED
Talk by Hannah
Brencher -
https://www.ted.co
m/talks/hannah_bre
ncher_love_letters_
to_strangers#t-
10278

o More Love Letters
website -
http://www.morelo
veletters.com/

o Paper
o Pens

You may wish to use cards, 
post cards or other material 
to create their letter. 
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school to post the bundle of letters (for which there will be a cost). 

Students complete this task individually and provide their letter to the teacher. 

5 minutes Closing Activity Activity: Citizen Quotes 

Write this quote on the board and discuss what it means: "You are on the pathway to a successful life 
when you do more for your community than your community does for you." ~Unknown 

Pass out strips of paper and have the students write their own citizenship quote. If students struggle, you 
may want to provide suggestions or quotes that they can adopt/adapt. 

Some examples include: 
o “It’s not who I am underneath, but what I do that defines me.” – Bruce Wayne/Batman
o “We can’t help everyone, but everyone can help someone.”- Ronald Reagan
o “The ones that are crazy enough to think that they can change the world are the ones that do.” –

Steve Jobs
o “In a gentle way, you can shake the world.” – Mahatma Ghandi
o “To change the world you must first change your mind.” – Jimi Hendrix

Encourage students to share their quote with the class.  

Glue all of the quotes on a poster board and display them in the classroom. 

o Blank strips of
paper

o Poster board
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Stairs to inclusivity 
        
           

   

  
           
     

• To	  nurture	  and	  treat	  a	  person	  or	  group	  with	  genuine	  sincerity	  or	  delight.
• To	  value	  a	  person	  or	  group’s	  worth	  and	  be	  an	  advocate	  for	  their	  rights.

• To	  appreciate	  and	  support	  the	  rights	  of	  a	  person	  or	  group	  and	  combat	  the
negative	  attitudes	  and	  behaviours	  of	  others.

• To	  value	  the	  diversity	  in	  a	  person	  or	  group	  and	  challenge	  your	  own	  personal
beliefs	  and	  attitudes.

• To	  acknowledge	  difference	  but	  feel	  the	  need	  to	  approve	  or	  give	  permission
for	  it	  to	  occur.	  (Someone	  who	  accepts	  difference	  is	  still	  placing	  themselves	  in
a	  position	  of	  power,	  implying	  there	  is	  something	  that	  requires	  ‘acceptance’).

• To	  put	  up	  with	  difference	  that	  you	  disagree	  with.
• To	  allow	  difference	  to	  exist	  or	  occur	  without

interference.

• To	  withhold	  approval	  from	  a	  person	  or	  group.
• To	  have	  a	  feeling	  of	  distaste	  towards	  a	  person	  or

group.

• To	  treat	  a	  person	  or	  group	  differently,	  usually	  in	  an	  unfair
manner,	  because	  of	  your	  personal	  attitudes	  and	  beliefs.

• To	  treat	  a	  person	  or	  group	  differently,	  usually	  in	  an	  unfair	  manner,	  because	  of
a	  preconceived	  opinion.

• To	  make	  a	  prejudgement	  or	  form	  an	  opinion	  without	  knowledge	  of	  the	  facts.
• To	  express	  bias	  against	  a	  person	  or	  group	  based	  on	  stereotypical	  views.

• To	  feel	  intense	  dislike	  towards	  a	  person	  or	  group,	  so	  strong	  that	  it	  results	  in
negative	  behaviours	  and	  actions	  towards	  the	  person	  or	  group.Hatred/ Violence 

Prejudice 

Discrimination 

Dislike 

Tolerance 

Acceptance 

Respect 

Mutual 
Understanding 

Celebration 
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Stairs to inclusivity 
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Celebration 
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Stairs to inclusivity 
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Mutual 
Understanding 
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Stairs to inclusivity 
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Respect
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Acceptance 
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Tolerance 
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Dislike 
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Discrimination 
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Prejudice 

81 of 130



Stairs to inclusivity 
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Hate/Violence 
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Stairs to inclusivity 
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To nurture and treat a person or group with 
genuine sincerity or delight. 

To value a person or group’s worth and be 
an advocate for their rights. 
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Stairs to inclusivity 
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To appreciate and support the rights of a 
person or group and combat the negative 

attitudes and behaviours of others. 
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Stairs to inclusivity 
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To value the diversity in a person or group 
and challenge your own personal beliefs 

and attitudes. 
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Stairs to inclusivity 
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To acknowledge difference but feel the need to 
approve or give permission for it to occur. 

(Someone who accepts difference is still placing 
themselves in a position of power, implying there 

is something that requires ‘acceptance’). 
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Stairs to inclusivity 
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To put up with difference that you disagree 
with. 

To allow difference to exist or occur without 
interference. 
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Stairs to inclusivity 
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To withhold approval from a person or 
group. 

To have a feeling of distaste towards a 
person or group. 

88 of 130



Stairs to inclusivity 
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To treat a person or group differently, 
usually in an unfair manner, because of 

your personal attitudes and beliefs.  

89 of 130



Stairs to inclusivity 
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To treat a person or group differently, 
usually in an unfair manner, because of a 

preconceived opinion. 
To make a prejudgement or form an opinion 

without knowledge of the facts. 
To express bias against a person or group 

based on stereotypical views. 
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To feel intense dislike, towards a person or 
group, so strong that it results in negative 

behaviours and actions towards the person 
or group. 
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Stairs to inclusivity 
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Celebration 
To nurture and treat a person or group with 

genuine sincerity or delight. 
To value a person or group’s worth and be 

an advocate for their rights. 
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Stairs to inclusivity 
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Mutual 
Understanding 
To appreciate and support the rights of a 
person or group and combat the negative 

attitudes and behaviours of others. 
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Stairs to inclusivity 
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Respect 
To value the diversity in a person or group 
and challenge your own personal beliefs 

and attitudes. 
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Stairs to inclusivity 
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Acceptance 
To acknowledge difference but feel the need to 

approve or give permission for it to occur. 
(Someone who accepts difference is still placing 
themselves in a position of power, implying there 

is something that requires ‘acceptance’). 
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Stairs to inclusivity 

© New South Wales Department of Education and Communities 2014 

Tolerance 
To put up with difference that you disagree 

with. 
To allow difference to exist or occur without 

interference. 
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Stairs to inclusivity 
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Dislike 
To withhold approval from a person or 

group. 
To have a feeling of distaste towards a 

person or group. 
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Stairs to inclusivity 
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Discrimination 
To treat a person or group differently, 

usually in an unfair manner, because of 
your personal attitudes and beliefs.  
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Stairs to inclusivity 
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Prejudice 
To treat a person or group differently, 

usually in an unfair manner, because of a 
preconceived opinion. 

To make a prejudgement or form an opinion 
without knowledge of the facts. 

To express bias against a person or group 
based on stereotypical views.
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Stairs to inclusivity 

© New South Wales Department of Education and Communities 2014 

Hate/Violence 
To feel intense dislike, towards a person or 
group so strongly that it results in negative 
behaviours and actions towards the person 

or group. 

100 of 130



‘What’s the Problem?’ Discussion Carousel 

A. What are the best and the
worst things about living in

our local area? What is the
one thing in the area you
would most like to change
and why?

B. When you are 18, do you

intend to vote in local, state
and federal elections? Say why
or why not.

C. What do you think about
becoming an adult? Do you
worry about your future? If so,
what do you worry about?

D. Are there any issues you would

campaign about? (e.g. animal
rights or climate change) If so,
which ones? If not, why not?

E. Have you heard of anything
going on in the world that
worries or concerns you?
What is the one thing that you
would change if you ‘ruled
the world’?

F. What do you think about
being a young person in
Australia today? Do you think
teenagers can make a difference
in society? Why or why not?

G. What do you think about your
school? What things would you
like our student representative

council (SRC) to change if it
could?

H. Which of the following
campaign groups, if any, might
you choose to support: an
environmental group; a group
supporting homeless young
people; a charity promoting
girls’ education in poorer
countries? Why?

I. Do you take an interest in

politics? For example, do you
follow the news and discuss
current issues with your
friends? What issues interest
you in particular (e.g. transport,
education, tax)?

J. What are the best and the worst
things about living in

Australia? What is the one 
thing about Australia you 
would most like to change and 
why? 
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Mental Health
& Wellbeing
LED BY THE UNIVERSITY OF WOLLONGONG
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Mental Health and Wellbeing 
POST-SYMPOSIUM CONTENT 

Duration: 1.5 hours (suggested to be delivered over 2 consecutive periods or over 2 separate lessons) 

Crossroads Outcomes 
2.1 Formulate and reflect on strategies and personal actions that enhance health, safety and 

wellbeing relevant to their current situation. 

2.2 Recognise and respond appropriately to situations which may be harmful to self and others. 

2.3 Evaluate the skills and actions that could be used in various situations which promote the 
health, safety and wellbeing of self and others. 

5.1 Plan for challenging and changing situations and understand the benefits of adapting to 
current and future challenges. 

5.3 Apply skills and strategies to achieve a positive outcome in a range of different contexts. 

7.3 Demonstrate the capacity to seek help for self and others. 
Crossroads Content What do we want students to know, 

understand or be able to do? 
Mental Health and Wellbeing– Owning 
yourself 

Resilience 
• Building resilience

— Acknowledging controllable 
factors 

— Accepting support 
— Overcoming adversity 

Self-efficacy and mental fitness 
• Self-awareness and self-regulation

— Emotional awareness and self-
regulation 

— Positive self-talk 
• Positive wellbeing

— Engagement and mindfulness 
— Mood regulation 

Mental Health and Wellbeing – Responding to 
others 

Support for self and others 
• Connecting and reaching out

— Asking for and accepting help 
— Accessing services 

• Supporting others
— How to support others 
— Empathy 

• Increase understanding of positive
wellbeing strategies.

• Develop knowledge of resilience and grit
and recognise their own ability to
respond appropriately to new challenges.

• Understand how to change negative
thought patterns utilising a growth
mindset approach.

• Practice mindfulness techniques in order
to normalise the employment of self-care
strategies in day to day life.
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Grit and Resilience (1 hour) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

15 minutes Grit Scale Explain to students: As outlined in the symposium presentation by Kate Fitzsimons, building resilience 
is so important as it allows us to move forward and ‘bounce back’ even after challenging circumstances. 
Another way to think about resilience is to look at ‘grit’, a blend of both passion and perseverance. 

Activity: Resilience and Grit 

As a class, watch the Angela Duckworth TED Talk, Grit: The Power of Passion and Perseverance (6 
mins). 

Activity: Grit Scale Assessment 

Ask students to access the Grit Scale Assessment and complete the survey. This will take approximately 5 
minutes.  

At the end of this activity, ask students to get into groups of 3-4 to discuss: 
o What can I do to develop grit and become more resilient?

Ask groups to share their thoughts with the class and develop a list on the board. Answers may include: 
o Adjust your language – praise yourself and others for effort or strategy, not just a characteristic

or strength. For example; ‘You persisted and got the job done’, rather than ‘You’re really smart,
great work.’

o Surround yourself with positive people
o Be creative - try to become more flexible and see ‘problems’ as opportunities for growth and

learning.
o Set goals that align with your purpose
o Make sure you have time for reflection – be aware of what you have accomplished as this will

boost your confidence. You could do this through meditation, a journaling session, walking
outside or sharing your day with a loved one.

Grit: The Power of Passion 
and Perseverance TED Talk 
-  
https://angeladuckworth.com 

Grit Scale Assessment -  
https://angeladuckworth.com
/grit-scale/ 

45 minutes Resilience toolkit Explain to students: the Courage and Change Resilience Toolkit has been designed by Kate Fitzsimons 
to follow on from her symposium presentation and focus on transforming negative 

Activity: Courage and Change Resilience Toolkit 

Students complete the activities outlined in the Resilience Toolkit. 

Student Handbook: 
Kate Fitzsimons 
Resilience Toolkit 
(Pages 45-51 of Student 
Handbook). 
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Mindfulness Techniques (30 mins) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

5 minutes Breathing 
Meditation 

To conclude this module, students will practice two types of mindfulness techniques to learn how 
practical, physical exercises can complement the mental health and wellbeing techniques they have 
already learned. 

Explain to students: the Three Minute Breathing Space is a mini-meditation that can put you back in 
control of your life when it starts to slip between your fingers. One of the great ironies of mindful 
awareness is that it often seems to evaporate just when you need it the most. When you’re becoming 
increasingly burned out, you tend to forget just how useful it can be for dealing with the feelings of being 
overwhelmed by the world’s seemingly relentless demands. When you’re becoming angry, it’s difficult to 
remember why you should remain calm. And when you’re anxious or stressed, you feel far too rushed to 
squeeze in a twenty minute meditation. When you’re under pressure, the last thing your mind. The Three 
Minute Meditation deals with such situations and helps to dissolve negative thought patterns before they 
gain control over your life 

Activity: Three Minute Breathing Space Meditation 

Students complete this activity individually. Ask students to find a comfortable position in the room. 
Some may wish to stay seated at their desks, others may wish to sit or lie on the floor. Lower the lights 
and encourage students to close their eyes. 

Use the Wheel of Wellbeing Handout to guide your students through the meditation. You can read this 
out to the class or you may wish to play the Sound Cloud recording. 

o Teacher Resource: 
Breathing Space 
Meditation (Page 
107-108 of 
Teacher 
Handbook) 

o Three Minute
Meditation
recording -
http://franticworld.c
om/free-
meditations-from-
mindfulness/ 

15 minutes Explain to students: meditation is a fantastic way to promote positive wellbeing however different types 
of meditation will suit different people. We will now explore another wonderful way of putting a smile on 
your mind; by making friendly wishes for yourself. 

Activity: Friendly wishes 

Visit the Smiling Mind website -  https://www.smilingmind.com.au/our-programs/mindfulness-in-the-
classroom/ 

Click on the ‘Classroom 16-18 Years’ link. This will take you to the Smiling Mind app. Note: you may 
need to create a login for this. 

o Smiling Mind in
the Classroom
website -
https://www.smilin
gmind.com.au/our-
programs/mindfuln
ess-in-the-
classroom/
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Scroll down to the ‘Mindfulness 108’ section and click on the ‘Lesson Plan 8: I Wish for Me’ link. 

Play students the ‘I wish for me’ session (6.5 mins). 

Facilitate a group discussion on the following topics: 
o What did you notice?
o How did you feel making wishes for yourself?
o Is there anything you need to change about your thoughts or emotions to ensure your wishes

come true?
o Could you visualise the tree and the “Wish Birds”?
o Did you find it easy to make a wish for yourself?
o What didn’t you enjoy about this meditation?
o What did you enjoy about this meditation?

10 minutes Explain to students: Connecting with your senses is one of the core benefits of Mindfulness meditation. 
Students should approach the exercise with an open mind and a gentle curiosity. 

Activity: Chocolate Meditation 

Students complete this activity individually. Provide students with a small piece of chocolate. 

Use the Wheel of Wellbeing Handout to guide your students through the meditation. You can read this 
out to the class or you may wish to play the Sound Cloud recording. 

Activity: Meditation debrief 

Facilitate a group discussion on the following topics: 
o How was this different from your general chocolate-eating experiences? More intense?

Frustrating? More pleasurable?
o Were you more aware of your emotions during the exercise?
o Would this change your future experience of eating chocolate? Why?

o Block of chocolate.
o

o

Teacher Resource: 
Chocolate 
Meditation (Page 
109-111 of Teacher 
Handbook) 

Chocolate 
Meditation 
recording -
http://franticworld.c

om/free-
meditations-from-
mindfulness/ 
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Step 1: Becoming aware 

Deliberately adopt an erect and dignified posture, whether 
sitting or standing. If possible, close your eyes. Then, bring 
your awareness to your inner experience and acknowledge it, asking: what is my 
experience right now? 

• What thoughts are going through the mind? As best you can, acknowledge
thoughts as mental events.

• What feelings are here? Turn towards any sense of discomfort or unpleasant
feelings, acknowledging them without trying to make them different from
how you find them.

• What body sensations are here right now? Perhaps quickly scan the body to
pick up any sensations of tightness or bracing, acknowledging the
sensations, but, once again, not trying to change them in any way.

Step 2: gathering and focusing attention 

Now, redirecting the attention to a narrow ‘spotlight’ on the physical sensations of 
the breath, move in close to the physical sensations of the breath in the abdomen 
. . . expanding as the breath comes in . . . and falling back as the breath goes out. 
Follow the breath all the way in and all the way out. Use each breath as an 
opportunity to anchor yourself into the present. And if the mind wanders, gently 
escort the attention back to the breath. 

Step 3: expanding attention 

Now, expand the field of awareness around the breathing so that it includes a 
sense of the body as a whole, your posture and facial expression, as if the whole 
body was breathing. If you become aware of any sensations of discomfort, 
tension, feel free to bring your focus of attention right in to the intensity by 
imagining that the breath could move into and around the sensations.  In this, you 
are helping to explore the sensations, befriending them, rather than trying to 
change them in any way. If they stop pulling for your attention, return to sitting, 
aware of the whole body, moment by moment. 

 (When you are ready open your eyes and come back to the here and now) 

http://franticworld.com/the-three-minute-breathing-space-meditation-is-now-
free-to-download/ 
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About The Three Minute Breathing Space 
meditation 

Meditation is so overwhelming good for mental and 
physical health that it should be freely available whenever you need it. 

Three Minute Breathing Space is a mini-meditation that can put you back in 
control of your life when it starts to slip between your fingers. 

One of the great ironies of mindful awareness is that it often seems to evaporate 
just when you need it the most. When you’re becoming increasingly burned out, 
you tend to forget just how useful it can be for dealing with the feelings of being 
overwhelmed by the world’s seemingly relentless demands. When you’re 
becoming angry, it’s difficult to remember why you should remain calm. And 
when you’re anxious or stressed, you feel far too rushed to squeeze in a twenty-
minute meditation. When you’re under pressure, the last thing your mind wishes 
to be is mindful – tired, old thinking habits are infinitely more seductive. 

The Three-minute Breathing Space was created to deal with such situations. It’s a 
mini meditation that acts as a bridge between the longer, formal meditations 
detailed in our book Mindfulness and the demands of everyday life. 

Its impact is twofold: first and foremost, it’s a meditation that’s used to punctuate 
the day, so that you can more easily maintain a compassionate and mindful 
stance, whatever comes your way. In essence, it dissolves negative thought 
patterns before they gain control over your life – often before you’re even aware 
of them. Secondly, it’s an emergency meditation that allows you to see clearly 
what is arising from moment to moment when you feel under pressure. It allows 
you to pause when your thoughts threaten to spiral out of control, by helping you 
to regain a compassionate sense of perspective and to ground yourself in the 
present moment. 

The Breathing Space meditation concentrates the core elements of the 
Mindfulness programme into three steps of roughly one minute each. It’s best 
that you practise the Breathing Space twice a day. It’s up to you when you do it, 
but it makes sense to find regular times each day to set aside and stick to them, 
so that this becomes part of your daily routine. You may wish to do the actual 
practice while listening to the track (available in the Resources section of this 
Franticworld.com website). You may wish to listen to the track the first few times 
that you do the Breathing Space, but then feel free to do it on your own, silently 
guiding your own practice for about three minutes, keeping the three-step 
structure. It’s also worth reading the printed version of the meditation detailed 
below, so you can familiarise yourself with its hourglass pattern. 
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instructions 

This should take around 3-4 minutes. 

Approach the 
exercise with an 
open mind and a 
gentle curiosity. 

There are no rights 
or wrongs, just 
individual 
experiences. 

Do you feel a sense 
of anticipation, or 
an urge to 
immediately put the 
chocolate in your 
mouth? What 
physical 

sensations do you have? What emotions are you feeling? Just note them. 

Look at the chocolate- 

Consider its texture, colour, weight… 

Smell the chocolate - does the smell trigger any other senses? 

Where do you feel your sense of smell? 

Do you feel a sense of anticipation, or an urge to immediately put the chocolate in 
your mouth?  

What physical sensations do you have? What emotions are you feeling? Just note 
them. 

Place the chocolate in your mouth but DO NOT EAT!! 
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How does it feel as it melts? 

Where in your mouth can you taste it? 

What is the consistency? 

What is happening with your mouth, teeth, tongue, lips as it melts? 

Move the chocolate around your mouth 

Does the area of taste change? 

Does the taste itself change? 

What is happening to the chocolate? 

How do you feel? 

Swallow the chocolate, focusing on the sensation. 

Is there a lingering taste? 

How do you feel physically and emotionally? 

Take a little while to consider the experience. 

Now continue to the conclusion.... 
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Group Discussion 

How was this different from your general chocolate-eating experiences? 

More intense? Frustrating? More pleasurable? 

Were you more aware of your emotions during the exercise? 

Would this change your future experience of eating chocolate? 

Why? 
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Sexuality &
Sexual Health
LED BY THE DEPARTMENT OF EDUCATION
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Relationships, Sexuality and Sexual Health 
POST-SYMPOSIUM CONTENT 

Duration: 40-45 minutes 

This activity has been adapted from the activity Young people, ICT and sexuality.1 

Crossroads Outcomes 
1.2 Critically analyse situations, attitudes and behaviours that influence health, safety and 
wellbeing in different contexts. 

2.2 Recognise and respond appropriately to situations which may be harmful to self and others. 

3.3 Evaluate how the varied influences on attitudes and values impact on behaviours. 

4.4 Analyse the positive and negative implications of technology on their personal identity, 
relationships with others and their health behaviours. 
Crossroads Content What do we want students to know, 

understand or be able to do? 
Personal identity – Responding to others 
Influences on identity 
• Social and cultural norms

— influence of norms on behaviour 
• Positive and negative influences of technology

and media
— digital footprint 
— body image 

Relationships – Owning yourself 
Developing and maintaining respectful 
relationships 
• Rights and responsibilities

— rights and responsibilities in different 
relationships 

Relationships – Responding to others 
Influences on relationships 
• Technology

— impact of sharing information with 
others 

— being a positive influence 
Valuing and advocating for rights of self and 
others 
• Participation and advocacy

— asserting a stance on a situation or 
decision 

— upstander behaviour online and 
offline 

• Understand the implications of sexting and
the use of other technology on the health and
wellbeing of young people.

• Explore, analyse and question what is an
appropriate or inappropriate image to share
with others via technology.

• Increase awareness of the implications and
consequences of using mobile technologies
and online spaces as a forum for self-
expression and sharing personal material.

• Develop skills in becoming a critical
consumer of images.

• Develop positive decision making skills
regarding the appropriate sharing of images.

1 Ollis, D, Harrison, L & Maharaj, C, 2013, Sexuality Education Matters: Preparing pre-service teachers to teach sexuality education, Deakin 
University, Burwood, Vi
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Sexuality and sexual health – Owning yourself 
Safe and ethical behaviour 
• Safe and ethical behaviour

— consent
Sexuality and sexual health – Responding to 
others 
Influences on behaviour 
• Influences on behaviour

— personal values 
— social pressures 

• Influences of technology and media on
sexuality and sexual behaviour
— standards of behaviour 
— sharing information and images 

• Influences of the law on sexuality and sexual
behaviour
— confidentiality 
— consent 
— possession and distribution of explicit 

imagery 

Teaching notes 
In a youth culture where exposure to sexual content, sending and received images through mobile 
phones and email, and posting images on social networking sites are thoroughly normalised, we need 
to engage young people in discussions about setting appropriate boundaries on the images that they 
take and that they choose to send on.2 

It is imperative to educate young people and increase awareness of the potential challenge they may 
face and the implications and consequences of using mobile technologies and online spaces as a 
forum for self-expression and sharing personal material. Young people need to become critical 
consumers of online material, to consider the material they see and whether it is appropriate to share 
with others or more appropriate and ethical to report to an authority.  
Through this activity, students explore the appropriateness of materials and the role of technology as a 
medium for its distribution.  

Content discussed in these activities may be confronting for some students. It is important to establish 
a safe and effective classroom environment, where ground rules are clearly communicated. It is 
essential that students are encouraged to listen to and respect the values, beliefs and opinions of 
others. 

Required resources and materials for preparation 
− Texting or sexting cards – 1 set per pair or group of 4-5 students 
− Real life scenario cards – 1 set per pair or group of 4-5 students 

2 Powell, A, 2010, Sex, Power and Consent: Youth culture and the unwritten rules, Cambridge University Press, Port Melbourne
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Young People, Technology and Sexuality (45 minutes) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

20 minutes Sharing Images – 
what is appropriate? 

Explain to students: the focus of this session is on understanding and setting appropriate boundaries in 
regards to the sharing of images, particularly those of an explicit nature. Whilst levels of 
‘appropriateness’ differ in various settings, it is important that you are aware of the implications and 
consequences of using mobile technologies and online spaces as a forum for self-expression and the 
sharing of personal material. 

Activity: What is appropriate? 

Create an imaginary line in the room to use as a continuum from least offensive to most offensive. 

Activity: Texting or Sexting 

Students work in pairs or small groups with a set of the sexting and texting cards. These cards describe a 
wide range of images/videos that may be shared via digital media (phone, email, instant messaging and 
apps, social networking). 

In pairs or small groups, students discuss each card and determine where they would place that 
image/video in relation to the continuum (most offensive to least offensive). 

o Students should consider the position of the card if the image/video was sent digitally.
o Students will have differing opinions. For some students it may be offensive to send all

of these images/videos using digital media.

As a large group take some time to review the placement of cards from other groups. 

Facilitate a group discussion raising issues relating to culture, use of social media and sharing apps, 
public and private spaces, consent, consequences, risks, bullying.  

o Invite pairs/groups to nominate the placement of one or two cards. Encourage students
to explain reasons for the placement and the discussion and thought process for the
group when placing the cards.

As a group discuss: 
o What card positions did the pairs/groups agree upon?
o What card positions did the pairs/groups disagree on?
o Was it easy for the pair/group to come to a shared position?

o Teacher Resource: 
Texting or sexting 
cards (Page 119 if 
Teacher 
Workbook) 
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o Did males and females have different ideas?
o Were there any other factors that influenced where people wanted to place the cards,

e.g. culture, values, family background, personal experiences?

15 minutes What’s the risk? In small groups, students explore one of the real life scenarios. 

Within their group, students discuss and record: 
o What options does the young person have?
o What factors are influencing this individual’s decision? Consider the internal and

external pressures.
o What are the risks or consequences of each option? Consider both the positive and

negative consequences.

As a whole group, invite each group to share their scenario and the discussions that took place in their 
group.  

Teacher notes have been provided to guide discussions for each scenario. 

o Teacher Resource: 
Real life scenario 
cards (Pages 
120-122 of Teacher 
Handbook)

o Teacher Resource: 
Teacher Fact Sheet 
(Pages 117-118 of 
Teacher Handbook) 

5-10 minutes Conclusion As a whole group, ask students to reflect on the following questions. 
o Is this type of technology use common among young people?
o Are these scenarios reflective of what has happened among your friends or peer group?
o Would any of these scenarios be considered illegal activities?
o To what extent are young people aware of the laws around technology and sexual

images?
o What impact can inappropriate use of technology have on the wellbeing of the young

people involved?
o What are some strategies young people can use to protect themselves and others and

ensure technology is used for appropriate and positive action?
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Teacher fact sheet – Young people, technology and sexuality 

Socially, the current generation of young people who has grown up in a world with constant access to 
mobile technology and online communications, has different ways of communicating from previous 
generations. With the increased availability of internet and mobile technologies, media users have 
progressed from passive viewers of media content to active contributors.  

Mobile phone providers, social networking websites (e.g. Facebook), personal blog websites and video 
posting websites (e.g. YouTube) see young people aged 14-34 as the greatest proportion of this consumer 
market. Furthermore, the Australian Communication and Media Authority (ACMA) reports that use of 
information and communication technology (ICT) for social networking purposes far exceeds the hours 
spent on homework1.  

The internet, technology and media resources can be used to enhance young people’s social experiences 
and connections through safe and supportive environments. Online technology offers the potential to 
engage with young people who are hard-to-reach through more traditional forms of communication. 
Many young people feel more confident and empowered online, and are able to discuss sensitive topics 
such as mental health and sexual health, and receive immediate feedback.  

Technology and ICT have become an important part of social life and a forum for the exploration and 
presentation of their identities including their sexual identity2. Sexting can be generally described as “the 
practice of using a mobile phone to take and send nude (including semi-nude) photographs to other 
phones or Internet sites.” 3  

The National Survey of Australian Secondary Students and Sexual Health 2013 found that nearly a third 
(31%) of students who are sexually active had used social media for sexual reasons. Just over one quarter 
had sent a sexually explicit photo of themself. While misuse of social media clearly has the potential for 
harm, it has been found that behaviours such as ‘sexting’ were largely an adult concept that young people 
did not feel adequately reflected their everyday experiences of creating and sharing digital images.4   

There are concerns that young people, particularly females, are increasingly expected to engage in 
creating and sharing semi-nude and nude images as part of healthy sexual relationships. When an image is 
shared, it has the risk of being circulated widely without consent. Sharing images through social media 
can place pressure on young people to fit a certain image, and open themselves up to be judged by others.  

Critical literacy skills are increasingly important for young people to access, validate, synthesise and 
respond to information to make informed choices about their health, safety and wellbeing. Young people 
need to become critical consumers of images, to consider the images they see and whether they are 
appropriate to share with others or more appropriate and ethical to report the image to an authority. It is 

1 Australian Communication and Media Authority. 2008. Internet use and social networking by young people, no. 1, September 2008, Media and 
Communications in Australian Families series 
2 Powell, A 2010b, ‘Safe sext’, DVRCV Quarterly, edn 2, Winter, pp. 1–5. 
3 Chalfen 2009, cited in Albury, K., Crawford, K., Byron, P. & Mathews, B. 2013. Young People and Sexting in Australia: ethics, representation and the law. 
April 2013. ARC Centre for Creative Industries and Innovation/ Journalism and Media Research Centre, University of New South Wales, Australia 
4 Albury, K., Crawford, K., Byron, P. and Mathews, B. (2013) Young people and sexting in Australia: ethics, representation and the law, ARC Centre for 
Creative Industries and Innovation/ Journalism and Media Research Centre, University of New South Wales, Australia.
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equally imperative to educate young people and increase awareness of the potential challenge they may 
face and the implications and consequences of using mobile technologies and online spaces as a forum for 
self-expression and sharing personal material.  
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Texting or sexting cards 

A photo of a woman dressed in a 
burqa 

A photo of a group of friends 
waterskiing at the dam 

A private photo that a girl shared 
with her partner A video of a group singing happy 

birthday to a friend 

A video of someone being bullied School photos 

A photo of males getting changed 
at the local pool 

A video of a couple kissing at a 
party without them knowing 
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Real life scenarios 

Scenario One 

My new boyfriend has asked me 
to send him a naked photo of 

myself. I really like him and he 
has promised he will not show it 

to anyone else. I think I trust him. 
Surely it can’t be that big a deal. 

Scenario Two 

I am male and I am being bullied 
at school for not having sexual 

images of girlfriends on my 
mobile phone to share with my 

mates. 

Scenario Three 

One of the guys snuck into the 
girls change rooms, took a photo 

on his phone of them getting 
changed for PE and is sending it 

to all his mates. 

Scenario Four 

One of my so-called friends took 
some private photos off my 
mobile phone and sent them 

around the playground. He says 
it’s my fault because I didn’t have 

a password on my phone. 

Scenario Five 

Without my consent, somebody 
has posted a photo of me on 

Facebook in my swimmers. I am 
devastated, as people are now 

posting horrible comments about 
my appearance. 

Scenario Six 

My best friend has told me she is 
planning to send a sexual image 

of herself to this boy at school she 
likes in the hope he may ask her 
out. She says everyone else is 

doing it, so what’s the big deal? 
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A video of a boy in his underwear 
from the PE change rooms, taken 

without him knowing 

A selfie of someone in their 
underwear found on a friend’s 

phone accidently 

A photo up a skirt taken as a girl 
climbs some stairs 

A photo of person in traditional 
ceremonial dress (e.g. body paint) 

A photo of a new student crying 
which has been shared around the 

school 

A video of people competing at a 
swimming carnival 
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Real life scenarios – Teacher discussion information sheet 
Source: Ollis, D, Harrison, L & Maharaj, C, 2013, Sexuality Education Matters: Preparing pre-service teachers to teach sexuality education, 
Deakin University, Burwood, Vi 

Scenario One - Naked photo 
My new boyfriend has asked me to send him a naked photo of myself. I really like him and he has 
promised he will not show it to anyone else. I think I trust him. Surely it can’t be that big a deal. 

Risks or consequences discussion points 
Your boyfriend may send it to other friends, who in turn may also forward it on. 

This may lead to humiliation, embarrassment, bullying or harassment, all of which could lead to 
your self-harm. 

It may have ramifications in the future if you begin to date someone else, or you join a new 
club/sports team, or if you are applying for a job at some stage. 

Taking, sending or receiving sexual images of a minor is illegal. If you’re found to have a naked 
or semi-naked photo of someone under 18 on your phone or your computer, you can be charged 
with a criminal offence. If you forward the photo to someone else you can be charged with a 
criminal offence even if you delete it from your own phone. You can be charged even if it is a 
photo of yourself and you agreed to the photo being sent. 

Scenario Two - Refusing to engage in sexting 
I am male and I am being bullied at school for not having sexual images of girlfriends on my 
mobile phone to share with my mates. They’re calling me gay because I don’t engage in ‘sexting’ 
and sharing of such images. 

Risks or consequences discussion points 
Peer pressure can be extremely difficult to resist, however there are many other ways to be 
yourself, or express your masculinity if you choose to, without having to conform to this 
pressure. By standing up to them and continuing to refuse to conform you will in fact gain respect 
from your wider community in the long term although this is very difficult to know in the short 
term. 

Your role as an active bystander in challenging these so-called social norms that promote and 
condone sexual violence against females is courageous and demonstrates the far greater values 
and ethics that society needs. 
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Scenario Three - Privacy 
One of the guys snuck into the girls change rooms, took a photo on his phone of them getting 
changed for PE and is sending it to all his mates. 
 
Risks or consequences discussion points 
This is an invasion of privacy. No consent has been given to take the photo. Furthermore, taking, 
sending or receiving sexual images of a minor is illegal (see the first scenario). 
 
Scenario Four - Privacy and security 
One of my so-called friends took some private photos off my mobile phone and sent them around 
the playground. He says it is my fault because I didn’t have a password on my phone. 
 
Risks or consequences discussion points 
It is not your fault, your friend has invaded your privacy. No consent has been given. 
However, it is better if you have a password on your phone and this should not be shared with 
anyone. 
 
Scenario One - Five 
Without my consent, somebody has posted a photo of me on Facebook in my swimmers. I am 
devastated, as people are now posting horrible comments about my appearance. 
 
Risks or consequences discussion points 
If you know who it is, consider asking them to delete the photo from Facebook. 
If you think it is now out of your control, talk to a trusted adult or contact a Kids Helpline 
counsellor (1800 55 1800) to work out what you can do. Ensure you speak to a counsellor or 
trusted adult to help you deal appropriately with the situation. 
 
Scenario Six - Peer pressure 
My best friend has told me she is planning to send a sexual image of herself to this boy at school 
she likes in the hope he may ask her out. She says everyone else is doing it, so what’s the big 
deal? 
 
Risks or consequences discussion points 
You must be an ethical friend and alert her to the consequences of her actions. 
Your intervention may influence her into making a different decision, or a more informed one. As 
a community citizen we must encourage and model challenging or speaking out against social 
norms that may be related to gender violence against females. As an honest friend you should feel 
comfortable offering your advice. 
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Drugs, 
Alcohol
& Safe Travel
LED BY THE DEPARTMENT OF EDUCATION
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Drugs and Alcohol and Safe Travel 
POST-SYMPOSIUM CONTENT 

Duration: 1.5 hours 

Crossroads Outcomes 
1.2 Critically analyse situations, attitudes and behaviours that influence health, safety and 

wellbeing in different contexts.  

2.1 Formulate and reflect on strategies and personal actions that enhance health, safety and 
wellbeing relevant to their current situation. 

2.3 Evaluate the skills and actions that could be used in various situations which promote the health, 
safety and wellbeing of self and others.  

3.2 Analyse the relationship between health behaviours and personal beliefs, attitudes and values. 

7.1  Identify appropriate sources of support. 
Crossroads Content What do we want students to know, 

understand or be able to do? 
Safe Travel– Owning yourself 

Travelling safely locally and overseas 
• Safe travel

— planning for safe travel 
— protective behaviours 
— strategies to minimise harm to self and others 
— seeking help 

• Challenging personal attitudes and behaviours as
increasingly independent road users
— rights and responsibilities as a passenger 
— rights and responsibilities as a driver 
— assertiveness as a driver and passenger 
— making informed decisions  

Safe Travel – Responding to others 

Protecting each other 
• Looking out for others
— planning for safe travel with others
— supporting yourself and others

Drugs and Alcohol – Owning yourself 

Use of drugs and Alcohol 
• Identifying solutions and responding to situations

which involve the use of drugs and alcohol.
— recognising risk 
— planning strategies to reduce harm in various 

situations 

• Understand the risks of travelling
locally and overseas.

• Recognise the importance of
planning for safe travel.

• Develop knowledge of strategies
to minimise harm to self and
others.

• Develop a deeper understanding
of their rights and responsibilities
as a driver and as a passenger
overseas to be able to make
informed decisions about travel
when overseas.

• Develop a deeper knowledge and
understanding of the impact that a
road crash has on a community.

• Reflect on their personal attitudes
and behaviours as an increasingly
independent road user.

• Develop a deeper knowledge and
understanding of how to protect
and support others.
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PLANNING YOUR OVERSEAS HOLIDAY (1.5 HOURS) 

Timing 
(Est.) 

Overview Content and Strategy Resources 

35 minutes Researching holiday 
destinations 

Explain to students: Planning for overseas travel is an important skill. This lesson will provide you 
with the opportunity to become more aware of the considerations and steps that need to be taken when 
planning for a safe and enjoyable holiday. This includes understanding the destination travel 
requirements, culture, environment and laws, enabling you to make informed decisions and be able to 
minimise harm to yourself and others. 

Activity: Choosing a destination, but which one? 

Divide students into small groups of 3-4.  
Each group chooses a destination card. Destinations include: 

o Bali
o Thailand
o South Africa
o Brazil
o Vietnam
o North America
o Croatia
o United Kingdom
o China
o Singapore

Students work together to research the necessary information on their destination in order to plan a 10-
day trip. 

Activity: Research 
Instruct students to use the following resources: 

- www.smartraveller.gov.au
- Nicole Fitzsimons Travel Safety Guide

Questions to research and present on the below to the class/group: 

1. What documentation is necessary to visit the destination? Detail how this documentation can
be accessed and the timelines involved. For example, passport, visa, insurance, health check.
Put this in a table format, organised by time frames leading up to your flight date.

o Electronic device 
with access to 
internet.

o Nicole Fitzsimons 
Foundation Travel 
Safety Guide.

o Teacher Resource: 
Destination Cards 
(Page 129 of 
Teacher 
Handbook)

o Pages 57-59 of 
Student Handbook. 
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2. What do you need to remember in regards to your passport before and during your travel?
3. What should you do with all your travel documents before your departure?
4. Visit the ‘Guide for all Travellers’ page on Smartraveller and explain what you will do in

terms of spending money for your destination. Include the ‘how’ and ‘why’. Are there any
risks with this option/s?

5. How much spending money will you need? Prepare a rough spending budget (include meals,
travel, entertainment, shopping).

6. Do you need to let anyone know that you’re travelling? Who would you inform and why?
7. Read through the advice for local travel of your destination and highlight the five biggest risks

when traveling around that destination (especially on the roads).
8. List three to five strategies you would employ to increase safety when travelling in your

destination.
9. How will you keep in contact with family and friends whilst you are away? How often will

you be able to contact them/keep in touch?
10. Use the ‘partying safely’ section on Smartraveller. Discuss as a group and highlight five

strategies to ensure a safe night out when partying overseas at your destination, particularly in
regards to protecting you and your mates against drink spiking?

11. Will you hire vehicles or equipment during your stay? If so, describe what you will need to
consider.

12. Identify three organisations/support services that you could access if you found yourself in
trouble or needed help.

40 minutes Presentation and 
formative assessment 

Activity: Presentation 
Students prepare a travel presentation on their destination, based on the research conducted. Students 
may choose to create a powerpoint, Prezi, video/imovie or an e-brochure. These will be shared with the 
class/group. Depending on time, students may observe one or two other group presentations, walk 
around the room and view presentations that are setup or upload to a shared drive. 

Activity: Peer Feedback 
Students provide feedback on group presentations. Include a “star” (what did you like) and a “wish” 
(what could be better). 

o Electronic device
with access to
internet.

o Nicole Fitzsimons
Foundation Travel
Safety Guide.
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Adapted from The Nicole Fitzsimons Foundation-Travel Safety Toolkit – ‘Planning your overseas holiday.’ 

15 minutes Reflection and close Activity: Personal reflection 

Students complete this reflection independently. 

Ask students to reflect on Nicole’s accident and her family’s journey. In their workbook., students will 
respond to the following: 

o How could the accident have been avoided?
o If they were in a similar situation, what choices would they make and why?
o What three messages will you take away from this?

Students are encouraged to record their reflection and then move around the room and share with a 
peer. 

o Page 59 of Student 
Handbook. 
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Drugs, Alcohol and Safe Travel 
POST-SYMPOSIUM CONTENT 

Planning Your Overseas Holiday – Destination cards 

Print and laminate. You may choose to add destinations to the list. One card per group. 

Bali Thailand South Africa 

Brazil Vietnam North America 

Croatia Turkey United Kingdom 

China Singapore Nepal 
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Key contacts

QUESTIONS RELATING TO CROSSROADS CONTENT & SYMPOSIUM PAYMENT:

Department of Education
Hayley Dean
Senior Curriculum Officer, PDHPE
NSW Education Standards Authority
Email: hayley.dean@nesa.nsw.edu.au
Phone: 0403 298 654

QUESTIONS RELATING TO CROSSROADS SYMPOSIUM:

University of Wollongong
James Terry
Schools Outreach Coordinator 
University of Wollongong
Email: in2uni@uow.edu.au
Phone: 4221 5557
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