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Dear Teacher, 

Thank you for engaging your Year 2 students in our Go Big! digital story program. This 
resource aims to provide students with an opportunity to explore lifelong learning, build 
confidence in their own ability and increase motivation towards higher education for when 
the school journey is complete.

The Go Big! digital story series was developed in collaboration with in-classroom school 
teachers and staff from the University of Wollongong’s (UOW) Outreach & Pathways 
team along with School of Education and Early Start team. The program is offered as a 
student’s first encounter with UOW’s Outreach programs (In2Uni) with a view to supporting 
aspirations of those from underrepresented student populations to higher education. 
Research demonstrates that the earlier a disruption occurs in a child’s life the more likely 
they are to continue with their education. When considering how to describe aspiration to 
kids, we find that it is often associated with a whimsical sense of dreaming about the future. 
A lot of kids have ‘big dreams’ about what they want to do as adults — whether that’s to 
become a professional athlete, a teacher or a celebrity — but no idea of what it takes to get 
there. Dreaming about the future is important, but without a plan, it often ends with just 
that, a dream; we need to diminish the disconnect between kids dreaming and kids doing 
(Schwartz, 2013).

The Go Big! digital story series is linked with curriculum outcomes and aims to provide 
students with an opportunity for career discovery, to raise social capital, understand their 
personal values and foster authentic learning activities to enhance their knowledge of 
career pathways. Whilst it is important for children to engage with community and work 
related organisations, primary school teachers are influential in building positive ideas about 
education, work and gender in their students.  Closely connected to the raising of social 
capital is the influence of trust, particularly institutional trust. Fuller (2013, p.13) argues this 
‘…facilitates a student’s willingness to accept the legitimacy of the educational system in 
terms of determining future lives…’ and ‘fosters a willingness to become actively involved 
with the school.’  The career development of students will have an impact on the choices 
they make in life, the success they enjoy and their resilience through the inevitable changes 
of their life and work roles (Hodder, 2006). We believe by raising educational awareness and 
aspirations in Year 2 students, that attainment will then follow. 

We are excited to deliver this unit of work and integrate the concepts of career aspirations 
into the school curriculum, helping students realise that higher education may be an option 
for them. 

If you have any questions about this resource, or any of our programs, please do not 
hesitate to contact our staff at In2Uni. 

Kind regards, 

The In2Uni Team
www.uow.edu.au/in2uni-myway 

The Early Start Team 
https://earlystart.uow.edu.au/index.html



HOW TO USE THE ‘GO 
BIG!’ RESOURCES
The Go Big! digital story series is completed within classrooms, delivered by the classroom 
teacher and followed by an excursion to our Early Start Discovery Space at UOW. Teachers 
will receive 20 hours of professional accreditation through NESA as a result of participating in 
the program. The program will be implemented through:

1. A professional development session for teachers held on campus (2 hours)

2. A classroom module series that includes five digital stories, along with guided 
discussion prompts and in-class activities which will familiarise students with concepts 
around aspirations for higher education and scenarios they will encounter through the 
subsequent campus excursion. Each digital story is between 3-4 minutes in duration 
and includes three prompts, labelled ‘Critter Discussion Time’ at which point we 
invite you as the teacher, to explore concepts that are presented in the animations.  
We suggest that the duration of each story including these discussions is around 8 
minutes. Each story provides a focus on one component of our overarching message of 
aspirations + awareness + attainment = progression or in more accessible language for 
students, ‘I want to…’ + ‘I know how to…’ + ‘I am able to…’ = ‘I will’. With each story, two 
to three activities are provided where you have the choice to select those that suit your 
cohort or complete all at your discretion. (6 hours preparation; 7.5 hours delivery in-
class) 
 
* Please note: A pre-classroom survey activity (Me at university) is included in this 
handbook following the Learning Sequences overview. Please ensure you complete this 
ahead of delivering the classroom modules. The activity is repeated in Module 5, and 
will gauge the changes in learned perceptions of students towards university from the 
commencement to completion of the Go Big! digital story series.

3. An on-campus visit to the Early Start Discovery Space, at a subsidised cost to the 
school. The activity worksheets can be found in the separate ‘Early Start Discovery 
Space Excursion’ handbook. This excursion is of 2 hour duration + 30 minute lunch 
break with session time options of:

• Session 1: 9.30am – 11.30am
• Session 2: 11.30am – 1.30pm

HOW TO GET ACCREDITATION

1. Complete and participate in the three 
activities above.

2. Email the In2Uni team (in2uni@uow.
edu.au) with your name and NESA 
number. 

3. Complete a short reflective piece about 
your experience. The In2Uni team will 
provide you with a template upon 
receipt of the above email. (2 hours)

WHAT IS A CRITTER?

Critters are the Discovery Space’s mascots. 
Based on the idea of imagination, the two 
critters Cloud and Burst, represent the two 
sides of the creative idea; imagination and 
action. These characters help 
deliver information and 
add to the experience in 
the Space, and in a similar 
way will help deliver 
information throughout 
the digital stories.



WHAT’S INSIDE
LESSON SEQUENCES & OUTCOMES OVERVIEW
_

ME AT UNIVERSITY PRE-DELIVERY ACTIVITY (FIRST RESPONSE)
_

MODULE 1: CONSTRUCTION SITE- ENGINEER & ASPIRATIONS
Lesson Plan
Activity 1: My aspirations- making choices
Activity 2: What do others say?
Activity 3: All about me montage

_

MODULE 2: TUMMY TOUR- NURSING & AWARENESS OF SELF
Lesson Plan
Activity 1: What can I do with my skills
Activity 2: How do I like to learn?
Activity 3: Do I recognise emotions?

_

MODULE 3: LIGHTS, SOUND, ACTION- ACTING & ATTAINMENT
Lesson Plan
Activity 1: Grow your brain
Activity 2: Reaching out by asking questions
Activity 3: Engaging others in securing achievement

_

MODULE 4: THE DIG- ARCHAEOLOGIST & PROGRESSION
Lesson Plan
Activity 1: Seeing goals achieved
Activity 2: Acknowledging your skills 

_

MODULE 5: CRITTER CAFE- ENTREPRENEUR & HIGHER EDUCATION
Lesson Plan
Activity 1: Bridges and barriers
Activity 2: What is university?
Activity 3: Me at university post-delivery activity (final response)

_
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LEARNING SEQUENCES 
AND OUTCOMES

1. CONSTRUCTION SITE: ENGINEER & CAREER ASPIRATIONS

Classroom activities The aim of this set of activities is to target three concepts:
- engagement through provoking a sense of curiosity and creativity
- self-worth by exploring concepts of doubt and confidence
- purpose by building a sense of responsibility over their education so that they 
care what happens in school

Guided Critter Discussions:
- exploring connections between skills and aspirations, confidence

Activities:
- what career appeals to me?
- how do others see me? 
- how do I see myself?

Classroom outcomes GD1.9 describes the characteristics that make them both similar to others and 
unique.
COS1.1 Communicates appropriately in a variety of ways.
EN1-10C thinks imaginatively and creatively about familiar topics, ideas and 
texts when responding to and composing texts.
EN1-11D responds to and composes a range of texts about familiar aspects of 
the world and their own experiences.
EN1-12E identifies and discusses aspects of own and others’ learning.
HT1-2 identifies and describes significant people, events, places and sites in the 
local community over time.
V1 refers to a sense of their own worth and dignity.
V2 respects the right of others to hold different values and attitudes from their 
own.

Excursion idea Assess/complete components of house construction:
- layering bricks, laying roof tiles and carpet (patterns, tessellation, shapes)
- working out area and perimeter of house

Excursion curriculum 
connection

Mathematics:
-  working mathematically
-  number and algebra
-  measurement and geometry

Excursion outcomes MA1-1WM describes mathematical situations and 
methods using every day and some mathematical 
language, actions, materials, diagrams and symbols.
MA1-2WM uses objects, diagrams and technology to 
explore mathematical problems.
MA1-8NA creates, represents and continues a variety 
of patterns with numbers and objects.
MA1-10MG measures, records, compares and estimates 
areas using uniform informal units.
MA1-15MG manipulates, sorts, represents, describes 
and explores two-dimensional shapes, including 
quadrilaterals, pentagons, hexagons and octagons.
MA1-16MG represents and describes the positions of 
objects in everyday situations and on maps.
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2. TUMMY TOUR: NURSING CAREER & AWARENESS OF SELF

Classroom activities Self-awareness evolves during childhood - its development is linked to 
metacognitive processes of the brain. With a greater awareness of the various 
applications of knowledge and skills, students learn to regulate their behaviour 
to optimise learning.

Guided Critter Discussions:
- what is a skill and the uniqueness of individual skill sets and how they relate 
to aspirations

Activities:
- what do my skills reveal about me?
- how do I like to learn?
- getting comfortable with EQ

Classroom outcomes GD1.9 describes the characteristics that make them both similar to others and 
unique.
EN1-1A communicates with peers and known adults in informal and guided 
activities demonstrating skills of group interaction.
EN1-8B recognises that there are different kinds of texts when reading and 
viewing and shows an awareness of purpose, audience and subject matter.
EN1-10C thinks imaginatively and creatively about familiar topics, ideas and 
texts when responding to and composing texts.
EN1-11D responds to and composes a range of texts about familiar aspects of 
the world and their own experiences.
EN1-12E identifies and discusses aspects of own and others’ learning.
MA1-17SP gathers and organises data, displays data in lists, tables and picture 
graphs and interprets the results.
V1 refers to a sense of their own worth and dignity.

Excursion idea Focus areas:
- human anatomy
- how the digestive system works
- skeletal structure

Excursion curriculum 
connection

Science:
-  living world

PDHPE:
-  growth and development
-  personal health choices

Excursion outcomes ST1-10LW describes external features, changes in and 
growth of living things. 
ST1-11LW describes ways that different places in the 
environment provide for the needs of living things.
GDS1.9 describes the characteristics that make them 
both similar to others and unique.
PHS1.12 recognises that positive health choices can 
promote wellbeing.
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3. LIGHTS, SOUND, ACTION: ACTING CAREER & ATTAINMENT

Classroom activities Simply, attainment is the fact of achieving a goal towards which you have been working. 
Educational attainment is a powerful predictor of wellbeing - it qualifies one for a 
broader range of jobs and is a protection against unemployment. An emerging viewpoint 
across OECD (2012) countries is that education systems must provide successful 
educational outcomes for all students. Increasingly, it is no longer seen as adequate to 
provide equal access to the same ‘one size fits all’ educational opportunity. The idea that 
students fail because of their own personal shortcomings (academic or otherwise) is 
being superseded by the idea of school failure. 

Guided Critter Discussions:
- exploring the difference between technical and transferrable skills along with 
the application of these towards attaining an aspiration

Activities:
- what can I say to myself when I have self-doubt?
- reaching out by asking the right question
- engaging others in achieving my aspiration

Classroom outcomes GD1.9 describes the characteristics that make them both similar to others and 
unique.
COS1.1 communicates appropriately in a variety of ways.
DMS1.2 recalls past experiences in making decisions.
EN1-10C thinks imaginatively and creatively about familiar topics, ideas and 
texts when responding to and composing texts.
EN1-11D responds to and composes a range of texts about familiar aspects of 
the world and their own experiences.
EN1-12E identifies and discusses aspects of own and others’ learning.
HT1-2 identifies and describes significant people, events, places and sites in the 
local community over time.
V1 refers to a sense of their own worth and dignity.
V2 respects the right of others to hold different values and attitudes from their 
own.

Excursion idea Complete performance:
- retelling of classic story through drama play
- retelling of classic story using musical instruments
- coordinating rhythm, rhyme, actions, music and lyrics
- selecting costumes, props, music and lighting for performance

Excursion curriculum 
connection

Creative Arts:
-  drama
-  music

Excursion outcomes DRAS1.1 takes on roles in drama to explore familiar and 
imagined situations.
DRAS1.2 conveys story, depicts events and expresses 
feelings by using the elements of drama and the 
expressive skills of movement and voice.
DRAS1.3 interacts collaboratively to communicate the 
action of the drama with others.
DRAS1.4 appreciates dramatic work during the making 
of their own drama and the drama of others.
MUS1.1 sings, plays and moves to a range of music, 
demonstrating an awareness of musical concepts.
MUS1.2 explores, creates, selects and organises sound 
in simple structures.
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4. THE DIG: ARCHAEOLOGIST CAREER & PROGRESSION

Classroom activities Education is a central pillar of our economy with many arguing it is an investment in human 
capital that contributes to our society more generally (Heckman, 2006).  Happily, there has 
been significant growth in undergraduate enrolments by equity group since 2008, however, 
there is an achievement gap – students from disadvantaged homes often perform poorly 
at school making it a struggle to stay motivated and keep turning up when they may feel 
inadequate to complete the work set (Adoniou, 2016). There is contention that the issue of 
underrepresented student populations in HE is not a signal of low aspirations; Hughes and 
Brown (2014) argue that it is more around the concept of attainment along with a lack of 
social capital and human resources to grapple with the institutional literacies. The skills to 
persist and succeed through school, university and beyond come about by the setting of 
high expectations for what each child can achieve, despite their levels of disadvantage and 
need to be complemented with supportive structures and services (OECD, 2012).

Guided Critter Discussions:
- the concept of Learner Progression Framework while exploring BIG ideas and 
setting goals for the student’s own A+A+A=P 

Activities:
- award yourself, complete your testamur with graduation information
- build your own graduation artefact, mortar 

Classroom outcomes GD1.9 describes the characteristics that make them both similar to others and 
unique.
EN1-10C thinks imaginatively and creatively about familiar topics, ideas and texts 
when responding to and composing texts.
EN1-11D responds to and composes a range of texts about familiar aspects of the 
world and their own experiences.
EN1-12E identifies and discusses aspects of own and others’ learning.
HT1-2 identifies and describes significant people, events, places and sites in the 
local community over time.
V1 refers to a sense of their own worth and dignity.
DMS1.2 recalls past experiences in making decisions.
V3 enjoys a sense of belonging. 
V6 commits to realising their full potential.

Excursion idea Complete archaeological dig and discuss importance of:
- tools used
- grid references and coordinates
- record keeping 

Excursion curriculum 
connection

History:
-  the past in the present
Geography:
-  features of places
Mathematics:
-  working mathematically
-  measurement and geometry
-  position

Excursion outcomes HT1-3 describes effects of changing technology on 
people’s lives over time. 
HT1-4 demonstrates skills of historical enquiry and 
communication. 
GE1-1 describes features of places and the connection 
people have with places. 
GE1-2 identifies ways in which people interact with 
and care for places.
MA1-1WM describes mathematical situations and 
methods using every day and some mathematical 
language, actions, materials, diagrams and symbols.
MA1-9MG measures, records, compares and estimates 
lengths and distances using uniform informal units, 
metres and centimetres.
MA1-16MG represents and describes the positions of 
objects in everyday situations and on maps.
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5. CRITTER CAFE: ENTREPRENEUR CAREER & HIGHER EDUCATION

Classroom activities This module continues to build awareness while encouraging students to 
discover possibilities outside of their known environment. Empowering an 
understanding so students have the capacity to make informed choices that 
are not limited by socio-economic status, location or cultural background.

Guided Critter Discussions:
- finding ways to gain awareness about how to achieve a desired outcome 
- discerning what they do and do not know about higher education

Activities:
- awareness of bridges and barriers 
- reflecting on what I know about university
- me as an undergraduate student

Classroom outcomes GD1.9 describes the characteristics that make them both similar to others and 
unique.
EN1-10C thinks imaginatively and creatively about familiar topics, ideas and 
texts when responding to and composing texts.
EN1-11D responds to and composes a range of texts about familiar aspects of 
the world and their own experiences.
EN1-12E identifies and discusses aspects of own and others’ learning.
HT1-2 identifies and describes significant people, events, places and sites in the 
local community over time.
V1 refers to a sense of their own worth and dignity.

Excursion idea Role play running a business: 
- Management of floor – safety, cleaning, restocking shelves, customer service 
- Performing transactions and counting the till 
- Interviewing people to work in your business – assigning roles 
- Create menus/shopping catalogs

Excursion curriculum 
connection

Mathematics

PDHPE:
- safe living 
- interacting 

English

Excursion outcomes MA1-1WM describes mathematical situations and 
methods using every day and some mathematical 
language, actions, materials, diagrams and symbols.
MA1-2WM uses objects, diagrams and technology to 
explore mathematical problems.
MA1-3WM supports conclusions by explaining or 
demonstrating how answers were obtained.
SLS1.13 Recognises that their safety depends on the 
environment and the behaviour of themselves and 
others.
INS1.3 Develops positive relationships with peers and 
other people.
EN1-1A communicates with a range of people 
in informal and guided activities demonstrating 
interaction skills and considers how own 
communication is adjusted in different situations.
EN1-2A plans, composes and reviews a small range of 
simple texts for a variety of purposes on familiar topics 
for known readers and viewers.
EN1-8B recognises that there are different kinds 
of texts when reading and viewing and shows an 
awareness of purpose, audience and subject matter. 



PRE-DELIVERY ACTIVITY:
ME AT UNIVERSITY 

PURPOSE:
It’s well established that exercising imagination contributes a lot to children’s learning (Skinner, nd). Prior 
to participating in the Go Big! series, teachers are able to gain a sense of what their students perceive 
university and their role in higher education to eventually be. This activity is repeated in Activity 3 of 
Module 5 to see if student perceptions, aspirations, and understanding of attainment have changed since 
completing the classroom modules of the digital stories.

MATERIALS:
• Me at university worksheet

• Coloured textas, pencils, crayons

SET UP:
Using the worksheet and colouring tools:

• Have students draw their own interpretation of themselves at a university on the worksheet provided.
• Encourage students to list topics/subjects or areas of interest they may have at this point that may in 

the future, become the discipline or area of study they pursue.
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11

ENGINEER 
& CAREER 

ASPIRATIONS

CONSTRUCTION 
SITE



CLASSROOM 
LESSON PLAN
AIM: 

• To begin dialogue about educational pathways, options and opportunities to enhance and support 
student aspirations 

• Encourage engagement through provoking a sense of curiosity and creativity
• Build a sense of responsibility over one’s education so they care what happens in school and to help 

drive academic achievement.

TIME: 

• Digital Story, 8 minutes including Critter Discussion Time
• Activities, 30 minutes each or as needed

RESOURCES:

• As per the activity sheets following

GUIDED DISCUSSIONS TO REINFORCE COMPREHENSION:

At age 6, students should be able to answer questions which require them to think about what may, 
might, could or would happen to materials, objects or events, explain how and why, hypothesise and 
evaluate. Using Barrett’s Taxonomy (Clymer, 1968), students at age 8 need questions that challenge 
them to think and project their experiences and ideas onto other characters and settings. The questions 
should prompt students to evaluate, infer and show appreciation of a situation. With this cohort at age 
7, a combination of the two should provide access to evaluation of comprehension across a spectrum of 
levels. 

Through the Critter Discussion Time, questions as suggested below can be used to explore the concepts, 
or create questions relevant for your cohort:

Critter Discussion Time 1: 

 O How would you describe the skills that Jessica has?
 O How do these connect to what you learn here at school?
 O What sort of job could Jessica do with these skills?
 O Where could Jessica work using these skills?

Critter Discussion Time 2:

 O Why does Jessica think she can’t use her skills in a grown-up job?
 O How do you think Jessica felt when the others laughed at her?
 O What does it mean to doubt yourself? 
 O If you were Jessica, what would you do?

Critter Discussion Time 3:

 O How would you describe your skills?
 O What sort of grown-up job might you consider with your skills?
 O Is there anything further you need to learn to do this job?
 O Do you think further qualifications are needed for the work you aspire to?
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ACTIVITY 1:
MY ASPIRATIONS- MAKING CHOICES

PURPOSE:
Kids’ ideas of who they can be when they ‘grow-up’ are not limited at this 7yr age. It is only as they 
continue in the journey of life that seeming ‘barriers’ appear and start to limit the aspiration of ‘who I want 
to be’.

Research shows that girls don’t all want to be princesses and ballerinas anymore. According to a 2015 
nationwide survey of 500 children between the ages of one and 10, more girls, 41 per cent, want to go into 
science, technology, engineering and math careers as compared to boys, at 32 per cent (Adams, 2015). 
Demonstrating that career aspirations need not be defined by factors such as gender, socio-economic 
status and location is essential to keeping the ‘dream alive’ for this cohort.

MATERIALS:
• Dress-up box of props that identify particular career identities or

• Set of cards with career characters available for selection by students

• Tables of information regarding job statistics in Australia for use as required: https://www.jobs.gov.au/

australian-jobs-publication

SET UP:
Children choose a ‘career prop’ or ‘career card’:

• Sitting in a circle, children are invited to reveal why they chose that particular item

• This reflection leads into a discussion about aspirations using information about the career 

demographics and the possibility of children achieving this.

OBJECTIVES:
• Increase students’ awareness of career/work opportunities

• Increase their understanding of the link between education, qualifications and work opportunities

• Reduce gender-specific, socially expected career/role stereotypes

• Engage parents/carers in the process and so change their attitudes, perceptions and aspirations 

relating to their children’s education and career choices.

OUTCOME:
Research by Moulton et al. (2015) found that most seven year olds had a ‘realistic’ rather than ‘fantasy’ 
approach to aspirations, for example they want to be a police officer rather than a dragon. They also 
found that children’s aspirations had a relationship with their classroom behaviour. US psychologist 
Linda Gottfredson (1981) theorised about the process of identity formation, arguing that young people 
typically go through a series of age-related stages during which they, often unconsciously, shape their 
occupational aspirations in relation to social expectations. She argues that much of this process occurs 
before students reach secondary school. 
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CAREER CHARACTERS 

     
Doctor Pro-Athlete Firefighter Engineer Astronaut 

     Teacher Scientist Chef Videogame Designer Veterinarian 

 
 

   
Police Officer Entrepreneur Nurse Ambulance Driver Solicitor 

     
Miner Farmer Electrician Plumber Shop Assistant 

     
Business Executive Pilot Accountant Banker Mechanic 

  
   

Construction Sailor IT Specialist Physiotherapist Artist 
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ACTIVITY 2:
WHAT DO OTHERS SAY?

PURPOSE:
For an individual to gain some insight into what others think they are good at. This can assist a person’s 
perceptions: it can confirm the view they have of themselves or can raise awareness of other strengths 
and weaknesses they may need to consider.

MATERIALS:
• Set of cards for awarding to each student:

 - template contains 36 x annotated cards

 - template contains 20 x blank cards for customisation

• Template for use with reflection and one-on-one interview

SET UP:
Distribute one card to each student in the class (ensure you have enough cards for all):

• Ask them to award this card to the person they think deserves it the most

 - students can only receive one award

• Once cards have been awarded, ask students to think about the award they have received

 - Were you surprised at the award you were given?

 - What sort of abilities would you need to do this?

 - Rate your own belief about how well suited you are to this on scale of 0-10

• Have students write about what their life would be like if they ended up doing this

• Discuss the life scenarios they have created with others in the class.

OBJECTIVES:
• Increase students’ awareness of career/work opportunities

• Increase their understanding of the skills and attributes they have.

OUTCOME:
US psychologist Linda Gottfredson (1981) theorised about the process of identity formation, arguing that 
young people typically go through a series of age-related stages during which they, often unconsciously, 
shape their occupational aspirations in relation to social expectations. She argues that much of this 
process occurs before students reach secondary school. The theory assumes that we build a cognitive 
map of occupations by picking up occupational stereotypes from those around us. Occupations are 
placed on this map using only a small number of dimensions: sex-type, prestige level and field of work. As 
young people build this map, they begin to decide which occupations fit with their own developing self-
concept and those which do not. In the proposed stages of circumscription, children at age 6-8 become 
aware of the more recognisable job roles and begin to assign them to particular sexes. They will start to 
see jobs which do not match their gender identity as unacceptable (Winter, 2009). 
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Most likely to 
have a 

MUSICAL 
career 

Most likely to 
set up your 

own 
BUSINESS 

Most likely 
to work 

OVERSEAS 

Most likely to 
SELL things 

to others 

Most likely 
to have a 

SHOP 

Most likely 
to be a 

COMEDIAN 

Most likely to 
work for the 
AIRLINES 

Most likely 
to make TV 

SHOWS 

Most likely 
to DANCE 

Most likely 
to make a 

FILM 

Most likely 
to make a 

CD 

Most likely 
to be a 

PLUMBER 

Most likely 
to run a 
HOTEL 

Most likely to 
work in 

HEALTH 
CARE 

Most likely 
to make lots 
of MONEY 

Most likely 
to be WELL 

KNOWN 

Most likely 
to enter 

POLITICS 

Most likely 
to be a 

SCIENTIST 

Most likely 
to SAVE a 

LIFE 

Most likely 
to be on 

TELEVISION 

Most likely 
to be a SPY 

Most likely to 
work in a 

COUNTRY 
AREA 

Most likely 
to work 

OUTDOORS 

Most likely to 
join the 

POLICE 
FORCE 

Most likely to 
have a 

COURAGEOUS 
career 

Most likely 
to be in the 
MILITARY 

Most likely to 
DISCOVER 
new things 

Most likely to 
be PRIME 
MINISTER 
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Most likely 
to write a 

BOOK

Most likely
to INVENT 
something

Most likely 
to be a 

TEACHER

Most likely 
to be a 
CHEF

Most likely to 
be a SPORTS 

PERSON 

Most likely 
to LAUGH 

a lot

Most likely 
to work in 
FINANCE

Most likely 
to DRIVE 

places



Ask the person who 
gave you the award, 
why they think you will 
be good at this job?

What did you think 
when you were handed 
the award?

What sort of abilities 
would you need to do 
this job?

How well do you think 
you could do this job:

               Not well                      >>>                     Quite well
      

0 1 2 3 4 5 6 7 8 9 10

Why would you not like 
this job?

Is there a different job 
you would prefer- what 
is it?

Why do you prefer this 
different job?

What do others say about your skills? Write your reflections on this page:
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ACTIVITY 3:
ALL ABOUT ME MONTAGE

PURPOSE:
It’s important for a child to feel good about themselves. Research shows that children with low self-worth 
tend to perform below their potential in school and make poor decisions in social situations.

MATERIALS:
• Magazines

• Scissors

• Glue

• Coloured crayons or markers

• Additional craft items to add accents to collage, e.g. materials, coloured paper, corrugated cardboard, 

feathers, buttons

SET UP:
Explain to students that a collage is a form of art where pictures are arranged and glued to paper. This 

collage is to represent the things that each individual likes. Ask kids what makes you, you? Let them tell 

you through art: 

• Have them create a representation of themselves in the frame on the following page

• Provide magazines to go through and cut pictures out that represent themselves i.e. sports, music, 

pets, hobbies whatever makes them ‘unique’

• When all pictures are collected, ask students to glue them in, along with any of the accent materials 

• Make sure the pictures almost overlap so there are not many blank spots in the frame.

OBJECTIVES:
Have children feel confident and comfortable with using materials and images to:

• Speak about their thoughts and feelings
• Discover ways to use the materials to show something about themselves
• Invite students to explain their collage to peers so everyone learns a lot about each other and 

individuals feel good about themselves in the process.

OUTCOME:
Collages assist children in making natural connections between the individual and their experience of the 
world (Beal, 2001; Education.govt.nz, 2015) adding to:

 - learning how to solve problems and develop ideas about themselves
 - socialising with other children as they share materials and tools
 - the development of self-worth.
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NURSE &
AWARENESS 

OF SELF
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CLASSROOM 
LESSON PLAN
AIM:  

• To gain a deeper understanding of how a person thinks, feels and acts affects their learning
• Increase an awareness of a student’s own skills and interests
• To have students understand that there are different learning styles and they need to find which one suits 

them best.

TIME: 

• Digital Story, 8 minutes including Critter Discussion Time
• Activities, 30 minutes each or as needed

RESOURCES:

• As per the activity sheets following

GUIDED DISCUSSIONS TO REINFORCE COMPREHENSION:

At age 6, students should be able to answer questions which require them to think about what may, might, 
could or would happen to materials, objects or events, explain how and why, hypothesise and evaluate. Using 
Barrett’s Taxonomy (Clymer, 1968), students at age 8 need questions that challenge them to think and project 
their experiences and ideas onto other characters and settings. The questions should prompt students to 
evaluate, infer and show appreciation of a situation. With this cohort at age 7, a combination of the two 
should provide access to evaluation of comprehension across a spectrum of levels. 

Through the Critter Discussion Time, questions as suggested below can be used to explore the concepts, or 
create questions relevant for your cohort:

Critter Discussion Time 1: 

 O Mason has a plan for the future. Can anything go wrong?
 O What is a barrier?
 O What might some of the barriers be? (lack of marks/location/funds)
 O Can barriers be overcome?

Critter Discussion Time 2:

 O Where can nurses work (hospitals/schools/military bases/community hubs)?
 O What are nurses trained to do (hands-on health care/compassionate 

support/administer medicine/communicate between doctors and patients/
supervise nurses’ aides/care for patients)?

 O Do you know what is involved in your ‘dream job’?
 O How do you find out what you need to know about your ‘dream job’?

Critter Discussion Time 3:

 O How would you describe to someone what a ‘bridge’ to overcome a barrier 
is?

 O What bridges did Mason have to build? (TAFE pathway/marks/relocate)?
 O Are there any barriers that may prevent you from pursuing your own ‘dream 

job’?
 O What bridges can you put in place to help you become a…?
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ACTIVITY 1:
WHAT CAN I DO WITH MY SKILLS

PURPOSE:
By age 7, students should have developed good motor skills, their language and thinking development 
should have expanded and become more individual; while social and emotional development may have 
them desire to be perfect, yet be quite self-critical, show low self-confidence, have strong emotional 
reactions and understand the difference between right and wrong (GreatSchools Staff, 2016). To help ease 
the tendency for self-criticism that may limit aspirations, encouraging an awareness of self and what can 
be learned through asking open-ended, thought provoking questions is good.

MATERIALS:
• Strengths worksheets for each child:

 - Personal strengths
 - Social strengths
 - Language strengths
 - Literacy strengths
 - Maths and Logic strengths
 - Other strengths

• Pencils, crayons and textas
• Scissors
• Tape
• Career Chart

SET UP:
The colour-coding in this activity can help students identify their biggest strengths. Ask students to:

• Choose a colour for each group of strengths listed on the worksheets e.g. Personal strengths = orange, 
social strengths = green

• Read through the worksheets and ask students to colour their individual strengths using the group 
colour

• Use the blank spaces on the last page to write in additional strengths
• Cut the coloured-in strengths out and use tape to make a paper chain out of the individual strengths
• The paper chain can be hung on the wall and links added as new skills are gained
• Have students make connections between their biggest strength at this point and career 

opportunities as listed on the career chart.

OBJECTIVES:
• Increase students’ awareness of their individual strengths
• Increase their understanding of the link between skills and work opportunities
• Reduce gender-specific, socially expected career/role stereotypes
• Engage parents/carers in the process and so change their attitudes, perceptions and aspirations 

relating to their children’s education and career choices.

OUTCOME:
Children gain confidence as they master new skills, giving them courage to explore and expand their 
abilities.  When a child has good self-awareness, they can recognise strengths and weaknesses, they can 
understand and talk about feelings and see how their behaviour affects others. This awareness can lead to 
self-advocacy which in turn, helps them to achieve life goals by finding out who will support them along 
the journey.
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Personal Strengths: colour the strips on this page that describe you ________________ 



I am kind. 

I am curious and creative. 

I am accepting of differences in others. 

I have hobbies, passions and things I know I like to do. 

I can work or play on my own 

I can ask for help when I need it. 

I am resilient and keep working on difficult tasks. 

I can learn from mistakes and solve problems. 

I am helpful at home and do my chores. 

I make good choices (most of the time!) 

 

  

G
o

 B
ig

 te
ach

e
r h

an
d

b
o

o
k

24



 

Social Strengths: colour the strips on this page that describe you ________________ 



I can share, take turns and compromise. 

I put effort into making friends and keeping them. 

I am a good listener and like to help others. 

I can ask for help and comfort when I need it. 

I have a good sense of humour. 

I know when it’s OK to follow the crowd and when to resist peer pressure. 

I can follow rules and routines. 

I don’t argue when adults tell me to do something (most of the time!) 

I have ways of coping when I am frustrated. 

I tell the truth and apologise when I need to. 
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Language Strengths: colour the strips on this page that describe you ________________ 



I use words to express what I need and want. 

I like talking to people. 

I try to be a good conversation partner and not interrupt too much. 

I understand jokes and playful sarcasm. 

I can tell stories that have a clear beginning, middle and end. 

I can vary the tone of voice when I’m telling a story or asking a question. 

I like to listen to stories. 

I can answer, ‘who’, ‘what’, ‘when’, ‘where’, ‘why’, ‘how’ questions. 

I use lots of words and like learning new ones. 

I like learning the words to songs. 
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Literacy Strengths: colour the strips on this page that describe you ________________ 



There are subjects I enjoy reading about or being read to. 

I can understand and use information I read. 

I have a good imagination and like to tell stories. 

I can match letters to sounds and sounds to letters. 

I can sound out or decode unfamiliar words. 

I can make connections between what I read and my own experiences. 

I can read with expression the way an actor talks in TV shows. 

I can make predictions based on what has happened so far in a story. 

I can remember details and retell stories after reading them. 

I seek out fun things to read like magazines and comic books. 
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Math and Logic Strengths: colour the strips on this page that describe you ___________ 



I can count the number of items in a group. 

I can recognise numbers that are written down. 

I can sort items based on size, colour and shape. 

I can remember facts about adding, such as 5+4=9. 

I can do some adding and subtracting in my head. 

I can use maths concepts in the real world (such as in cooking). 

I understand maths vocabulary like ‘greater than’ and ‘less than’. 

I can solve puzzles or word problems. 

I like playing games that involve strategy, like chess. 

I like taking things apart and figuring out how they work. 
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Other Strengths: colour the strips on this page that describe you ________________ 



I can sing or play a musical instrument. 

I can dance, swim or play sports. 

I am gentle with animals and younger children. 

I like drawing and doodling. 

I like doing community service projects. 

I like problem solving in video games. 

I  

I  

I 

I  
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CAREER CHART 

Personal Social Language 

Actor Administrator Attorney 

Artist Career Consultant Comedian 

Administrator Criminologist Communications Specialist 

Career Counsellor Intelligence Officer Curator 

Communications Manager Personal Counsellor Comedian 

Entrepreneur Philosopher Historian 

Dental Hygienist Program Planner Journalist 

Human Resource Manager Hairdresser  Lawyer 

Marketing Specialist Theologian Librarian 

Nurse Therapist Marketing Consultant 

Politician Customer Service Officer Broadcaster 

Psychologist Photographer Poet 

Small Business Owner Entrepreneur Politician 

Social Worker Travel Consultant Speech Pathologist 

Travel Consultant Beauty Therapist Talk-show host 

Waiter Community Liaison Officer Teacher 

Group Mediator Wellness Counsellor Language Translator 

Literacy Math and Logic Other Strengths 

Broadcaster Accountant Audiologist 

Editor in Publishing Computer Analyst Conductor 

Advertising Consultant Computer Technician Architect 

Teacher Computer Programmer Computer Game Programmer 

Learning Consultant Database Designer Designer 

Songwriter Detective Jeweller 

Logistics Manager Economist Music Teacher 

Librarian Engineer Personal Trainer 

Television Producer Lawyer Teacher 

Analyst Network Analyst Physical Therapist 

Blogger  Physician Surgeon 

Speech Pathologist Physicist Pilot 

Trainer Researcher Mechanic 

Program Planner Scientist Outdoor Guide 

Researcher Statistician Film Animator 

Voice Actor Bookkeeper Veterinarian Assistant 

Writer Strategic Planner Yoga Instructor 
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ACTIVITY 2:
HOW DO I LIKE TO LEARN?

PURPOSE:
Although milestones can be reached at varying times, generally by age 7, individual learning styles 
become more apparent. Along with this, language and thinking develops where students have a 
vocabulary of several thousand words, they demonstrate a longer attention span, there is a progression 
in logical thinking and an ability to solve more complex problems. This is also a time of fragile self-
esteem where students are more socially aware and can desire to be perfect leading them to be self-
critical (GreatSchools Staff, 2016). Understanding their uniqueness will assist in moving towards a greater 
independence both intellectually and emotionally.

MATERIALS:
• Break the Code puzzle for each student
• My Learning Page
• Results sheets x 4
• Clipboard or hard surface to work on
• Lap desks (if available)
• Soft music  
• Headphones 

SET UP:
Create spaces in your classroom for each ‘test’ scenario:

• Round 1:
 - Quiet- offer headphones to students who like it to be really quiet
 - Music- play soft music in one part of the room

• Round 2:
 - Independent- have students work on their own
 - Small group- set up a small section where students can work as a group

• Round 3: 
 - Stand up- raise a few desks that students can stand at while they work
 - Sit down- use the standard school desks

• Round 4:
 - At counter- have a clear counter space for students to work at
 - On floor- offer lap desks to those who want to work on the floor

Give each student the Code breaker worksheet and ask them to work on it through each test period:
• Each time you do a ‘test’, set a timer for 30 seconds (use a smart phone with a distinctive sound or use 

a visual time on your smartboard)
• Rotate the students and after doing both options, have students colour in the choice they like better 

on the My Learning Page
• Individual student choices can be collated on the templates provided 

OBJECTIVES:
• Embed the idea that learning styles are individual
• Gain the knowledge that while there are variations in different learning style ‘models, there are also 

similarities
• Different styles can be used in different subject areas
• Once students identify what their preferred style/s are, this can be used to maximise learning.

OUTCOME:
Educational science has determined that when some individuals struggle with learning, it may be entirely 
a question of how they are being taught.  Both students and teachers will have their own particular style 
and when they don’t match in the one classroom, a struggle can be the result. Creating awareness of this 
can improve the classroom experience for both teachers and students resulting in better outcomes.
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BREAK THE CODE WORKSHEET 
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ANSWER SHEET 
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ACTIVITY 3:
DO I RECOGNISE EMOTIONS?

PURPOSE:
Part of the maturation process is learning not to express every feeling the moment you have it, but 
allowing yourself time to process information and then respond appropriately. Emotional intelligence 
or emotional quotient (EQ) helps us communicate with others, negotiate situations and develop clear 
thought patterns.  Assisting children to identify, evaluate, control and express feelings or emotions 
effectively can often be a better measure of success than IQ (Goleman, 1996).

MATERIALS:
• EQ picture scenario cards

• EQ worksheets for interpreting and drawing their own experience of emotions

SET UP:
Have students pair up:

• Provide expression picture cards (3 to 4 each):
 - Eating an ice cream cone
 - Biting into a lemon
 - You are about to go on vacation
 - Finding the fridge is empty
 - Playing with your pet 
 - Finding your favourite toy has been broken
 - Thinking about an upcoming test
 - No one will play with you

• Taking it in turns, ask each student to ‘make a face’ that shows their partner the emotion they would 
be feeling in each of scenarios described on the cards

• As one student makes the face, the other student is to ‘identify’ it and write it on their worksheets
• When the demonstration and identification process is complete, each student is to think of a time 

they have felt this emotion and draw a picture that reflects their own scenario. 

OBJECTIVES:
Daniel Goleman (2016) has identified five components of emotional intelligence that contribute to an 
individual’s personal success and sense of well-being:

• Self-awareness, knowing our own emotions
• Self-regulation, being able to regulate and control how we react to our emotions
• Internal motivation, having a sense of what’s important in life
• Empathy, understanding the emotions of others
• Social skills, being able to build social connections.

OUTCOME:
It is easy to think that children are less sophisticated and incapable of understanding the emotional 
complexities of their world. Children can be taught to identify and communicate their feelings around 
the same time as they become verbal (Firestone, 2016).  In line with rapidly growing brains, children 
are noticing, reacting, adapting and developing ideas based on their emotional experiences. All five 
components of emotional intelligence can be learned at any age and this process begins with recognition.
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ACTIVITY: EXPRESSION PICTURE CARDS 

 

 
 

Eating an ice cream Biting into a lemon 

  
Playing with your pet Going on holiday 
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Empty fridge Favourite toy is broken 

 

 

No-one will play with you Thinking about an upcoming test 
 
  

G
o

 B
ig

 t
e

ac
h

e
r 

h
an

d
b

o
o

k

41



 

 
ACTIVITY: EMOTIONAL INTELLIGENCE WORKSHEET 

 What is the emotion? Draw an example of when you have felt this 

1 

  

2 

  

3 

  

4 
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CLASSROOM 
LESSON PLAN
AIM:  

• To foster the idea of educational attainment being a powerful predictor of wellbeing, qualifying a person 
for a broad range of jobs and protection against unemployment

• Simply understood, attainment is the achievement of a goal towards one has been working towards
• We know those aged 7 have aspirations, ‘or dreams’ we want to find ways to support these and encourage 

students to ‘Go Big!’

TIME: 

• Digital Story, 8 minutes including Critter Discussion Time
• Activities, 30 minutes each or as needed

RESOURCES:

• As per the activity sheets following

GUIDED DISCUSSIONS TO REINFORCE COMPREHENSION:

At age 6, students should be able to answer questions which require them to think about what may, might, 
could or would happen to materials, objects or events, explain how and why, hypothesise and evaluate. Using 
Barrett’s Taxonomy (Clymer, 1968), students at age 8 need questions that challenge them to think and project 
their experiences and ideas onto other characters and settings. The questions should prompt students to 
evaluate, infer and show appreciation of a situation. With this cohort at age 7, a combination of the two 
should provide access to evaluation of comprehension across a spectrum of levels. 

Through the Critter Discussion Time, questions as suggested below can be used to explore the concepts, or 
create questions relevant for your cohort:

Critter Discussion Time 1: 

 O What skills does a performer need to have? (technical, transferrable, 21st 
century)

 O What is a technical skill that could help Omar? (lighting, sound, acting)
 O Can you think of any 21st century skills Omar needs? (team work, problem 

solving, creative thinking, innovation, communication)
 O Why does Omar need these 21st century transferrable skills? (to help him 

understand how the world and society works)

Critter Discussion Time 2:

 O Can you name a skill that will help Omar when at university? (time 
management, writing, presentation, research, note-taking)

 O How will Omar make sure he has these skills? (start practicing them early)
 O What can you do to practice time management skills? (waking up on time, 

arriving on time, being ready for school on time, completing homework before 
due)

 O Name some examples of team work that you are currently involved in? 
(classroom, sporting, groups)

Critter Discussion Time 3:

 O What skills might you need for your future job?
 O Why do you think it is important to practice these skills now?
 O Can you use any of these skills in other jobs?
 O Is there a skill you want to work on now to help you in the future?
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ACTIVITY 1:
GROW YOUR BRAIN

PURPOSE:

Dr Carol Dweck (2006), a professor of psychology at Stanford University believes children are similar to 
adults in that they have one of two possible mindsets – a fixed mindset or a growth. Children with a fixed 
mindset believe they are ‘smart’ or ‘not smart’ talented at something: painting, music, football, or not. 
Those with a growth mindset recognise that there are no talented geniuses, only those who have chosen 
to work their best to make the most of their abilities. Simply telling students to have a growth mindset or 
to try harder can be problematic, they need to understand why they should put in effort and how to take 
action.

MATERIALS:

• Top 50 Growth Mindset Affirmations
• Template for Chatterbox
• Whiteboard and pen

SET UP:

Part 1: In groups of 2-3, have students share one skill or talent they were not born knowing how to do, but 
are now really at. E.g. doing a cartwheel, playing soccer, reading, drawing, swimming.

• Have groups discuss what strategies they used to develop that skill or talent (3-5 mins)
• Ask students to share what they came up with (write them on the board), highlighting strategies 

such as persistence, taking (safe) risks, hard work, perseverance, support from others, learning from 
mistakes and practice, practice, practice.

• Reinforce to students that these are awesome examples of a having a growth mindset as you can 
accomplish goals and improve through the use of effort, action and hard work.

Part 2: Invite students to look at the ‘Top 50 Growth Mindset Affirmations’ worksheet and to circle the 
eight that most appeals to them.

• Provide the Chatterbox template for them to make, adding their personalised affirmations and style.

OBJECTIVES:
• An understanding that intelligence can be developed
• The brain is a muscle that can be made stronger and smarter
• Doing challenging work is a good way to exercise the brain
• Knowing that putting in effort does not mean you are ‘not smart’.

OUTCOME:

Students with a growth mindset care about learning. When they make a mistake or recognise they do not 
understand something, they will find a way to correct this. For these students, effort is a positive thing 
that triggers a thirst for acquiring more knowledge, meaning the student will engage in active listening 
and will ask questions in order to grow their ability. Importantly, they will learn the positive language that 
will have them persist towards achieving goals.
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1. Cut along all four sides of the Chatterbox perimeter
2. Turn the printed side face down
3. Fold the square diagonally in half, unfold, repeat on the other side, unfold – this 

marks the centre
4. Fold the 4 corners of the square to the centre – this creates a smaller square
5. Flip the Chatterbox over, repeat step 4. Folding the four corners of the square to the 

centre – this creates an even smaller new square, with the numbers showing
6. Fold this square in half, so that words now show, unfold, now fold the other side in 

half – this makes it easier to pinch and pull when playing the game
7. Place both thumbs and index fingers into the 4 corner pockets
8. Have fun and grow your mindset!

CHATTERBOX TEMPLATE
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EXAMPLE COMPLETED CHATTERBOX
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ACTIVITY 2:
REACHING OUT BY ASKING QUESTIONS

PURPOSE:

The ability to produce, improve and prioritise questions may be one of the most important yet too often, 
overlooked skills that a student can acquire in their formal education. Strong critical thinking is often 
grounded in the questions we ask. By deliberately teaching questioning skills, we will be facilitating a 
process that will help students develop a mental muscle necessary for deeper learning, creativity and 
innovation, analysis, and problem solving.

MATERIALS:

• 20 Questions Game using the answer template to try solving the question

SET UP:

This activity can be run with students divided into pairs; they can each take a turn of trying to guess the 
item. You can demonstrate how it works first, with you as the teacher choosing the item and giving the 
whole class the opportunity to ask questions:

• Think of an object (something), a person (someone) or a place (somewhere)
• Tell your students which of these categories your item falls into
• Commence the game by saying, ‘I am thinking off…’ for example, ‘…something we use every day’.
• The answers should be restricted to ‘yes’ or ‘no’ responses
• Students may guess the answer before 20 questions have been asked (using either the template 

provided, or raising their hand), but do not go past 20 questions before revealing the correct answer. 

OBJECTIVES: 

To encourage students to ask effective questions so as to:
• gather better information
• do more solution orientated problem solving
• boost self-confidence 
• establish trust and strengthen relationships/partnerships
• developing oral communication skills and encourage good listening.

OUTCOME:

This game will encourage students to think beyond what they can see in their immediate surroundings 
and make them comfortable with seeking solutions through asking effective questions. We learn about 
life through questions; the more we question, the better answers we get.
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GAME 1 GAME 2

1. 1.

2. 2.

3. 3.

4. 4.

5. 5.

6. 6.

7. 7.

8. 8.

9. 9.

10. 10.

11. 11.

12. 12.

13. 13.

14. 14.

15. 15.

16. 16.

17. 17.

18. 18.

19. 19.

20. 20.
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ACTIVITY 3:
ENGAGING OTHERS IN SECURING ACHIEVEMENT

PURPOSE:

Research confirms that parental engagement is a powerful tool for raising achievement in schools to 
improve learning. Harris and Goodall (2007) argue that parental engagement is heavily linked to socio-
economic status, as well as parental experience of education saying that:

 - schools offering bespoke forms of support, such as parenting skills, are more likely to engage them 
in their children’s learning

 - this engagement is positively influenced by the child’s level of attainment.

MATERIALS:

• Letter to parent/s template

SET UP:

Up to this point, students have been engaging with knowledge about themselves, using this new found 
information, students are to write a letter to their parent/caregiver/s outlining:

• Their aspirations
• The skills and abilities they may need to develop around this
• An idea of what their academic journey might look like (how to get to their dream)
• How the parent/caregiver/s can assist with this. 

OBJECTIVES: 

To encourage students to engage parents:

• in achieving their aspirations, especially around higher education
• making connections with ‘hard to reach’ parents
• give students confidence to approach their parents and engage them in this life journey
• provide concrete evidence of the student’s aspiration to ‘Go Big!’.

OUTCOME:

The evidence is clear that families have a major influence on their children’s achievement in school and 
through life. When schools, families and the community work together to support learning, children tend 
to do better in school, stay in the education system longer and enjoy the experience more.
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What do I want to be 

when I grow up? What do I need to do to get there?

What skills do I need 
to get there? What can you do 

to help me?
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THE DIG

ARCHAEOLOGIST 
& 

PROGRESSION



CLASSROOM 
LESSON PLAN
AIM:  

• To present the benefits of education with the knowledge that an investment in the human capital of 
underrepresented student populations contributes to society more generally

• To reverse the trend where students from disadvantaged homes often struggle to stay motivated and 
keep turning up when they feel inadequate to complete work set (Adoniou, 2016)

• To foster the skills to persist and succeed through school, university and beyond by setting high 
expectations for each child despite their levels of disadvantage (OECD, 2012).

TIME: 

• Digital Story, 8 minutes including Critter Discussion Time
• Activities, 30 minutes each or as needed

RESOURCES:

• As per the activity sheets following

GUIDED DISCUSSIONS TO REINFORCE COMPREHENSION:

At age 6, students should be able to answer questions which require them to think about what may, might, 
could or would happen to materials, objects or events, explain how and why, hypothesise and evaluate. Using 
Barrett’s Taxonomy (Clymer, 1968), students at age 8 need questions that challenge them to think and project 
their experiences and ideas onto other characters and settings. The questions should prompt students to 
evaluate, infer and show appreciation of a situation. With this cohort at age 7, a combination of the two 
should provide access to evaluation of comprehension across a spectrum of levels. 

Through the Critter Discussion Time, questions as suggested below can be used to explore the concepts, or 
create questions relevant for your cohort:

Critter Discussion Time 1: 

 O What steps does Ling need to take in school to reach her dream job? 
(reading, writing, maths)

 O Why are these skills important when working in a grown-up job?
 O How can Ling make sure she achieves these goals? (love learning, 

attend class, progress to high school and beyond)

Critter Discussion Time 2:

 O Outside of school, what BIG ideas does Ling need to explore? (building 
confidence, developing her skills, refining ideas about career choices)

 O Why did Ling volunteer at the museum? (practicing her skills, customer 
service, communication, problem-solving, leadership)

 O How can you practice these sorts of skills outside of school?

Critter Discussion Time 3:

 O How do you think Ling feels about becoming an archaeologist?
 O If you were Ling, what would you like to discover?
 O What can you do to move closer to your dream job?
 O When working in your dream job, what would you like to achieve or do 

the most?
 O What do you imagine your life will be like in your dream job?
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ACTIVITY 1:
SEEING GOALS ACHIEVED

PURPOSE:

It is never too early to start developing effective goal setting strategies. When a child learns to set their 
own goals rather than have them dictated, they learn to take responsibility for achieving them. A visual 
representation is an excellent way to keep children motivated and making progress towards achieving 
their goals.

MATERIALS:

• Lightweight cardboard suitable for the construction of a graduation cap

• Scissors

• Glue

• Wool or similar to make the tassel

• Firm strip of cardboard to make the tassel 

SET UP:

Use the template instructions on the following pages for each child to construct their own graduation cap

• If you have access to an authentic graduation cap, model this for your students while also recounting 
an anecdote from your graduation event

• Encourage children to ‘customise’ their cap and to add their name
• Creatively display these caps in the classroom environment as a constant reminder of progression 

towards achieving career aspirations that possibly involves higher education. 

OBJECTIVES: 

To encourage students to set goals with the understanding that, with persistence, can be achieved:

• Connect the concept of graduation with success and progression in all stages of schooling
• Preschools have ‘graduation ceremonies’, often involving caps - make connections with this as 

tangible reminder of progression
• Encourage students to imagine how they would feel at the time of graduation.

OUTCOME:

By focusing on this graduation artefact, encourage students to reflect on ‘what’, ‘so what’, now what’ as a 
way to think about the future and apply the strategies to achieve this outcome at all stages of education.
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MORTAR BOARD:

1. Cut out a square of cardboard with sides 
approximately 21cm in length. This will be used 
as the top of the mortar board.

2. Cut out a strip of cardboard, approximately 
63cm in length and 8cm in width. Draw a line 
along the strip, 2cm in from the edge.

3. Cut small triangles to the depth of the line you 
have drawn at periodic intervals along the strip. 

4. Fold the strip along the line. 

5. Fold the strip inwards and staple it together. 
The strip should be adjusted to the size of the 
individual’s head. 

6. Cover the folded section of the strip in glue and 
attach it to the square piece of card. 

TASSEL:

7. Wind a piece of wool around a piece of card 
with a width of approximately 8cm. 

8. Remove the piece of card and tie the loop in 
the middle with another long piece of string. 

9. Take a third small piece of string and tie it 
around the top part of the loop just down from 
where the long string is tied. 

10. The opposite end will now have a set of loops. 
Cut through the loops to create a tassel. 

11. Glue/ tape the tassel to top of or through a 
small hole to the inside of the mortar board. 
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ACTIVITY 2:
ACKNOWLEDGING YOUR SKILLS

PURPOSE:
It’s good to remind ourselves that the conferring of an academic transcript or testamur is the official 
statement of the skills and knowledges that have been gained through a completed course of study. 
Further, remember this is a legal document imprinted with a University Seal that, in most instances, has 
special features protecting against fraud as a way to maintain the integrity of a student’s hard work. The 
receipt of this is an important milestone in any person’s journey of progression.

MATERIALS:
• Worksheet with the Academic Certificate template

• Access to worksheets previously completed through this Go Big! program

• Pencils for completion of details and customisation of certificate

SET UP:
Over the previous three digital story chapters, students have been exploring:

• their aspirations in terms of future career
• growing awareness of their skills and the journey towards achieving their aspiration
• gaining confidence that they can attain or ‘can do this’
 

Now, it is time to consolidate all this information and award themselves. Encourage students to complete 
the testamur worksheet with these details:

o Name
o Name of a degree that they would like attain
o List of their strengths, skills and knowledges. 

OBJECTIVES: 
Encouraging the development of self-efficacy or the ability to define a goal, persist and to see oneself 
as capable, requires the ability to cope with adversity, learn from failure and work through difficult 
challenges (Reivich, 2010). There are four building blocks of self-efficacy:

• When a child attributes success to internal (I got an A on my test because I know how to study) rather 
than external (I got an A on my test because the test was easy and the teacher gave everyone good 
grades) they will experience a sense of mastery or efficacy

• Observing someone who is similar as they work hard to achieve goals is a powerful motivator and 
gives a belief that the environment can be successfully navigated

• Children’s beliefs about their ability to master situations are influenced by what they hear from others, 
including teachers, parents, friends, coaches. Rather than ‘empty pep talks’ such as ‘You can do 
anything’, be specific about a child’s strengths, such as ‘You are good at solving problems’

• Experiencing positive emotions strengthens the self-efficacy belief one has - more solutions become 
available to problems faced which then enhances the ability to cope with challenges.

OUTCOME:
Feeling good about yourself matters, the best way for children to achieve this is to help them learn what 
their strengths are and to help cultivate the belief that they can rely on their strengths when facing a 
challenge.
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Certificate of 
Graduation

AWARDED TO 

On behalf of the University of Wollongong, congratulations on 
knowing and believing in your strengths:

1.
2.
3.
4.
5.

GO BIG 
IN THE 

FUTURE!
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CLASSROOM 
LESSON PLAN
AIM:  

• Increase an awareness of bridges to overcome barriers that may be encountered in doing what it takes to 
pursue a dream/aspiration by knowing how to ‘go big!’

• Students need to practice discerning what they may not understand, especially in relation to higher 
education

• Embedding the idea that university can be a reality for all, despite factors such as socio-economics and 
being the first in one’s family to aspire to higher education

TIME: 

• Digital Story, 8 minutes including Critter Discussion Time
• Activities, 30 minutes each or as needed

RESOURCES:

• As per the activity sheets following

GUIDED DISCUSSIONS TO REINFORCE COMPREHENSION:

At age 6, students should be able to answer questions which require them to think about what may, might, 
could or would happen to materials, objects or events, explain how and why, hypothesise and evaluate. Using 
Barrett’s Taxonomy (Clymer, 1968), students at age 8 need questions that challenge them to think and project 
their experiences and ideas onto other characters and settings. The questions should prompt students to 
evaluate, infer and show appreciation of a situation. With this cohort at age 7, a combination of the two 
should provide access to evaluation of comprehension across a spectrum of levels. 

Through the Critter Discussion Time, questions as suggested below can be used to explore the concepts, or 
create questions relevant for your cohort:

Critter Discussion Time 1: 

 O While Kirra came up with great ideas for each of these scenarios, what went 
wrong? (Berry Fruit stall not positioned appropriately, pets had different idea of 
what a walk meant, art work was only temporary because of rain)

 O What solutions can you suggest to Kirra to not have these things happen? (move 
stall closer to passer-bys, wear a raincoat and gumboots until you can train pet 
to walk on lead)

 O Have you had a ‘great idea’ that didn’t turn out so ‘great’ in the end? What could 
you have done differently?

Critter Discussion Time 2:

 O Is university like school? (no- you study what you are passionate about, don’t 
normally attend five days a week, are responsible for completing your work)

 O What do you think a university excursion is? (refer to UOW Outreach and 
Pathways programs that give students a taste of university)

 O Why would school students want to go on these excursions? (improve 
knowledge of subjects, learn about university, meet other students who are 
interested in same things as you)

 O What does innovation mean? (a new way of doing something, a new product/
idea)

Critter Discussion Time 3:

 O Who can describe what an entrepreneur is? (person who sets up a business, 
someone who finds solutions to problems)

 O What did Kirra learn through this story about being an entrepreneur? (bridges 
must be built if barriers appear, to persist in achieving goals, university is a great 
option to learn new skills)

 O What are the benefits of going to university in terms of achieving your 
aspirations? (learn technical and modern skills, can earn more income over 
lifetime, meet new people and try new things)
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ACTIVITY 1:
BRIDGES AND BARRIERS

PURPOSE:

Students from low socio-economic backgrounds continue to be underrepresented in Australian higher 
education institutions despite an overall improvement in numbers during the last decade (KPMG, 2015). 
Barriers identified as being critical to participation in higher education include: lower Year 12 completion 
rates; lower academic achievement; lower awareness of the long term benefits of higher education; 
alternative aspirations and perceived financial hardship (KPMG, 2015). Raising the awareness of what 
is possible for equity students requires participation from all stakeholders (schools, teachers, parents, 
students) in the navigation of the educational journey. Creating an awareness of the bridges available 
early on in a student’s school life, will work towards ensuring the perceived barriers do not become 
insurmountable.

MATERIALS:

• Bridges and Barriers word-search

SET UP:

Following on from the Critter Discussion through the digital story, explain what is meant by the terms 

‘bridges’ and ‘barriers’, i.e. what can stop you from achieving your aspirations (dream job) or continuing on 

to higher education. Refer to ‘Bridges and Barriers word-search’:
• There are two puzzles- one with terms relating to barriers, and one relating to bridges
• Have students find the words on each puzzle, and encourage them to identify any words they are not 

familiar with
• Describe the unknown words and concepts to them. 

OBJECTIVES:

• Increase students’ awareness that although there may be perceived barriers, there are bridges 
available to make a transition to higher education possible

• Encouraging the aptitude of persistence in regards to higher education by nurturing the belief that 
this is possible

• Things you can say to encourage persistence:
 - ‘Look at all of your hard work.’
 - ‘Good for you, you didn’t give up.’
 - ‘The more you practice, the better you get.’
 - ‘You did that even though it wasn’t easy.’
 - ‘That was hard, but look how easy you made it by trying.’

OUTCOME:

Having students know that when confronted with perceived barriers, bridges can be built.
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Name: _________________________________________________

Bridges and Barriers

C E N T R E L I N K Q F

S C H O L A R S H I P S

A P A T H W A Y S L N T

C O N F I D E N C E S A

A A A W A R E N E S S F

V F R I E N D S V Y U E

P E R S E V E R A N C E

M E N T O R S Y V R H L

Find the following words in the puzzle.
Words are hidden and .

AWARENESS
CENTRELINK
CONFIDENCE
FRIENDS

MENTORS
PATHWAYS
PERSEVERANCE
SCHOLARSHIPS

TAFE

Created by UOW In2Uni using Word Search Generator on
Super Teacher Worksheets (www.superteacherworksheets.com)
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ACTIVITY 2:
WHAT IS UNIVERSITY

PURPOSE:

As previously pointed to, Barrett’s Taxonomy (Clymer, 1968) suggests that students at this age should 
be able to hypothesise and evaluate. Students are already forming opinions and evaluating their 
understanding of what higher education is. Some students do not enjoy their years through school, but 
will thrive in a university environment. This activity is designed to challenge the myths around what 
university is really like in order to differentiate it from school.

MATERIALS:

• Whiteboard and markers

• Sets of ‘Truth’, ‘Myth’, ‘Don’t Know’ statements

• Worksheet for compiling responses.

SET UP:

Divide the class into small groups or pairs:
• Ask each group to brainstorm a list of places they gather their information from – this doesn’t have to 

be only about higher education
• Ask each group to think about the concept of ‘urban myths’ and where they come from
• Write the various options students come up with on the whiteboard and discuss 
• Have each group place the ‘Truth’, ‘Myth’, ‘Don’t Know’ statements into the appropriate pile

 - You can guide the students in this process by reading out each statement prior to the groups 
selecting which pile it belongs to

• Have students write the statements on their worksheets in the appropriate sections. 

OBJECTIVES:

• To assess the level of understanding about higher education
• To improve the accuracy of students’ understanding about higher education
• To identify where pupils get their information and discuss what makes a reliable source
• Discuss where the ideas came from particularly for the statements that were not allocated correctly.

OUTCOME:

Making students aware from an early age that university is not like school may assist in the development 
of persistence through to attaining a higher education.
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Cut out the following headings and truth/myth statements. Use heading cut-
outs to allow students to seperate the truth/myth statements into correct 
piles.
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You have to be rich to go to university

You attend university Mon-Fri 9am-5pm

University education is only about getting a job

You have to be super smart to go to university

It’s all work, work, work at university

Myth Statements

Student loan repayments are impossible

Not passing one subject, means failing

A part-time job is bad for your studies

Everyone knows what they want to do after university

University students are all technology experts

University is like school

Lectures teach everything you need to know
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Many universities employ students part-time

I will have time to play sport if I want

There is  help availabel to pay for your course

You can live at home and still go to university

You can do a degree even if you have a disability

Truth Statements

Computers are available for use at most universities

There is good and affordable food on campus

You can change courses at university

You will have time to see friends and family

You will make some good friends at university

You should ask for help when you need it

You will learn a lot about yourself
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ACTIVITY 3:
ME AT UNIVERSITY

PURPOSE:

It’s well established that exercising imagination contributes a lot to children’s learning (Skinner, nd). As 
pointed to earlier in this handbook, it is also well established that the earlier a disruption occurs in a child’s 
life the more likely they are to continue with their education. Visualisation of themselves at university can 
become a powerful agent for change.  

MATERIALS:

• Me at university worksheet

• Coloured textas, pencils, crayons

SET UP:

Using the worksheet and colouring tools:

• Have students draw their own interpretation of themselves at a university on the worksheet provided.
• Encourage students to list topics/subjects or areas of interest they may have at this point that may in 

the future, become the discipline or area of study they pursue. 

OBJECTIVES:

• Have students really embrace the idea that they can pursue higher education
• Increase the self-efficacy of the student to know that they have the capability to thrive within a higher 

education environment
• Understand that university is not school.

OUTCOME:

Widening participation of underrepresented student populations in higher education.

G
o

 B
ig

 te
ach

e
r h

an
d

b
o

o
k

68



M
e

 a
t 

u
n

iv
e

rs
it

y

G
o

 B
ig

 t
e

ac
h

e
r 

h
an

d
b

o
o

k

69



REFERENCES
Adams S., 2015, ‘What Kids in 2015 Want to Be When They Grow Up’, Forbes.com, 14 December 2015 accessed 27 July 2017, 
https://www.forbes.com/sites/susanadams/2015/12/14/what-kids-in-2015-want-to-be-when-they-grow-up/#5377ca86460f

Adoniou, M., 2016, ‘Equality in education – what does that mean?, The Conversation, 11 February, accessed 7 August 2017, 
http://theconversation.com/equality-in-education-what-does-that-mean-54536   

Bandura, A., Barbaranelli, C., Caprara, G.V. and Pastorelli, C., 2001, ‘Self-efficacy beliefs as shapers of children’s aspirations 
and career trajectories’, Child Development, Feb Vol 72, No. 1, pp.187-206  accessed 24 July 2017, https://www.jstor.org/
stable/1131888 

Clymer, T., 1968, ‘Current Conceptions of Reading’, Innovations and Change in Reading Instruction, ed. Helen M. Robinson. The 
Sixty-Seventh Yearbook of the National Society for the Study of Education, Part 2. Chicago: University of Chicago Press, 1968 
pp. 7-29.

DeNeen, J., 2012, ‘30 Storytelling tips for educators: How to capture your student’s attention’, informED, weblog post, 21 
November, accessed 2 August 2017, http://www.opencolleges.edu.au/informed/features/30-storytelling-tips-for-educators/  

Dweck, C., 2006 Mindset: the new psychology of success, Ballantine Books: New York

‘Examples of learning styles’, 2007, Reflective Practice, education.vic.gov.au, Accessed 13 February 2018, http://www.
education.vic.gov.au/documents/childhood/professionals/support/egsls.pdf 

Firestone, L., 2016 ‘Why we need to teach kids emotional intelligence’, www.psychologytoday.com 16 March, accessed 2 
March 2018 https://www.psychologytoday.com/blog/compassion-matters/201603/why-we-need-teach-kids-emotional-
intelligence 

Fuller, C., 2013, ‘Social Capital and the role of trust in aspirations for higher education’, Educational Review v66 n2 pp.131-147 
Access 7 February, 2018 http://eds.a.ebscohost.com/eds/detail/detail?vid=1&sid=bc05741d-7f63-4f3d-b666-df589ad6ff67%40
sessionmgr4006&bdata=JnNpdGU9ZWRzLWxpdmU%3d#AN=EJ1024999&db=eric  

Goleman, D., 1996, Emotional Intelligence: why it can matter more than IQ, Bantam: New York

GreatSchools Staff, 2016, Developmental milestones: your 7 year-old child, Great Schools, 16 March, accessed 6 December 
2017 https://www.greatschools.org/gk/articles/developmental-milestones-your-7-year-old-child/ 

Hansen, M.T., 2010, ‘Ideo CEO Tim Brown: T-shaped stars: The backbone of IDDEO’s collaborative culture’, Chief Executive, 21 
January, accessed 8 August 2017,  http://chiefexecutive.net/ideo-ceo-tim-brown-t-shaped-stars-the-backbone-of-ideoaes-
collaborative-culture trashed/  

Harris, A. & Goodall J., 2007, Engaging Parents in Raising Achievement – Do Parents Know They Matter? University of Warwick, 
United Kingdom accessed 8 December 2017 http://dera.ioe.ac.uk/6639/1/DCSF-RW004.pdf 

Heckman, J.J. 2006, ‘Skill formation and the economics of investing in disadvantaged children’, Sciencemag.org vol 312, 30 
June, pp.1900-02 accessed 1 December 2017 http://science.sciencemag.org/content/sci/312/5782/1900.full.pdf 

Hughes, K. and Brown, C., 2014, ‘Strengthening the intersections between secondary and tertiary education in Australia: 
building cultural capital’, Journal of University Teaching & Learning Practice Vol II, Issue 2, Art 6 http://ezproxy.uow.edu.au/
login?url=http://search.ebscohost.com/login.aspx?direct=true&db=eric&AN=EJ1040739&site=eds-live   

Martin, P., 2018, ‘It’s worth getting a degree even if what you learn is useless’. Sydney Morning Herald, 18 February, accessed 
25 February 2018 https://www.smh.com.au/education/it-s-worth-getting-a-degree-even-if-what-you-learn-is-useless-
20180215-p4z0iq.html 

NSW Department of Education 2017, Literacy and Numeracy Strategy, 14 November 2017, education.nsw.gov.au accessed 22 
December 2017 https://education.nsw.gov.au/literacy-and-numeracy-strategy/primary-school-initiatives/primary 

OECD, 2012, Equity and quality in education: supporting disadvantaged students and schools, OECD publishing, accessed 2 
August 2017, http://dx.doi.org/10.1787/9789264130852-en  

PBS Parents, 2017, Helping Your Seven-Year-Old Develop Independence and Self-confidence, PBS Parents, accessed 25 
October 2017  http://www.pbs.org/parents/child-development/age-7-emotions-self-awareness/self-confidence 

Reivich, K., 2010, Fishful Thinking program, National Association of School Psychologists, www.nasponline.org Accessed 21 
December https://www.forsyth.k12.ga.us/cms/lib3/ga01000373/centricity/domain/31/self-efficacy_helping_children_
believe_they_can_suceed.pdf 

Schwartz, K., 2013, ‘How to help kids find their aspirations’, Mindshift, weblog post, 3 October, accessed 2 August 2017, https://
ww2.kqed.org/mindshift/2013/10/03/how-to-help-kids-find-their-aspirations/  

Skinner, A., n.d. ‘Why pre-schoolers make awesome uni students’, The Stand. Stories from UOW, www.stand.uow.edu.au 
accessed 2 March 2018 http://stand.uow.edu.au/preschoolers-uni-students/  

Universities Australia, 2017, ‘Key Facts and & Data’, Universities Australia, 27 March, accessed 7 August 2017, https://www.
universitiesaustralia.edu.au/australias-universities/key-facts-and-data#.WYekbU0UlD9 

Worksheet genius, 2017, Accessed 13 February 2018,  http://www.worksheetgenius.com 

G
o

 B
ig

 te
ach

e
r h

an
d

b
o

o
k

70




